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A NOTE FROM THE ARTIST
The artwork shows five children silhouetted against a colourful
NSW landscape. Each child is representative of the five capabilities
which embody the Practice Standards: Working with family and
culture, Building lifelong connections, Assessment, Influencing
change, and Purposeful partnerships. The children, shown in the
multicoloured palette of the NSW Practice Framework, symbolise
children from different cultures and backgrounds including
Aboriginal and non-Aboriginal children. One of the children is
enthralled by the flight of bogong moths making their annual
migration across NSW.
Alongside the children are white silhouettes of animals and nature.
These represent Aboriginal totems, which are an intrinsic part of
Aboriginal culture and spirituality. They include a gum tree, bogong
moths, birds (Australian magpie) and native NSW vegetation. There
are groove patterns in the red ochre at the base of the children’s
feet. This pattern is representative of the marks made from grinding
stones – an important part of NSW Aboriginal culture and heritage.
Often found in rock shelters and on large areas of stone, they
show the traditional practice of grinding foods such as berries and
roots to prepare meals that would nourish large extended families.
Medicines were also produced using these grinding grooves to
nurture the unwell.
The artwork is made up of organic lines and shapes, which
demonstrate fluidity of practice. The green pathway symbolises the
journey to improve the way that practitioners work with children and
families. The cross-hatching on the light blue panels is a reference
to the lines and shapes found in traditional Aboriginal art practices
throughout NSW and evokes a sense of stability and place.
Charmaine Mumbulla

The use of Aboriginal artwork in these Practice Standards
recognises that all practice carried out with children and
families across NSW takes place on Aboriginal lands. It
forefronts a commitment to not repeat mistakes that have
harmed Aboriginal people, and acknowledges that if practice
with Aboriginal children, their families and communities is
culturally safe and respectful, then all children – regardless of
their culture – will benefit as a result.

NSW Department of Communities and Justice
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FOREWORD
In 2014, we released our first ever set of Practice Standards to
guide the work of child protection practitioners. Practice Standards
set out clear expectations for practitioners, no matter their role
when working with children and families. They give a shared and
clear message about what children and families need to experience
if they are in contact with our department.
In the six years since we released the Practice Standards, we’ve
improved the way we work with children and families.
We’ve made some big changes, including our Aboriginal Cultural
Capability Framework, NSW Practice Framework and the
Permanency Support Program.
It was time to update our Practice Standards to provide a refreshed
set of expectations for practitioners, drawing on contemporary
evidence and giving greater clarity.
The Practice Standards guide us in delivering skilled, evidencebased practice to children, their families and communities in NSW
to keep them safer, stronger, connected and able to reach their
full potential.
I encourage you to take these into your practice, for the sake of the
children and families we serve.
Michael Coutts-Trotter
Secretary
NSW Department of Communities and Justice
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A MESSAGE FROM THE
PRACTITIONER ADVISORY GROUP

We want you to use
these standards
to encourage
skilful, ethical and
relationship-based
practice.

As the body that is tasked with the important role of representing
DCJ practitioners and practice leaders, we have used our collective
and diverse wisdom, alongside evidence, to shape these Practice
Standards. As practitioners we believe we are each here to do
the very best for children, their families and their communities.
That is why we must hold ourselves and each other accountable
in our practice – our actions and decisions have an impact for
generations. The Practice Standards help us to be clear about what
is expected of each of us.
We want to acknowledge that we have not, and will not, always
get it right. We commit to always trying hard to do what is right,
and to listen deeply to families, learn and improve. Children
deserve this of us.
We want you to use these Practice Standards to encourage skilful,
ethical and relationship-based practice. We want them to give
you hope, so you can share hope with families and stay strong
for children. We want them to help you to remain open-minded,
curious and committed. And importantly, we want you to embrace
these Practice Standards actively.

WHAT ARE THE PRACTICE
FRAMEWORK STANDARDS?
Legislation, policies, mandates and the Child Safe Standards
for Permanent Care outline what the required activities are in
casework. The Practice Standards set out what is expected and
how practice is skilfully and ethically carried out so that your work
has a positive impact and achieves good outcomes for children,
their families and communities.
The Practice Standards describe the next layer of detail of
the NSW Practice Framework. They outline the practical
and analytical skills, thinking, behaviours and interactions
that practitioners are expected to use.
The Practice Standards bring together the elements of the
Framework – systems, principles, approaches and capabilities.
They make it clear how these elements come to life as expectations
in daily practice with children.
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PRACTICE
CAPABILITIES

The skills, knowledge and mindset needed to
carry out practice competently.

PRACTICE
APPROACHES

The methods used to carry out casework with
children and families.

PRACTICE
PRINCIPLES

The attitudes and behaviours that guide how
we approach practice.

SYSTEMS

The rules and processes that govern practice.

PRACTICE
STANDARDS

The basic expectations about what and how we
practice - as informed by capabilities, principles,
approaches and systems.

Each Practice Standard relies on all others. They acknowledge
that practice is fluid and that expectations will be drawn upon
simultaneously and at a range of points in time – for instance,
quality practice often requires us to be assessing, building
connections and creating change at the same time – sometimes in
the same conversation.
While specific cultural standards have been included, all of the
Practice Standards apply to practice with Aboriginal and cultural
and linguistically diverse children and families. The Practice
Standards are founded on practising safely with people from
diverse and oppressed groups, and with a strong and skilled ethos
of inclusion, acceptance and enacting human rights.
Although they give a thorough benchmark about the quality
of practice needed for child and family outcomes, they are not
exhaustive or aspirational. Best practice can build and extend upon
these Practice Standards.

HOW TO USE THE PRACTICE STANDARDS
Use the standards to:
•

help you understand and apply the capabilities that sit
behind key casework activities

•

check in at key stages of casework such as carrying out a
pre-assessment consultation or assessment consultation,
writing up an assessment, and preparing for a case plan review
or home visit

•

develop consultation questions and use reflective prompts
across the Minnesota model in Group Supervision

•

support individual supervision conversations about learning,
development and feedback

•

formulate coaching plans or consultation meetings
(cultural, permanency, specialist, psychological)

•

inform file reviews and case reviews

•

guide quality indicators in casework audits, practice reviews
and consultations.

NSW Department of Communities and Justice
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CAPABILITY 1
Working with Family and Culture
Every child is part of a family system, community and culture.
To be child focused, we must support and explore their connections.

Practice Standard
within this section

Related public
service capability

Enacting children and
young people’s rights

Commit to
customer service
Act with integrity

How they relate
This Practice Standard outlines the
specific behaviours expected when serving
children and young people and describes
how integrity can be demonstrated.

Culturally safe practice
with Aboriginal communities

Value diversity
and inclusion

This Practice Standard outlines the
specific behaviours expected to value
genuinely the diversity of Aboriginal
children and families.

Culturally safe practice
with diverse communities

Value diversity
and inclusion

This Practice Standard outlines the specific
behaviours expected to value genuinely
the diversity of culturally and linguistically
diverse children and families.

Writing and talking
with children and families

Act with integrity
and inclusion

This Practice Standard outlines how
we talk and write with children and their
families using our ethics and highest
degree of professionalism – a key element
to demonstrating integrity in a
practitioner role.

NSW Department of Communities and Justice

9

STANDARD 1
Enacting children and young people’s rights
I need you to let me know about my rights in a way that I will understand. Make sure my
rights are met and let me know who I can talk to if my rights are not being met. Include
me in decisions about my life and answer my questions quickly and honesty.

KEY EXPECTATIONS

1.

Apply the conventions
and charters that outline
children’s rights: the
UN Convention on the
Rights of the Child,
UN Declaration on the
Rights of Indigenous
People, UN Convention
on the Rights of People
with Disabilities, and
the Charter of Rights
for Children and Young
People in Out of
Home Care.

•

Apply consistently the principles of the Care Act including:
o principles for the administration of the Act (Part 1, 9)
o principle of participation (Part 1, 10)
o permanent placement principles (Part 1, 10A)
o Aboriginal and Torres Strait Islander principles (Part 2).

2.

Explore, recognise
and celebrate the
child’s individuality and
diversity. Use the holistic
rights of the child to
inform your casework
priorities, actions
and decisions.

•

Treat the child with dignity. Show respect for, and express
to them, their innate worth, lovability, potential and
strengths. Seek to understand the context behind their
experiences, challenges and behaviours.
Talk with the child about their rights regularly and using
practices that suit their age, development, any disability,
culture and preferences.
Be honest and transparent with the child.
Seek to understand the culture and family background of
every child, regardless of their race or ancestry, as a part of
a continuous process.
Involve the child in all decisions about their life. Use words,
tools and approaches that suit their needs. Keep the child
informed about decisions, the reasons for these decisions
and how their views were considered in the decisionmaking process.
Inform them about what and how information is shared
about them and why.

•

•
•

•

•

3.

Act as an ally and
advocate for the child.
Recognise that each
child is an individual
with their own
experiences, but that
they exist and belong
within relationships.

•

•
•
•

•
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Spend time with the child in ways that suit their individual
needs, culture, any disability and preferences – no matter
what age they are.
Spend time with the child regularly alone as well as in the
company of their caregivers.
Show playfulness, acceptance, curiosity and empathy to
connect with the child.
Regularly seek the child’s views about their life, goals,
experiences and how you partner together. Record
these views and if their views are not carried out, record
a rationale.
Ask the child regularly for critique about your practice
and make changes in response.
NSW Department of Communities and Justice

REFLECTIVE PROMPTS
Have I…
•

regularly considered the power I hold as an adult, and if I ever
use this power in a way that disempowers or silences children?

•

reflected about any assumptions or bias I hold about this child?

•

considered if the child may be behaving in ways that resist
pain, violence or oppression?

•

adapted how I involve each child, in ways that best suits their
needs, rather than what I am most comfortable with?

•

referred to the rights of the child to guide my casework, to
advocate for children or as a tool in Group Supervision?

EVIDENCING OUR PRACTICE WITH CHILDREN
In the practice experienced by
the child, there is evidence that:

Where:

•

there was use of the UN convention,
declaration, principles and/or Charter of Rights

Case plan, Group Supervision, home visits

•

the Charter of Rights was given to and talked
about with the child in an age appropriate and
ongoing way

Case notes, case plan, FAPFC, home visits

•

the caseworker spent time with the child face
to face, including with them alone, at key
assessment and case planning, and a minimum
of every 45 days for children in care

Alternate assessment, case plan, FAPFC,
home visits, risk assessment, risk reassessment,
safety assessment

•

strategies to connect and hear the child’s
views were considered

Case meetings, Group Supervision, meeting
minutes, PAC, removal record, restoration

•

the child’s views about decisions were sought,
in ways that responded to their needs

Affidavits, alternate assessment, care
plan, case plan, FAPFC, FGC, home visits,
initiating care proceedings, meeting minutes,
placement record, removal record, restoration,
risk assessment, risk reassessment, safety
assessment, safety plan

•

the child’s views about decisions were
considered as a part of the decisionmaking process

AC, affidavits, alternate assessment, care plan,
case plan, FAPFC, FGC, Group Supervision,
risk assessment, risk reassessment, safety
assessment, safety plan

•

the caseworker followed through on actions
requested by or promised to the child

Case plan review, meeting minutes, timeline

•

the child was asked respectfully for feedback
about the caseworker’s practice

Feedback form, home visits, meeting minutes

Principles

Approaches

Systems

Relationships
Critique
Ethics

Dignity Driven Practice
Safety Centred Practice

Family Group Conference
Legislation

NSW Department of Communities and Justice
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STANDARD 2
Culturally safe practice with Aboriginal communities
I need you to acknowledge the continued trauma and impact of colonisation, racism
and the forced removal of Aboriginal children. Work with me, my family and community
to support me to keep learning about my culture, living my culture and to keep me
connected to family who have the answers.

KEY EXPECTATIONS

1.

Show respect for Aboriginal •
cultures and their diversity.
Know and respect local
Traditional Owners and
Custodians of the land
•
as well as historical
and current community
•
experiences.
•

2.

Work alongside the
child, family and
community to build
enduring safety, stability
and cultural continuity
for the child so that they
are safe and thriving in
community for
a lifetime.

•

•

•

•

•

•

•
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Recognise the trauma, disconnection, racism and injustices
experienced as a result of colonisation and the forced
removals of Aboriginal children, how this continues to
impact Aboriginal people.
Be curious about how the child and family may resist these
injustices now and in their contact with you.
Focus on healing children and families by partnering with
Aboriginal communities and supports.
Show respect for Aboriginal cultural values, protocols,
Aboriginal child rearing practices and ways of doing
business by:
• using curiosity with the child and family to understand
how culture is lived in their family and community
• understanding the domains of child and parent
functioning from a culturally informed perspective
• understanding the concept of family and connections to
family, community, culture and Country
• adapting your behaviour, actions, decisions and
communication based on what you have learned from
the family, community and through cultural consultation.
Seek to understand the child and family’s cultures as a
part of an ongoing conversation. Understand that some
Aboriginal families may be reluctant to provide information
about their cultural identity to DCJ.
Involve and value Aboriginal families (including fathers and
stepfathers), extended relatives, community and Aboriginal
representative organisations. Assist them to participate in
all decisions and interventions using Aboriginal family-led
decision-making processes.
Record how participation occurred and what participants’
views are. If Aboriginal family-led decision-making was not
used, record a rationale for this.
Ask about and use the strengths that exist in each child,
family and community to build safety, connection and
belonging for the child at all stages of your work.
Ask the child, family and community about what the
solutions might be and what would support healing. Show
respect by following through on these ideas.
Record accurately the child’s cultures, clans, totems,
languages, family and kinship networks. Record
communities of belonging and acceptance (not just where
they live).
Know about local Aboriginal organisations and collaborate
with them, respecting their cultural authority.
NSW Department of Communities and Justice

3.

4.

Consistently apply
the Aboriginal Case
Management Policy,
Aboriginal Consultation
Guide and the
Aboriginal and Torres
Strait Islander principles
in the Care Act.

Understand your
own culture and how
this may shape your
perspectives and
practices.

•

•

•

•
•

Seek the cultural expertise of those from the child’s family
or cultural community as early as possible, and as part of
an ongoing consultation process.
Give feedback to the Aboriginal consultant so that they
know how their knowledge has been used to shape your
work with the child and family.
Carry out regular and partnered cultural planning and
quality life story work with the child and their network if
they are in care so that they experience a daily connection
to culture.
Actively and continuously seek opportunities to strengthen
your own cultural capability.
Critique continuously the beliefs, assumptions and biases
that are shaped by your own worldview.

REFLECTIVE PROMPTS
Have I…
•

considered how I take personal responsibility to be anti-racist in
my thinking and actions so that I do not cause continued harm
to Aboriginal people?

•

developed a plan to check in with Aboriginal colleagues
and community members about how my practice may be
experienced by Aboriginal children and families?

•

sought to learn deeply about Aboriginal child rearing,
Aboriginal child and family functioning and Aboriginal concepts
of family and brought this into my analysis, decision-making
and planning?

•

proactively established relationships with local Aboriginal
community and organisations built on respect and trust?

•

respectfully persisted if the child or family are reluctant with
me and sought cultural guidance about alternative ways to
approach, speak and connect with the child and family?

NSW Department of Communities and Justice
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EVIDENCING OUR PRACTICE WITH CHILDREN
In the practice experienced by
the child, there is evidence that:

Where:

•

the child’s culture, language and connections
have been recorded accurately

Care plan, case plan, person role details,
relationships

•

Aboriginal consultation with a member
of the child’s family or community has
been used at key planning and decisionmaking points

Alternate assessment, case plan, consultation
record, Group Supervision, PAC, removal record,
restoration, risk assessment, risk reassessment,
safety assessment

•

recommendations from Aboriginal
consultations were followed

Case plan, timeline

•

the child, family, extended family, community
and Aboriginal representative organisation
were supported to participate in decisionmaking via an Aboriginal family-led decisionmaking process; if an Aboriginal family-led
decision-making process was not used, a
rationale is recorded

AC, case plan, FGC, FAPFC, home visits,
meeting minutes, placement record

•

the views of all people who participated are
documented; if their views were not followed
a rationale is recorded

AC, case plan, FGC, home visits, meeting record

•

attempts were made to refer the family to an
Aboriginal service provider

Case notes, referral record

•

the Aboriginal placement principles have
been followed with all efforts to identify and
locate family and kin recorded

Care plan, case plan, placement record

•

the child’s case was brought to Group
Supervision if the child was at imminent risk
of being taken into care or they entered care
and placement decisions were needed

Group Supervision, removal record, restoration

•

a cultural plan is in place, and cultural
connection is attended to in the child’s case
plan, if the child is in care; there is evidence
that the child’s family, kin and cultural
community led the development of the plan

Care plan, case notes, case plan, cultural plan

•

the child and family experienced practice
as respectful and helpful

Feedback form

Principles

Approaches

Systems

Culture
Relationships
Critique
Ethics

Dignity Driven Practice
Family Finding

Legislation
Family Group Conference
Partnerships
Group Supervsion
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STANDARD 3
Culturally safe practice with diverse communities
I need you to learn from and respect my culture and the language spoken by me and
my family. Remember that my culture is a part of me. Give me the chance to guide you
on what my culture means to me and how I want to experience it in my life.

KEY EXPECTATIONS

1.

Respect cultural practice
•
and seek to understand the
family’s cultural worldview.
•

•

•
•

2.

Reflect on your own
cultural values.

•
•
•

3.

Develop a good working
knowlegde of local
cultural community and
multicultural services
and seek their expertise.

•

•

•
•
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Know the difference between migrant, refugee and
settlement experiences, and how this trauma impacts on
resources, connections, values and the family’s response to
statutory services.
View the family as experts in their culture – learn from
them about the people, community, places and practices
important to them and their child.
Show respect for cultural values, religious and spiritual
beliefs, protocols, child rearing practices and strengths:
o using curiosity with the child and family to understand
how culture is lived in their family and community
o understanding the domains of child and parent
functioning from a culturally informed perspective
o understanding the concept of family and connections to
family, community and culture
o adapting your behaviour, actions, decisions and
communication based on what you have learned from
the family, community and through cultural consultation.
Carry out regular and meaningful cultural planning and
quality life story work if the child is in care.
Explore appropriate supports from extended family and
community members.
Question your assumptions and check these with the family.
Be aware of possible cultural bias and practice in nondiscriminatory ways.
Be aware of your knowledge gaps – seek advice from the
family and community to build your understanding of their
unique culture.
Ask a multicultural caseworker or Multicultural Services to
provide cultural consultation and support at the earliest
possible time and as part of an ongoing process.
Give feedback to the multicultural caseworker so that they
know how their knowledge has been used to shape your
work with the child and family.
Use a qualified interpreter to communicate clearly and
ensure understanding.
Translate important correspondence or use an interpreter.

NSW Department of Communities and Justice

REFLECTIVE PROMPTS
Have I…
•

gained a good understanding of the impact of the family’s
migration, settlement or refugee experiences?

•

reflected on my own cultural values, biases and assumptions?

•

considered what social and community barriers this child or
family may be facing?

•

reflected on what power and practices government agencies
may use in this family’s country of origin?

•

given equity and respect to the child and family by using
appropriate interpreters, translators and multicultural workers?

EVIDENCING OUR PRACTICE WITH CHILDREN
In the practice experienced by
the child, there is evidence that:

Where:

•

the child’s culture, ancestry, language,
religion and connections have been recorded
accurately, or persistent attempts recorded

Person role details, relationships

•

multicultural consultation has been used at
key planning and decision-making points

Alternate assessment, case plan, consultation
record, FAPFC, FGC, Group Supervision, PAC,
removal record, restoration, risk assessment, risk
reassessment, safety assessment

•

interpreters or translations were used
if required

Consultation record, FGC, Group Supervision,
PAC, removal record

•

recommendations from multicultural
consultation were carried out

Alternate assessment, case plan, FAPFC,
restoration, risk assessment, risk reassessment,
safety assessment, timeline, consulation record

•

the family were supported to participate
in decision-making

AC, Affidavits, case notes, case plan,
FAPFC, FGC, home visits, meeting minutes,
placement record

•

a cultural plan is in place, and cultural
connection is attended to in the child’s
case plan, if the child is in care

Case plan, cultural plan

•

the child and family experienced practice
as respectful and helpful

Feedback form

Principles

Approaches

Systems

Culture
Relationships
Language

Dignity Driven Practice
Family Finding

Family Group Conference
Partnerships
Group Supervsion

NSW Department of Communities and Justice
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STANDARD 4
Writing and talking with children and families
I need you to show me respect in the way you speak to and about me and those who are
important to me. Be fair and honest with your words – when talking and writing. Let me
know when and why you are writing notes. Check with me that the information you are
recording is correct, respectful and clear. Record my life in a way that captures my story
with meaning and respect for me. Remember that every word you write will shape the
perception of every person who reads it in days to come.

KEY EXPECTATIONS

1.

Talk with the child,
family and others with
empathy, acceptance,
respect and curiosity,
in a way that they can
understand and that
respects their culture,
language needs and
any disability.

•
•

•
•
•

2.

3.

Use professional
judgement to write
succinctly. Only include
relevant information
about what needs to be
recorded to capture the
child’s story.
Document a fair,
accurate and balanced
perspective.

•
•
•

•

•
•
•
•
•

Listen to the child, family and others’ experiences without
bias, assumptions or jumping to conclusions.
Talk to the child and family honestly about what you
are worried about and why, in a timely way, so they can
participate fully. Seek language assistance if necessary so
families can talk to you in their preferred language.
Use words (when talking and writing) that are easy to
understand, and free of jargon and acronyms.
Talk about the child, family and others with respect and
fairness and as if they were in the room.
Talk to the child and family, and write about them, as whole
people, rather than just the challenges they face.
Write clearly what decision was made, who it was made
with, how it was made and why.
Provide a copy of assessments, case plans and safety plans
to the family.
Write concise assessment narratives that highlight the
child’s daily lived experience of safety and risk.

Record the child and family’s views, strengths and acts
of resistance. Record behaviours with context. Do not
use labels.
Identify facts versus opinions, whether professional
or otherwise.
Record the multiple stories and truths and describe whose
perspective each is.
Write about people’s characteristics and life experiences
with fairness, balance and respect.
Write about violence and harm accurately, being clear who
did what to whom and its impact.
Write about the child’s life so it captures their story in a
way that honours them as an individual.

Principles

Approaches

Systems

Language
Ethics

Dignity Driven Practice
Safety Centred Practice
Structured Decision Making

Legislation
Group Supervsion
OCG
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REFLECTIVE PROMPTS
Have I…
•

asked the child and family how they like to be spoken with and
then adapted my approach?

•

Reflected that what I write may influence the views of others,
future decisions and cement my own views?

•

checked in with myself that I consistently ask and capture the
child, family and carers’ perspectives and feelings in what I
record, even if I disagree?

•

shared what I have documented with the child, family and
others involved (including case plans, assessments and other
key documents)?

•

reviewed what I have written to check for any biases, jargon or
judgemental language?

EVIDENCING OUR PRACTICE WITH CHILDREN
In the practice experienced by
the child, there is evidence that:

Where:

•

the child and family members were
written about with respect

Affidavits, alternate assessment, care plan,
case notes, case plan, initiating care proceedings,
risk assessment, risk reassessment,
safety assessment

•

the child and family’s experiences and
social responses were considered

AC, case notes, case plan, consultation records,
FGC, Group Supervision, PAC, placement record,
removal record, restoration

•

the child and family were spoken to
with respect and in ways responsive to
their needs

Affidavits, case notes, FGC, meeting minutes,
removal record, restoration

•

information written about the child and
family is fair, balanced and accurate

Affidavits, alternate assessment, care plan,
initiating care proceedings, meeting minutes,
risk assessment, risk reassessment,
safety assessment

•

use of violence is described accurately and
with responsibility attributed clearly

Affidavits, alternate assessment, case plan,
Group Supervision, risk assessment, risk
reassessment, safety assessment

•

context was given when recording what
the child or family said or did

Affidavits, alternate assessment, care
proceedings, case notes, initiating meeting
minutes, risk assessment, risk reassessment,
safety assessment

•

the child and family experienced
communication as respectful

Feedback form

NSW Department of Communities and Justice
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CAPABILITY 2
Building lifelong connections
Children need connections to people who make them
feel loved, important and safe.

Practice Standard
within this section
Nurturing the child’s
lifelong belonging

Related public
service capability
Commit to
customer service
Work collaboratively

20

How they relate
This Practice Standard outlines the
expected behaviours when working
collaboratively to connect children to
people who do or can love them.

NSW Department of Communities and Justice

STANDARD 5
Nurturing the child’s lifelong belonging
I need you to ask me about the connections that I value, those I long for and those I
want to end regardless of where it is I am living. Listen to my views and respect my
decisions. Persist in your efforts to reconnect me with people I can trust and who will
be there for me forever.

KEY EXPECTATIONS

1.

Prioritise and value
children’s sustained and
meaningful connections
to network members.
Recognise that their
safety, healing and life
outcomes are often
reflected by the quality
of their relationships
to others.

•
•

•
•

•

2.

Focus casework, at
all stages, on how best
to create relational,
cultural, physical and
legal permanency for
the child considering
their safety, needs
and rights.

•

•

•

•

•

•

•

Ask and listen to the child about who is important to them.
Act with urgency to reconnect the child with family and
other supportive people who are in their life, or could be
in their life – whether the child lives with their parents or
with others.
Use Family Finding methods to work alongside the child
and family at all stages of your work with them.
Talk to the child’s network about what your worries are
for them and ask them to commit to supporting and
being there for the child. Involve them in processes such
as home visits, FGC, case planning meetings and blended
perspectives meetings.
Model a healthy relationship to the child and build their
relationship skills.
Partner with the child and their family to understand
how their broader maternal and paternal family, kinship
and support network have played an important role in
their lives.
Help the child’s family/caregivers to facilitate the
child’s sense of belonging, personal and cultural identity
and connections.
Seek cultural consultation to explore ways to reconnect
the child and their family to community in a sustained and
meaningful way.
Keep siblings together wherever possible and keep them
genuinely connected. This includes siblings who may not
have yet met.
Arrange family time so that it is a positive and natural
experience of being together as a family. Tailor it to the
needs and preferences of the child and family.
Support the child to feel a part of their community,
regardless of whether they live with parents or are in care,
by supporting their involvement in sports, hobbies and
community events, and supporting them to develop and
sustain friendships.
Assess and decide what information is shared with the
child’s parents and other important people if the child is in
care, in line with legislation.

NSW Department of Communities and Justice
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REFLECTIVE PROMPTS
Have I…
•

prioritised identifying and partnering with network
members even when a child is living with their parents?

•

been open to identifying any assumptions I hold about family
members and their commitment to the child?

•

used Family Finding methods to discover, rediscover and
engage family networks?

•

given equal attention to engaging both the maternal and
paternal sides of the family and given equal opportunity for
the child to be connected to family who is Aboriginal or
culturally or linguistically diverse?

•

thought about what role kin and people who love the child can
play in the child’s life if they are unable to provide a placement
or if the child leaves a placement?

EVIDENCING OUR PRACTICE WITH CHILDREN
In the practice experienced by
the child, there is evidence that:

Where:

•

the child’s permanency goal was
considered regularly

Case plan, Group Supervision

•

search efforts were made to locate
and engage the child’s network

Care plan, case notes, case plan, FAPFC,
FGC, initiating care proceedings, PAC,
removal record, restoration

•

efforts were made to place the child
with their siblings and in the care of
family members

Care plan, placement record, timeline

•

the child was asked their view about how
connected they feel and who they
want to be connected to

Alternate assessment, feedback form, FGC,
Group Supervision, home visits, initiating care
proceedings, meeting minutes, panel review
template, removal record, restoration, risk
assessment, risk reassessment, safety assessment

•

Family Finding methods were used

Care plan, FGC, Group Supervision, meeting
minutes, placement record, timeline

•

family time, or the child’s connections to
other people important to them including
friends, were planned

Case notes, case plan, home visits,
placement record

•

family time, including the frequency
and location, met the child’s needs for
connection with their family

Case plan, family visit records, FGC

•

ongoing life story work took place with the
child in an ongoing and meaningful way

Care plan, case notes, case plan, life story work
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In the practice experienced by
the child, there is evidence that:

Where:

•

a cultural plan is in place for children
who need one

Cultural plan

•

the child’s wellbeing and sense of
community was discussed

Care plan, meeting minutes

Principles

Approaches

Systems

Culture
Relationship

Family Finding
Safety Centred Practice

Legislation
Family Group Conference
OCG
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CAPABILITY 3
Assessment
We view assessment as an ongoing holistic process that continually
takes place regardless of where a child lives. Assessment informs our
understanding of their safety, experiences and needs as well as the
family’s capacity for change.

Practice Standard
within this section

Related public
service capability

How they relate

Holistic assessment

Think and
solve problems

This Practice Standard outlines the expected
thoughts and actions that lead to quality
assessment through critical analysis and
problem solving.

Critical reflection to
improve outcomes

Demonstrate
accountability

This Practice Standard outlines specific
behaviours expected to critically reflect on
your own practice and prioritise positive
outcomes for children in a complex and everchanging context.

Plan and prioritise
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STANDARD 6
Holistic assessment
I need you to think about my safety regardless of where I live. Be open-minded and
remember that people can change. Work with me and those who love me to create
change in a way that suits us.

KEY EXPECTATIONS

1.

2.

3.

Use assessment as a
continuous process
of understanding the
child’s changing needs
and working out how
these needs can be met.

•

Use curiosity to
understand the child,
their experiences and
their family as unique.
Look beyond single
events in order to make
sense of the worries
and strengths being
assessed.

•
•

Use Structured Decision
Making tools (or
Alternative Assessment)
accurately alongside
professional judgement
to understand and
establish immediate
safety, understand
future risk to the child
and decide, where
appropriate, when
restoration can safely
take place.

•

•
•

•

•

Think about the safety of (and reducing risk to) the child,
regardless of where they live.
Actively identify and involve extended family to participate
in assessment processes.
Facilitate the participation of the child, their family and
all other important people in every stage of the assessment.
Use inclusive tools and approaches that respond to
their needs.
Respect that the child and their family are experts in their life.
Consider and respond with respect to the child and family
within their experiences and their identity including culture,
gender, sexuality, disability, trauma history, familial history
and who it is they consider to be in their family.
Spend time with the child at home and in other
environments, alone and also while they are with their
siblings and caregivers.

Participate in pre and post assessment consultations to:
o critically analyse what is and is not known
o consider the family’s history and identify patterns
o identify and plan for their network to be harnessed
o establish and test hypotheses
o unpack bias and assumptions
o consider diverse perspectives from family, community
and services
o plan for the most effective and respectful approach
o practise conversations.
Carry out critical analysis at each assessment point.
Consider all information and think through all possibilities
about what has occurred and why.
o Make sense of what you know
o Connect pieces of information
o Identify gaps and inconsistencies
o Link with professional experience, knowledge
and theory
o Test ideas with the family and other people involved
o Wonder if there are other possible explanations
or perspectives.

NSW Department of Communities and Justice
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4.

Make timely yet well
considered decisions
that are informed by the
relevant assessment.

•

Carry out assessments within policy timeframes so that
children and families are not left drifting.
Use assessment tools and partnered case planning to
decide the child’s best legal permanency option. Consider
how to best meet their relational, cultural and physical
permanency needs.
Reflect with your manager regularly to check that you are
appropriately balancing the risks to the child with strengths,
safety and wellbeing.
Ensure a decision to stop working with a family is in the
best interests of the child, is well planned and all people
involved with the family’s case are included.

•

•

•

REFLECTIVE PROMPTS
Have I…
•

remembered that sometimes people who are afraid may appear
‘reluctant’ or ‘uncooperative’?

•

made sure the family know why we are involved and explained
this in a way that they understand?

•

recognised that the child’s world and needs are constantly
changing as they rapidly grow and develop?

•

spoken with the child and family directly about the assessment
outcomes and what this means for them?

•

reconsidered the assessment when new information comes in?

EVIDENCING OUR PRACTICE WITH CHILDREN
In the practice experienced by
the child, there is evidence that:

Where:

•

multiple sources were drawn on to
inform the assessment

AC, alternate assessment, cultural consultation
record, PAC, risk assessment, risk reassessment,
safety assessment

•

hypotheses were used and tested

AC, Group Supervision, PAC

•

assessment tools were applied
according to policy

Alternate assessment risk assessment,
risk reassessment, safety assessment

•

assessment timeframes were met

Alternate assessment risk assessment,
risk reassessment, safety assessment

•

assessment tools were used to determine
assessment decisions

Alternate assessment, risk assessment,
risk reassessment, safety assessment

•

the family’s support network was drawn on
throughout the assessment process

Alternate assessment, case plan, FAPFC,
risk assessment, risk reassessment,
safety assessment, safety plan
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•

the child’s relational, cultural, physical
and legal permanency was considered in
assessment processes

Care plan, case plan, consultation record,
Group Supervision

•

the challenges that the family faces and
that cause risk issues were considered
throughout the assessment process

AC, alternate assessment, Group Supervision,
PAC, risk assessment, risk reassessment,
safety assessment

•

theories and research evidence were
drawn on

Alternate assessment, Group Supervision,
risk assessment, risk reassessment, safety
assessment

•

rationales for decisions are recorded clearly

Alternate assessment, case plan, FGC, Group
Supervision, risk assessment, risk reassessment,
restoration, safety assessment

•

gaps in information are noted and
followed up

Alternate assessment, risk assessment,
risk reassessment, safety assessment

•

each household member was included in an
assessment and their views were explored

Alternate assessment, risk assessment, risk
reassessment, safety assessment

•

family interactions and the home
environment were observed

AC, home visits

•

the needs of the family are clearly identified

AC

•

copies of assessments were provided to
the child and family, or if assessments were
made verbally, a rationale for this is recorded

Affidavits, care plan, case plan, FAPFC, initiating
care proceedings, removal record, restoration,
safety plan

•

at the time of safety planning, all
people listed as supports on the plan
were spoken with

Safety plan

•

community and service network members
were engaged and partnered with

Case plan, safety plan

•

safety plans were easy to follow, were agreed
on by all family members and are effective
immediately

Safety plan

•

strengths and protective abilities
were discussed

AC, case plan, safety assessment, safety plan

•

safety plan actions clearly identified
and mitigated dangers, creating more
safety for children

Safety plan

Principles

Approaches

Systems

Relationships
Critique
Ethics

Dignity Driven Practice
Structured Decision Making
Safety Centred Practice

Legislation
Family Group Conference
Partnerships
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STANDARD 7
Critical reflection to improve outcomes
I need you to reflect on your behaviour and beliefs, and think about the impact
these have on my feelings and my life. Remember your work is not just a job, it
is my life.

KEY EXPECTATIONS

1.

Check in on your
thinking and practices
regularly to identify and
guard against making
predictable errors.

•

•
•

•

2.

Participate in processes
that support critical
reflection such as pre
and post assessment
consultations, cultural
consultation, familyled decision-making,
Group Supervision and
individual supervision.

•
•

•

•

3.
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Notice how you may
have contributed to a
response from the child
or family. Adapt your
response to them if
needed.

•

•
•

Think regularly about your own cultural values and beliefs
and how these may shape the way you perceive others and
their circumstances, particularly with those who have a
different background, identity or experiences to your own.
Reflect regularly on your ethics and values and how these
shape your understanding of and interactions with others.
Pay attention to your emotional responses to situations and
people so that you can be aware of how they shape your
actions and decisions. Attend to these emotions or seek
support, so that you stay healthy.
Identify your own biases and assumptions about the
child or family so that they do not get in the way of
decision-making. Be open to others about your bias
and assumptions.
Identify all possible options and approaches; assess each
one before making a decision.
Seek consultations and expert advice at the planning stage
to draw on specialist knowledge and experience, including
cultural and practice consultations.
Use up to date evidence to test your hypotheses,
perceptions and instincts. Check your hypotheses or
instincts with the child, family and other people involved.
Review and reflect on the rationale for casework direction
and decision-making regularly to ensure it is child focused
and in the child’s best interests.

Plan before seeing a child and their family. Consider the
practice approaches, conversation tools and culturally safe
responses that could be the most respectful for the family.
Use curiosity to explore what is happening for the child and
family so you do not jump to conclusions.
Reflect regularly about what worked well, what you could
have done differently and what you can learn from this.

NSW Department of Communities and Justice

REFLECTIVE PROMPTS
Have I…
•

been aware of the power I hold in my role and if I
have used this to disempower or empower others?

•

been open to the idea that we each hold biases and
assumptions so that I can explore my own and check in
on these with others, including the child and family?

•

considered what views I hold that may be uninformed or
discriminatory to others – including about culture, race,
religion, gender, sexuality, disability?

•

asked myself what beliefs I have about emotions in this
work – talking about emotions, expressing them and
responding to them?

•

talked not just about the child’s situation, but about
my own practice with them?

EVIDENCING OUR PRACTICE WITH CHILDREN
In the practice experienced by
the child, there is evidence that:

Where:

•

the child’s case was brought to
Group Supervision

Group Supervision, placement record

•

previous poor experiences and how to
work with the child or family differently
have been considered

AC, FGC, Group Supervision, PAC,
removal record, restoration

Principles

Approaches

Systems

Culture
Critique
Ethics

Dignity Driven Practice

Group Supervsion
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CAPABILITY 4
Influencing change
We are guided by the needs and aspirations of the child, and those
of the people who love them. We seek to understand the causes and
context of the issues children and families face, so we can help them
find their own solutions and so that children have the best future.

Practice Standard
within this section

Related public
service capability

How they relate

Building relationships
that support change

Deliver results

This Practice Standard outlines the
behaviours expected to deliver better
outcomes for children through influence,
negotiating actions and supports, and
communicating in a way that builds
respectful relationships.

Influence and
negotiate
Communicate
effectively

Learning from critique

Manage self
Display resilience
and courage

NSW Department of Communities and Justice

This Practice Standard outlines the
behaviours expected to use critique to
develop self and social awareness and to
continuously improve practice.
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STANDARD 8
Building relationships that support change
I need you to be considerate, empathetic and genuine. Listen to me, spend time getting
to know me and support me to build relationships with other people within DCJ, in my
network, and in my family and community. Tell me what is happening so that I can
participate in my life fully and prepare.

KEY EXPECTATIONS

1.

2.

Recognise that the
ongoing process of
meeting the child’s
needs (whether they
are in the care of their
parents or others) is a
process of change to
meet their potential.

Approach your work
with the child and family
using partnership,
acceptance, empathy
and curiosity.

•

•

•
•

•

•
•

•

•
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Understand and respond to the stage of change that the
person is at. Understand that change is hard. Acknowledge
their steps – big and small.
Visit the child and family regularly and make these visits
purposeful to the changes needed for the child to reach
their potential in life.
Establish and regularly review case plans within timeframes.
Partner with the child and family so that goals are realistic,
achievable and meaningful. Check in on
progress and adapt supports and interventions in response
to needs.

Use creativity and flexibility to partner with the child and
their family in a way that is family-led and suits their culture,
disability, language, gender, sexuality and preferences.
Use active listening and open-ended questions to
encourage change talk.
Role model healthy, caring relationships, interactions,
beliefs and behaviours. Show warmth and authenticity in
your verbal and non-verbal communication.
Be clear, respectful and honest about:
o the purpose of DCJ’s involvement
o what you are worried about for the child
o what behaviours need to change and what impact these
have on the child
o what the child will see, hear and feel if these
changes happen
o what you can do to help this happen
o the child’s rights and our responsibility to help them.
Recognise the child and family’s strengths, courage and
resistance to suffering and help them to see it too.
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3.

Foster safe networks
around the child and
their family that will
support them as they go
through change and into
the future.

•

•

•

4.

Seek to understand the
social inequalities that
have, or do, impact on
the family. Take these
into consideration in
case planning and
provide practical and
service supports to
lessen them.

•

Review regularly what changes need to happen for the
child so that they experience relational, cultural, physical
and legal permanency – either in the care of family or
with others.
Partner with the child, their family network and community,
and other professionals as a team with and around the child
to support them to reach their potential.
Offer a FGC to support participatory decision-making.
Use your statutory power and influence to give practical
assistance; support the family to negotiate with the service
system so that they can create lasting change.

REFLECTIVE PROMPTS
Have I…
•

been guided by the child and family’s aspirations, strengths
and solutions or imposed my own ideas?

•

set change goals that will create safety and sustained
permanency for the child and reviewed progress to these
goals regularly?

•

used Motivational Interviewing techniques to build relationships
and influence change?

•

used participation techniques such as Safety Centred
Practice tools?

•

used behaviours that role model nurturing relationships
and interactions?

NSW Department of Communities and Justice
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EVIDENCING OUR PRACTICE WITH CHILDREN
In the practice experienced by
the child, there is evidence that:

Where:

•

planning was carried out about how to most
effectively work with the child and family
considering their culture, ability, context,
background and previous social responses

Case plans, Group Supervision, PAC,
removal record, restoration

•

consideration was given about what
practice approaches, techniques or
skills could be used

AC, Group Supervision, PAC

•

participatory and family-led processes
such as FGC and Safety Centred Practice
were used

Alternate assessment, FGC, home visits,
risk assessment, risk reassessment, safety
assessment

•

safety plans and case plans involved the
participation of the child and family

Care plan, case plan, meeting minutes,
safety plan

•

changes needed for child safety and/or
wellbeing are clear

AC, case plan, FAPFC, FGC, removal record,
restoration, safety plan

•

interventions and actions planned were
appropriate to the issues and needs of the
child and family

Case plan, FAPFC, safety plan

•

practical support was provided to the
family to facilitate change

Affidavits, case notes, case plan, FAPFC,
safety plan

•

case plans were reviewed within timeframes
and closed as per policy

Case plan, FAPFC, risk reassessment

•

case planning considered the child’s
permanency options

Care plan, case plan, consultation record,
Group Supervision, meeting minutes

•

the frequency of home visits were
appropriate for the child and family’s needs
and different approaches were used to
engage with the family

Home visits

•

flexibility in the timining and locations of
visits was provided

Home visits

•

concerns were talked about with family
members with honesty and transparency

Home visits

•

plans were reasonable, practical and
achievable for the family members involved

Case plan, FAPFC, safety plan

Principles

Approaches

Systems

Culture
Relationships
Language

Motivational Interviewing
Dignity Driven Practice
Safety Centred Practice

Partnerships
Family Group Conference
Group Supervsion
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STANDARD 9
Learning from critique
I need you to ask me what I think and if there is anything you can do better.
Keep asking me for feedback and when I give it to you, listen and act on it.

KEY EXPECTATIONS

1.

Be open to feedback
(positive or challenging)
and learning from
this so that practice
continuously improves
and responds to the
rights of children and
families.

•

•
•

•

•
•

2.

3.

Provide constructive
and respectful
critique (positive and
challenging) to peers,
leaders and other
professionals so that
they can be of most use
to children and families.
Be curious about the
family’s previous social
responses from DCJ and
other services to learn
what worked, what did
not work, and why the
family might be reluctant
or afraid.

•

•

•
•

Ask for critique from the child and family about your
practice in a way that recognises that we hold power. Seek
this feedback regularly and as a part of an ongoing process.
Ask for critique regularly from other community members,
such as the child’s cultural community and service network.
Invite critique from peers and supervisors in individual and
Group Supervision so that you can be the best you can be
for children and families.
Be open to owning your mistakes; be honest about them,
learn from them and say sorry to the child, family or other
people impacted by them.
Be open to try new approaches and continuously improve
your work with families.
Use the child’s case planning meetings as an ongoing
process for hearing critique and sharing opportunities
and challenges.
Give the child and family, and your peers, positive critique
when you notice strengths, achievements, progress
and courage.
Actively contribute to an open and positive office and team
culture by encouraging transparent, anti-discriminatory and
ethical practice.

Say sorry genuinely for past experiences that families may
have found to be disrespectful.
Ask what you could do to show them respect, earn their
trust and be of most use to them.

NSW Department of Communities and Justice
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REFLECTIVE PROMPTS
Have I…
•

regularly asked the child if there are things that they like or do
not like about how I work?

•

spoken up when someone has behaved or spoken in a way that
is not helpful to children and families?

•

been encouraging and supportive of my colleagues when they
need my help to think through an issue or their practice?

•

sought critique and advice from my colleagues in Group
Supervision and listened to critique with openness?

•

engaged proactively in strategies to enhance the knowledge
and skills I need to do my job well?

EVIDENCING OUR PRACTICE WITH CHILDREN
In the practice experienced by
the child, there is evidence that:

Where:

•

Case notes, case plan, FAPFC, feedback form,
Group Supervision, home visits,
meeting minutes

feedback was sought about casework
practice, from the child, family, carers,
service partners and peers.

Principles

Approaches

Systems

Critique
Ethics

Dignity Driven Practice

Partnerships
Group Supervsion
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CAPABILITY 5
Purposeful partnerships
We work with families, communities and other services to create a team
around the child. We draw on the diverse expertise of all the people in
the child’s life and the important perspectives they bring.

Practice Standard
within this section
Collaborating as a team
around the child

Related public
service capability
Work collaboratively
Influence and
negotiate

NSW Department of Communities and Justice

How they relate
This Practice Standard outlines the
behaviours expected to build collaborative
relationships that resolve safety issues and
achieve relational, cultural, physical and
legal permanency for children by partnering,
influencing and negotiating.
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STANDARD 10
Collaborating as a team around the child
I need you to respect the relationships I have and ask me who I want in my team. Partner
with those who can help me and those who love and care about me but remember that
my privacy is important to me. Ask me what information can be shared and with whom.

KEY EXPECTATIONS

1.

Establish a thorough
understanding of who
the child and family
identify as their network
and document these
network members.

•

•

•

2.

Understand the local
community and service
system and develop
purposeful partnerships
witin it.

•

•

•

•

3.
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Harness the expertise
of others by consulting
with the child, family
and community and
colleagues such as
psychologists, casework
specialists, legal
officers, multicultural
caseworkers, Aboriginal
people, permanency
coordinators and
regional adoptions
caseworkers.

•

Partner with the child’s family and peer network,
community members, services and other DCJ staff as a
team with, and around, the child and family.
Seek to understand what previous social responses the
child and their family have experienced and how this may
impact on how they respond to services.
Refer and connect the child or their family with services
that will be appropriate to their unique needs, taking into
account their wishes, accessibility needs and culture.
Identify each service’s role, responsibilities and decisionmaking power so that you are all clear who has
responsibility for what in creating safety and long-term
wellbeing and permanency for the child. Make sure the child
and family are clear about the role of each person.
Share and seek relevant information with services currently
or previously involved with the family so that all people
are informed. Tell the child and family about what and why
information is shared.
Plan with service partners how you can all provide the child
and family with a positive social response by:
o finding out what has and has not worked for the child
and family in the past
o responding to the family’s culture, disability, experiences
and preferences
o treating the child and family with respect
o holding a person who uses violence accountable, and
being clear that a victim of violence is not responsible.
Role model and support other services in their learning,
through your interactions, planning and partnered work.
Proactively take part in Group Supervision weekly to
partner together and share risk.
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REFLECTIVE PROMPTS
Have I…
•

asked the child and their family what supports they want and
how they can be helped to engage with other services, rather
than simply referring them?

•

considered who is, or could be, a support for the child longterm, after services have stopped working with the family?

•

built an understanding about how a child or family’s
connection or resistance to professionals has been shaped
by social responses?

•

arranged a case planning meeting whenever a change in
circumstances occurs so that the family and network can make
decisions together?

•

considered how the child and family may experience the variety
(or lack) of people involved in their life?

EVIDENCING OUR PRACTICE WITH CHILDREN
In the practice experienced by
the child, there is evidence that:

Where:

•

referrals were appropriate to the family’s
needs and made in partnership with them

AC, case plan, FAPFC, service request

•

the child and family were given the
opportunity to identify their support network

Case plan, FAPFC, FGC, home visits, meeting
minutes, removal record, restoration

•

information from community and service
network members was used to help inform
and balance assessment outcomes

AC, alternate assessment, meeting minutes,
PAC, risk assessment, risk reassessment,
safety assessment

•

community and service network members
were included in decision-making about
the child

Care plan, case plan, FAPFC, FGC,
Group Supervision, meeting minutes

•

consultations were sought to support
practice and decisions

Care plan, consultation record,
Group Supervision, initiating care proceedings,
placement record, removal record, restoration

•

casework timeframes were considered
to support a timely response

AC

Principles

Approaches

Systems

Culture
Relationships

Family Finding
Dignity Driven Practice

Partnerships
Family Group Conference
Group Supervsion
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PRACTICE LEADERSHIP
We lead with moral courage to inspire and guide practice. We support
practitioners and take collective responsibility for the decisions they
make. We model willingness to reflect and work hard to create open
cultures where critique improves outcomes for families.

NSW Department of Communities and Justice
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STANDARD 11
Leading effective practice
I need you to set a good example for caseworkers. Listen to what I, and others, have to
say. Hear constructive feedback and give it to others so you can be a good leader.

KEY EXPECTATIONS

1.

Safeguard practice

•
•

•
•
•
•

2.

Lead systems

•
•
•

•
•

3.

Develop staff
and practice

•
•
•

•

4.

Lead open cultures

•
•

•
•
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Ensure the rights of children and families are being upheld
and practice is meeting the expected standard.
Apply advanced practice knowledge and skills when
approving and overseeing casework, and interactions with
peers, staff and the child and family.
Lead practice, and a work environment, that is culturally
safe and respectful.
Facilitate critical reflection and critical analysis to navigate
predictable errors.
Stay up to date with theories and evidence.
Carry out robust and inclusive decision-making with the
child, family and staff.
Promote and arrange effective cultural consultations.
Facilitate purposeful partnerships with the community
and service sector.
Use evidence and data to inform decisions and to guide
priorities and resources using systems such as the
Resource Management Dashboard and Central Information
Warehouse.
Facilitate high quality Group Supervision and individual
supervision as per the DCJ Supervision Policy.
Use practice processes such as weekly allocation meetings,
pre-assessment consultations, assessment consultations
and approval processes as opportunities to make informed
and timely decisions. View them as opportunities to shape
the quality of work to come and to grow staff capabilities.
View your interactions, communication and behaviours as
constant opportunities to role model and facilitate learning.
Practise skills with your staff.
Provide critique (positive and challenging) in informal daily
interactions and as part of formal processes such as work
approvals and feedback.
Seek and act on feedback about the service your team
or unit provides from children, young people, community
members and sector partners.
Give clear messages, through your own practice and how
you lead others, about what is ‘good enough’.
Role model and give permission to your staff to be
vulnerable, learn from mistakes, and be open to learning
and critique; seek critique from your staff regularly.
Create a shared team or unit vision about what you are here
to achieve for children and how you will do it.
Be empathic and respond genuinely to staff emotions.
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REFLECTIVE PROMPTS
Have I…
•

led by example? Do I ‘walk the talk’ in the way that I treat
children and families, my colleagues and others? Do I speak
to and treat them with courtesy and respect?

•

respectfully guided others back to the child or young person
when their focus has drifted?

•

been open to learning, critique and guidance from others and
demonstrated this openness in front of my team?

•

thought strategically about how to use the processes I carry
out each day so that they can be most purposeful?

•

used evidence and data to inform my work and decisions?

EVIDENCING OUR PRACTICE WITH CHILDREN
Is there evidence of:

Where:

•

predictable errors identified

Group Supervision

•

support given or planned for caseworkers
in applying practice approaches

Group Supervision, PAC

•

data and evidence used to inform guidance

Group Supervision, WAM

•

decisions that align to policy, mandate
and legislation

Assessment approval, case plan approval,
closure records, WAM

•

priorities in the supervision policy
guiding which families are brought to
Group Supervision

Group Supervision

•

supervision provided

Group Supervision

•

assessments and case plans
completed in timeframes

Resource Management Dashboard

Principles

Approaches

Systems

Culture
Relationships
Critique
Ethics

Dignity Driven Practice
Motivational Interviewing

Leadership
Partnerships
Group Supervsion

NSW Department of Communities and Justice
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SEEKING CRITIQUE GUIDE
STANDARD 1
Enacting children and
young people’s rights

•
•

Do you feel like I have respected who you are as an individual?
Have I helped you understand what your rights are and made
sure that your rights and needs are met, on your terms?

STANDARD 2
Culturally safe practice with
Aboriginal communities

•
•

How have you found the way I am working you?
Have you felt respected, heard and that I am open to all that
your culture has to offer?
Are there things you think I need to learn more about?

•
STANDARD 3
Culturally safe practice
with diverse communities

•
•
•

STANDARD 4
Writing and talking with
children and families

•

STANDARD 5
Nurturing the child’s
lifelong belonging

•

STANDARD 6
Holistic assessment

•

•
•

•

•
STANDARD 7
Critical reflection to
improve outcomes

•

STANDARD 8
Building relationships
that support change

•

STANDARD 9
Learning from critique

•

•

•

•
•

What has it been like to work with me?
Have you felt that your culture and faith are respected
and understood?
Are there things that you think I need to learn about how to
work with you?
Are there things that I could change about the way that I
speak with you?
Are there things you like and I should keep doing?
How do you think I can write about this situation in a way
that you feel is fair and respectful?
Do you think I have a good understanding of who is in your
family and who is important to you?
What else do you think I should be doing?
Have I been clear and honest about what I am worried about
and why?
Do you feel I am also seeing all the good things about you and
your family?
Do you think I have been fair in my work with you and
your family?
Does it seem like I have thought about things from your
point of view?
Do you feel the goals we are working towards are your
goals or mine?
Do you feel I have heard what you want for your life?
Do you feel like I have listened to your feedback and made
changes from it?
Do you hold any worries about telling me if you do not like
something I do or say?
What would make a difference?

STANDARD 10
Collaborating as a
team around the child

•
•

Have I included everyone that needs to be in our work?
Have I understood what you are looking for in service support
and what makes it hard for you to work with them?

STANDARD 11
Leading effective practice

•
•

Do you feel respected and heard through my leadership?
What can I do to be of most use to you, so you can do your best?
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PREDICTABLE ERRORS IN
CHILD PROTECTION PRACTICE
EMOTIONAL
REACTIONS

Our Pitfalls

It can be common
to feel fear, anxiety
and frustration. If left
unmanaged we can lose
sight of the child.

SHORTCUTS
IN THINKING
Distortions in thinking
can affect our decisionmaking and how we act
towards our families.

We can over
identify with
the parent

We can
be overly
optimistic

Our shortcuts
•

Make judgements quickly, with too little information

•

Focus on memorable and current information
rather than history

•

Reluctant to review judgements in light of new information

•

Gather information that validates an existing judgement

•

Do not verify or cross-reference information

•

Over-rely on information known to DCJ and overlook
information known by others

•

Make assumptions without checking for details

•

Focus on the first and last pieces of information received

•

Prioritise the views and experience of adults over those
of children

•

Fail to record the analysis and outcome of assessments

OVER-RELIANCE
ON INTUITION
We can rely too much on
our intuition. This can be
influenced by biases and
distortions in thinking. We
need to balance intuitive
and analytical thinking.

We can
be too
pessimistic

ANALYSIS
INTUITION

Read more detail on the Casework Practice site - search ‘predictable errors’
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