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Disclaimer 

The Achieving School Success program is provided 

for information purposes only. The content contained 

within the program is of a general nature and should 

not be treated as a substitute for medical, legal or 

other professional advice. 

No liability will be accepted to any person for the 

information or advice (or the use of such information 

or advice) which is provided as part of the Achieving 

School Success program, or incorporated into it by 

reference. The Achieving School Success program is 

provided on the basis that all persons accessing the 

program undertake responsibility for assessing the 

relevance and accuracy of its content. Further, no 

responsibility or liability will be taken for the advice 

given by any facilitator delivering Achieving School 

Success or of any websites or third parties which are 

listed on, or linked to the Achieving School Success 

program. 

 

Copyright statement 

© Achieving School Success 2015  
 

Operating in association with Australian Korean 

Welfare Association, Child Abuse Prevention 

Service, Metro Assist Inc., NSW Department of 

Family and Community Services, and PYI 

Education consultant. 

The © Achieving School Success 2015 program 

manual and accompanying PowerPoint presentation, 

flyer,  poster,  parent  handouts  and   certificate  

may be downloaded, printed or photocopied for 

non-commercial purposes in the current format 

only. Apart from this allowed  use  or  any  other  

use permitted under the Copyright Act 1968,  no 

part may be reproduced by any process, nor may 

any other exclusive right be exercised, without 

permission. Enquiries should  be  made  in  writing 

to Achieving  School  Success  Copyright  C/O  -

Child Abuse Prevention Service  PO Box 1235 

Ashfield NSW 2131. 
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Introduction 
 

Achieving School Success is a four session parenting 

workshop program developed for all parents wanting 

to foster their children’s wellbeing and success during 

the school years. The program places special emphasis 

on supporting parents from culturally and linguistically 

diverse backgrounds as they navigate the Australian 

schooling system across the primary years. 

This resource has specifically been developed for 

use by professionals working  with  families  and/  

or  supporting  parents  of  children  aged   between 

5 and 13. Whilst a variety of adults care for  

children, these materials will use the word ‘parent’ 

throughout the program. This 8 hour program is 

designed to be delivered in 4 x 2 hour sessions but 

can be adapted as required. The program can be 

delivered in workshop format with a larger number 

of participants, or in small group format in a more 

traditional parent program style. Components  of  

the program, or its associated resources can also 

be utilised during one on one work with individual 

parents or families. 

The program aims to enhance the relationship 

between participating parents and their children, and 

is child protection focussed. Recognising the high 

prioritisation of academic success in many cultures, 

the sessions seek to improve parental understanding 

of brain development and how trauma impacts on 

the brain and learning, and to  increase  parental 

use of positive parenting  practices  to  enhance  

and support children throughout their schooling.  

The program also covers critical information about 

Australian schools and strongly encourages parents 

to engage with their child’s school. 

The program is child-centred and strengths-based, 

and references important concepts pertaining to 

neurobiological development, emotional 

intelligence, attachment theory and positive 

parenting. 

This program has not  been  formally  evaluated,  

but has been piloted and delivered to hundreds of 

parents from across Greater Sydney. Feedback from 

program delivery indicates a high level of participant 

satisfaction with the program, and significant 

improvements  in  knowledge  about  the Australian 

 
school system, awareness of and willingness to 

engage with local service providers, and increased 

participant awareness about supporting children in 

their social and educational development. 

 

Program Manual Contents 

This program is available for free download online. 

 

Facilitator’s manual 

This facilitator’s manual is for use by professionals 

facilitating Achieving School Success as either a 

workshop series, a smaller group program, or one 

on one work with families. The resource includes   

all the information required to prepare for, facilitate 

and evaluate the program. It includes background 

information on the project, along with session 

outlines, activities, parent handouts, evaluation 

information, promotional material,  and  certificates 

of participation for parents. This manual can be 

used in conjunction with, or independently of the 

Achieving School Success PowerPoint presentations 

which accompany this resource. In order to ensure 

program fidelity and success, it is important that 

professionals wishing to deliver Achieving School 

Success, read through the entire manual prior to 

program delivery. 

 

PowerPoint  presentations 

Whilst the program can be delivered without slides, 

four PowerPoint presentations are also included to 

support the delivery of the sessions. 

 

Handouts for parents 

Handouts have been developed to enhance parent 

learning and are included in part C of this resource. 

Parent resources have been translated in to Chinese 

(simplified), Korean, Arabic and Vietnamese. 
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Part A 

 

WORKER 
MANUAL 

About the Program 

In 2011, one of the Inner West (Sydney) NSW 

Department of Family and Community Services 

offices became concerned about an increase in child 

protection notifications for children from particular 

cultural backgrounds. Most of the notifications 

pertained to unrealistic educational expectations, 

domestic violence and an unwillingness of families to 

seek support. Due to the significant representation 

of these identified cultural populations within 

Sydney’s Inner West, a working party compromising 

multiple local agencies, culture-specific services, 

local  councils   and   government   departments, 

was convened to address the trend. The critical 

issue that was identified by the working group 

revolved around the fact that  education  systems 

are vastly different around the world, with some 

cultures placing a much higher value on academic 

achievement than other cultures. It was recognised 

that many challenges face parents from culturally 

and linguistically diverse backgrounds (CALD) as 

they navigate the Australian school system and for 

the children raised in these families, as they attempt 

to balance the expectations of their parents and 

cultural background with the realities and priorities 

of Australian schools, universities and employers. 

This added pressure and the extent of the pressure 

on children “may increase anxiety, contribute to 

mental health complications and in some cases 

manifest in parental behaviours that whilst well- 

meaning, are actually abusive and create a context 

of trauma that undoes the hard work of dedicated 

study” (Pardy, 2014, 11). 

It was also identified that it can often be difficult for 

families from CALD backgrounds and particularly 

new arrivals, to access information about Australian 

systems such as education, family law and child 

protection. This was seen as an additional barrier, 

creating isolation, compounding family stress and 

potentially putting children and women at further risk. 

On this basis, it was determined that the focus of 

the initiative would be fourfold. To: 

 Increase the number of parents who use positive 

parenting practices. 

 Increase the number of parents who have positive 

relationships with their children. 



 Reduce the number of women experiencing 

violence from this group. 

 Increase the number of parents using local 

services, resources or activities. 

Due to the strong  connection  between  the  

original child protection notifications and parental 

perceptions  about  child  academic  performance 

the program would also deliver information about 

how the education system works in Australia and 

how parents can best support their child through 

school, and promote an understanding of brain 

development and how trauma impacts on the brain 

and learning. 

Selection of the target audience for the project was 

extensively considered. Working group members 

acknowledged the broad and complex network   

of public and private educational providers and 

community organisations involved with delivering 

formal learning to children. This network was 

considered in the context of a range of factors 

including; the relevance of the program to the 

provider’s clients, ease of access to the provider 

and the ability of the provider to engage with 

parents (as the desired target audience). The 

group also reviewed the possibility of targeting 

the parents of children of different ages and at 

different educational stages. It was established 

that the program would be tailored  to  parents 

and carers of primary school aged children, and 

that the target environment would be the primary 

school itself. 

The four session format was determined after 

extensive consultation and research review. The 

program was drafted as four initial PowerPoint 

sessions, and reviewed by working group member 

organisations. Once finalised, the presentations 

were translated and an evaluation was developed 

and tailored to each session. Funding was secured 

via grant writing to begin  piloting  the  program  

with  the  Chinese  and  Korean  communities  in  

the Ashfield, Burwood and Strathfield areas. 

Educational and childhood health professionals 

delivered the program pilot in the Mandarin and 

Korean languages, and a variety of highly accessible 

community venues were used. 

Evaluation played a critical role in the development 

of the sessions. Program content has been modified 

considerably since its initial drafting, and further 

developed in response  to  participant  feedback  

and the observation and continued work of the 

community professionals involved with the  project. 

Following the initial piloting of the Achieving School 

Success program, further funding was secured by 

multiple agencies to deliver additional programs. 

Overtime and with continued development, the 

program gathered significant community interest. 

The Achieving School Success program won the 

Family and Community Services (FACS) 2014 Mary 

Dimech Multicultural Award for a team program. 

Members of the working group were also invited     

to present program information at various forums 

and symposiums, and a broad range of community 

organisations expressed interest in delivering the 

program within their own  communities. 

In late 2014, members of the working group 

reconvened to determine the future  direction  of  

the program. The idea for this training package was 

developed to build legacy and  sustainability  into 

the project, to address the continued interest in the 

program and meet the ongoing community need for 

such work. Further funding was sought and secured, 

enabling the development of this training package 

and the opportunity  for  community  professionals  

to deliver Achieving School Success to parents and 

carers across Australia. 
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Planning to run a program 

The Achieving School Success program is a psycho- 

social model designed to be utilised by community 

professionals in a variety of settings, and for a 

diverse range of target groups. The program has 

therefore been structured to be offered in multiple 

formats. Whilst flexibility has been built in to the 

program significant planning and preparation  

should take place to establish the program, and 

ensure the successful delivery of program content 

and outcomes. 

 

Funding your program 

This program has been designed to be delivered    

to clients for free. As such, this resource has been 

developed as one that is freely accessible to anyone 

wanting access to it. It is therefore possible to 

download this program and deliver it to a client or 

group of clients in a free community venue, at low 

or no cost. 

More likely though, a facilitator will want to have 

access to some funding in order to deliver a more 

substantial program with program handouts, child 

care, and some promotion. 

On this basis, a general budget has been provided 

below which outlines the costs associated with 

running the  multiple  programs  that  formed  part  

of the pilot of Achieving School Success. These 

programs were run in Sydney and so are likely to 

reflect the more costly end of program budgeting. 

This is intended as a guide only and it is important 

to note that on many occasions line items were able 

to be sourced or provided for free with the use of 

free community venues, volunteers instead of paid 

child care workers and so on. 

 
 

ACHIEVING SCHOOL SUCCESS 
COSTINGS 2015 (Guide) 

 

ITEM COST 

Facilitator (total cost) $1,600 

Child Care ( 2 workers per session) $1,200 

Tea/Coffee/Biscuits $50 

Printing of resources $300 

Promotion $200 

Evaluation $800 

Administration  and Coordination $350 

Venue $1000 

 

There are many options available to source funding 

for program delivery. Those mentioned below relate 

specifically to the Australian context however are 

likely to be relevant in any community. 

Local councils regularly provide grants programs. 

These are usually in the form of small grants of 

between $1000 and $5000 which is more than 

adequate to cover the costs of most program 

delivery. Each council will have different program 

guidelines and deadlines for applications so it is 

necessary to plan well in advance to ensure there  

is adequate funding by the time the program is to 

run. State and federal government departments also 

offer a broad range of grants programs. 

Foundations, trusts and commercial grants programs 

(such as banks and insurance companies) are also a 

great source of funding. Targeting funding programs 

that name education, child protection/family 

violence, or new arrivals/migrants as a funding priority 

will greatly increase the chance of grant success. 

Facilitators wishing to run the program in a regional, 

remote or rural area of the country, may also wish to 

apply to one or more of the many specific entities 

available that fund programs in these communities. 

In NSW, the club grants scheme provides funding 

for projects delivered in local communities across 

the state. Each local community will have different 

funding priorities so it is important to research  

these prior to applying. There are similar programs 

available in other states such as Northern Territory 

Community Benefit Fund. 

A model that is regularly employed to fund projects 

such as this one involves bringing together a  group 
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of agencies to deliver the program, and having 

each agency contribute a nominal amount of a few 

hundred dollars or more to fund the program. This 

also has the added community capacity building 

impact of modelling collaboration, and bringing 

new programs into a region. 

It is also possible to approach various businesses 

or providers within the community and either seek 

financial sponsorship or in kind donations of a 

venue, catering for sessions, or printing costs. 

When developing your application or letter of 

approach for funding or sponsorship you may like 

to include the following: 

 Achieving School Success was the winner of the 

FACS Mary Dimech Multicultural Award 2014. 

 The program has been extensively tested and 

piloted with multiple user  groups. 

 The program has built-in evaluation tools  that 

are based on a Results Based Accountability 

framework. 

 The program materials provide culturally 

appropriate content that has been translated into 

multiple languages for use. 

 The program is child-centred and strengths- 

based, and references important concepts 

pertaining to neurobiological development, 

emotional intelligence, attachment theory and 

positive parenting. 

 

Establishing target group 

Whilst it is possible to deliver the program to many 

different audiences, the content and program 

materials have been developed with CALD clients in 

mind. This should be taken in to consideration when 

establishing the target group for program delivery. 

There are translated parent handouts available in 

multiple community languages. These can be found 

in part C of this resource. 

Ideally, target groups emerge through observed 

community need. It may be that a school principal 

or teacher identifies that a cohort of parents within 

the school could  benefit  from  program  content,  

or a social worker recognises that a  particular  

client family are experiencing issues that may be 

addressed through session delivery. 

 
 
 
 

As such the target group may be an individual family 

or client, or it may be a designated population in      

a defined catchment area such as the parents 

attending a particular school. As with the piloting    

of this program, the  target  audience  might  also  

be defined as a specific group within a region. For 

example, Korean parents and carers living in the 

Inner West of Sydney. 

When targeting a specific cultural group the 

principals of culturally appropriate interventions 

should be foremost. This requires that the facilitator 

not only have some cultural competence and 

knowledge specific to the culture in relation to 

parenting practices, but also a recognition of any 

cultural sensitivities relevant to program delivery. It 

is highly recommended that the facilitator has the 

same cultural background as the target group. 

When establishing the target audience the following 

should also be taken into consideration: 

 The facilitator’s understanding and familiarity with 

the group. 

 Access to and engagement with the group. 

 Suitability of the program to the community. 

 Resources available to facilitator. 
 

It is important to give adequate consideration to 

these points when determining target audience 

because this will also influence the decisions of the 

facilitator around the format of the program delivery. 
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Establishing program format 

Once target audience has been determined, it is 

necessary to establish the most suitable program 

format for this audience. 

As outlined previously, it is possible for program 

content to be delivered either in a one on one 

setting, in small group format, or in seminar format. 

The manual therefore includes program content 

to be delivered to any target audience, and also 

specific activities to be used with individual parents/ 

families, and group work ideas to support program 

implementation in a smaller group format. 

The seminar program can be delivered to a group of 

any size. During the piloting of this program, these 

group sizes varied from approximately 8 people to 

over 70 per session. It is important to note that the 

larger the group, the larger the number of ‘helpers’ 

needed to support the program   delivery. 

For smaller groups it is possible for one person to 

set up and facilitate the entire program. It is then 

necessary only to determine whether the facilitator 

will run the program as a straight forward set of four 

seminars, or will create more of a ‘group work’ style. 

If running with a group work format, it is advisable 

that the group number not exceed 10 clients if only 

one facilitator is available, and 15 clients if two 

facilitators are available. The facilitator may use the 

activities and discussion points found throughout 

the manual. The group program format lends 

itself to more parent participation, group activities 

and facilitator-led discussion, and may require the 

addition of an extra session at the beginning or 

end of the program to allow for the extended time 

needed to include these group activities. 

 

When to run the group 

During the pilot, the tendency was to deliver the 

sessions across 4 weeks during school term time, 

usually from around 10am – 12pm (within school 

hours). This worked well, however it is clearly 

possible to choose a variety of other time slots for 

the program. It is necessary to consider the most 

appropriate time for the chosen target group, as 

well as other factors such as whether clients will 

be bringing young children requiring child care.   

In general, being mindful of the fact that   parents 

may have school aged children requiring pick up 

and drop off, will be an important guide. Running 

programs during school term time, although 

avoiding the first and last weeks of term, also tends 

to improve attendance. 

 

Selecting a venue 

The venue should be chosen based on the following 

questions: 

 Does it accommodate the size of the group? 

 Does it have adequate facilities? (power outlets, 

chairs, tea/coffee making) 

 Is it easy for the facilitator and target group to get 

to, and to find? (is it accessible for wheelchairs/ 

prams, is it located in the community of the target 

audience, adequate signage, close to transport, 

free parking available) 

 Is the layout suitable for the program format chosen? 

 Is there a separate and safe area for child care? 

 Are there other programs or activities running 

nearby or in the same venue that may interfere 

with program delivery? 

 Is the venue available at a time when the group  

is planned? 

 

Program promotion 

There  are  various  strategies  that  are  effective   

in engaging community members for such a 

program. Translated, editable program promotional 

collateral is available in the form of an A3 poster  

and DL flyer for download as part of this package. 

Promotional timing is important and a lead in time of 

approximately 5 weeks is recommended for effective 

promotion, to ensure that promotional materials not 

only reach the audience but that members of the 

target community have an opportunity to receive  

the messaging, make a plan to attend, and  register. 

Promotional efforts will be influenced by the target 

group and there may be a very limited need for 

promotion depending on the audience and the 

desired size of the group. It is strongly encouraged 

to work in partnership with other agencies in the 

delivery of Achieving School Success. This can 

enhance access to clients and increase registrations 

via referrals and client communications. 
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Program registration 

The registration process is a critical part of the 

implementation of the Achieving School Success 

program. If promotion has been delivered in a 

community language, it is highly recommended that 

the person listed on the flyer to take registrations is 

able to speak that community language. 

If child care is not being provided as part of the 

program parents should be reminded at the time of 

registration that they will need to make arrangements 

for their children whilst they attend the program. If 

child care is being provided, details of whether child 

care is required and for how many children, should 

also be obtained when clients register. 
 

 
 
 
 
 
 

 
If delivering the program within a discrete community 

group such as a particular school community, 

effective program promotion can be achieved 

utilising content placed in the school newsletter, 

program posters posted on school noticeboards, 

communication to the school P & C committee, an 

email to the parent body or note sent home with 

children for parents, and use of school apps or social 

media to promote the  group. 

If running a program for a particular cultural group 

the facilitator should collaborate with key community 

leaders in the planning and delivery of the program. 

Many cultural groups maintain networks via online 

community forums, social media groups and web- 

based newsletters. Direct placement of promotional 

content with these outlets can assist with engaging 

the target audience. Use of community language 

media and translated advertising on community 

language radio or print press can be helpful. 

Program posters sent to local schools in the area 

may also drive program registrations. 

One  of  the  most  effective  ways  of  promoting     

a group is via other community professionals. 

Emailing digital versions of the  promotional  flyer 

out to interagency networks, to community health 

and school staff is also advisable. 

It is often the case that there is a last minute rush of 

registrations in the few days leading up to the group 

actually beginning. It is also likely that parents will 

attend the program, who have not already registered 

ahead of time. Program facilitators need to have a 

plan in place for accommodating  this. 

Sending out an emailed confirmation of registration 

to all parents who have registered for the group 

serves as a good reminder to clients that they 

have committed to attend. A ring around and/    

or confirmation email to registrants a few days 

prior to the program beginning is suggested as a 

reminder. Parents booked in for child care should be 

encouraged to arrive 30 min prior to the start of a 

group to allow for enough time to settle children in 

to child care, and liaise with child care staff ahead 

of the program beginning. 

As is the case with many free programs, parents 

may register for a group and then not actually 

attend. The Achieving School Success program is 

designed to be delivered in multiple formats. If it is 

being run as a set of 4 workshops, it is desirable but 

not problematic if registrants do not attend each 

session. If the program is being run in small group 

format it can be highly disruptive to group dynamics 

and the progress of other parents, to have a client 

join a small group halfway through a program. It is 

therefore strongly suggested that facilitators do not 

intake any additional parents once a small group has 

begun. In either approach, facilitators should not 

issue a certificate of attendance to a parent unless 

all four sessions have been attended by that parent. 
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Logistics of program delivery 

As with the delivery of any workshop or parent 

group, the facilitator should prepare adequately for 

actually delivering the sessions and arrive on site with 

sufficient time to set up the venue appropriately and 

brief staff and/or volunteers. Points of consideration 

for preparedness include: 

 Facilitator manual, PowerPoint and other program 

resources. 

 Parent handouts for the session being delivered. 

 Registration and evaluation forms. 

 Building in time for completion of forms at 

beginning and end of session. 

 Intake forms if running the program in small 

group or one on one format. 

 Pens for clients to complete paperwork. 

 Name tags for small group format. 

 Requisite technology including projector, 

computer, or screen. 

 Signage to direct parents around the venue, and 

to the child care area. 

 Tea, coffee and refreshments if such are being 

provided. 

 Toys for children in childcare. 

 Briefing child care workers. 

 Power board and extension cords. 

 Venue layout (considering chairs, tables, power 

outlets). 

Ensure there is built in adequate time to answer 

questions, pack down and tidy the venue upon 

completion of each session. 

 

The importance of group 
guidelines 

Whether the facilitator is delivering the program as  

a set of seminars to many participants, or in group 

format to a smaller number of parents it is vitally 

important to begin each session with a brief review 

of group rules. This ensures that everyone feels 

safe within the group and that the program can be 

facilitated effectively. 

If the  facilitator  is  running  a  small  parent  group 

it is advisable to engage participants in the 

establishment of group  guidelines. 

Group guidelines might include: 

 Confidentiality. 

 Punctual start and finish times. 

 Turning mobile phones off or to silent during the 

group. 

 Respecting the opinions of others. 

 Taking turns to talk. 

 All parents have a choice as to whether to 

participate in any activity. 

 

Program facilitation 

It is widely acknowledged that the professional 

relationship between facilitator and clients is a key 

contributing factor to positive outcomes (Patterson 

& Chamberlain, 1994). It is  therefore  important  

that facilitators focus a significant amount of 

preparation and delivery time to ensuring their 

competence in relation to building rapport with 

clients, communicating and listening effectively, 

delivering the program at an appropriate pace, 

managing group dynamics, and providing empathy 

and concern towards clients. 

Facilitators of Achieving School  Success  should  

be highly familiar with their local community and 

ideally from the same cultural background as the 

target audience for the group. It is not expected   

that facilitators are to  be  subject  matter  experts 

on every topic relating to parenting. Where a 

facilitator feels that they are unable to answer a 

parent question on the spot it is good practice to 

engage the broader group to share the ideas and 

responses of other parents. This supports parents  

in their own reflective practice and provides an 

opportunity for shared learning. If a facilitator finds 

themselves ‘stuck’ at a question or comment, the 

facilitator may wish to acknowledge that there are 

additional resources that are useful to consult with 

prior to responding and commit to addressing the 

question or topic at the next session. This will give 

the facilitator an opportunity to go away and access 

additional expertise and information that will allow 

them to adequately  respond. 

When delivering the program to a specific cultural 

group or to a multicultural group it is to be 

understood that the role of the facilitator is not to 

challenge or question cultural beliefs or practices. 
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Rather, the facilitator’s role is to support parents 

through the process of developing effective 

parenting strategies and learning new information 

about Australian schools and systems. 

During sessions it is important to be aware of any 

sensitivities within the group, and to manage any 

questions  or  commentary  from  other  members  

of the group which may affront or undermine a 

participant. 

Facilitators should access continued supervision 

throughout the course of the program, and schedule 

in an opportunity to debrief after each  session with 

a supervisor or colleague. 

 

Use of program resources 

Achieving School Success has been established for 

use in various formats and may be delivered as a 

small parent group model with up to approximately 

15 clients. The group may also be delivered during 

one on one or family casework. 

The program is split into four sessions. Each session 

has its own section within this manual and is structured 

to include both content and practical work. 

 

Content 
 

All four sessions deliver a significant amount of 

content. Each session focusses on a specific topic 

set and includes information that draws on a range 

of approaches. 

Key points of content are included in the PowerPoint 

presentations that form part of this manual. Summary 

content has been developed into a set of parent 

handouts which can be distributed at the beginning 

of each session to support parent learning. 

 

Discussion points 
 

Each session also includes one or a number of 

discussion points.  These  have  been  included  

to support facilitators in prompting parents to 

contribute thoughts and ideas around the content 

of the program. “Encouraging discussion during 

group work with parents is an excellent mechanism 

for incidental learning and an opportunity for 

parents to process information in an alternative 

way” (Rickertson, 2011, p9). 

Use of discussion points is entirely optional, and 

not always advisable. It may, for example, be 

challenging to manage a discussion amongst larger 

groups of parents. Facilitators may also wish to add 

or exclude discussion points to tailor the program 

more effectively to their target group, or to better fit 

the time frame for program delivery. 

 

Activities 
 

At least one activity has been built into each session. 

These are included as a guide only and have been 

designed to enliven the content of the program and 

give parents an opportunity to practice the skills 

they have learned. To ensure program fidelity it is 

not recommended that facilitators alter the program 

content. As above, facilitators may wish to add or 

exclude additional activities to tailor the program 

more effectively to their target group, or to better fit 

the time frame for program  delivery. 

The use of activities is suitable when delivering 

the program to a small group of parents, or with 

individual parents. 

 

Homework 
 

Each session provides ideas for parent homework, 

which is best used when running with a small  

group format or with individual parents. These are 

simple activities for parents to try at home. Parent 

homework should not be compulsory, but is to be 

encouraged. 

 

Family Focus activities 
 

To support the development of strong  families  

there are four Family Focus activities built into the 

program. These are incorporated into the homework 

set for parents after each session. They can also be 

used as stand-alone suggested home activities for 

parents, in groups of any size. Family Focus activities 

are suggested as a way of encouraging families to 

spend quality and positive time together. These are 

designed to be enjoyable for parents and children of 

all ages. They focus on strengthening the family unit 

by facilitating communication, negotiation, family 

decision making, and bonding. These activities are 

not compulsory. 
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Program  evaluation 

Evaluation forms an important part of program 

delivery and is also vital as a method of assessing 

the effectiveness of the program and the facilitator. 

Included with this resource is an evaluation form  

for each session. These have been translated into 

various community languages. 

If funding has been received to deliver the program 

it is particularly important that an effort is made to 

collect as much evaluation data as possible. Some 

extra time may need to be given to this process at 

the end of sessions, or the program to ensure that 

parents are able to understand and complete each 

session evaluation. Feedback information can then be 

utilised as a part of funding reporting to demonstrate 

evidence of program delivery and success. 

The client group should be taken into consideration 

when delivering evaluations. Some clients may  

have low literacy levels and the completion of such 

evaluations may take much longer or require the 

support of a volunteer to assist with explaining the 

process and evaluation questions. 

Some client groups may not be comfortable with 

completing any form of evaluation, and may be 

put off attending further sessions if evaluation is 

enforced. If a facilitator becomes aware that this 

may be the case either prior to, or once the group 

has begun an alternative or less formal evaluation 

strategy may be utilised. For example, it may be 

sufficient to close each session with a discussion 

around some of the questions of the evaluation, to 

provide a mechanism of feedback on the program. 

In general it should be considered that the 

completion of all client paperwork is optional. It is 

far more important that a client participates in each 

session and is able to access the information and 

resources associated with the program, than to 

insist that a client complete evaluations if they are 

not comfortable in doing  so. 

It is also important that participants are not 

overloaded with paperwork, either at the registration 

or evaluation stage. This can be off-putting and 

intimidating to clients. Therefore if an agency uses 

its own set of client forms or assessment tools, 

consider   whether   certain   forms   duplicate  each 

other, and whether it is necessary for clients to be 

issued with all forms. 

 

Community referrals 

One of the key features of effective program delivery, 

and the impetus in developing a freely accessible 

program, has been the understanding that local 

professionals in communities all over Australia are 

the gatekeepers to parents and families having 

broader access to important community resources 

and services. 

Achieving School Success draws together a range of 

information sets and references additional programs 

which may assist parents in further  developing  

their knowledge and parenting skills.  Facilitators  

are encouraged to suggest additional community 

programs or resources to families, and are reminded 

to discuss such programs with parents first, and seek 

their consent prior to making referrals. 

Wherever possible, facilitators may also wish to 

invite community professionals from local schools 

or agencies to be on hand for one or more of the 

sessions to respond to specific questions. This will 

need to be managed effectively to ensure that this 

does not eat into program delivery time. It may be 

necessary to add an additional 30 min to any session 

at which a local community professional will be 

present for parent questions, to allow for discussion 

after  program completion. 

In cases of disclosures of family violence or child 

abuse, or where a facilitator has concerns for the 

wellbeing of a child, facilitators should follow their 

organisational child protection policies and contact 

the child protection department in the relevant state. 
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Session 1 
 
 

Part B 

 

SESSION 
CONTENT 

 
 
 
 
 

Session 1 
Background 

This session introduces basic knowledge of the 

Australian education system along with syllabus  

and curriculum. It explores the different stages of 

schooling and details what schools expect from 

student at each stage. It also examines what parents 

can expect from children at different developmental 

stages, and details the rights and responsibilities of 

both students and parents. 

This session also looks at key roles within the school 

(such as school counsellors and the principal) and 

the function of those roles. 

 

Introduction of program 

The welcome and introduction process sets the 

climate for the delivery of the rest of the program. It is 

an opportunity for the facilitator to build rapport with 

parents and introduce the framework for delivery. 

 

During session 1 facilitators should introduce parents 

to the entire Achieving School Success program. It is 

useful to emphasise that the program involves four 

sessions and to encourage parents to participate   

in all four sessions in order to gain the maximum 

benefit from the program. When running a small 

parent group, the introduction should also make 

clear that attendance at all sessions is necessary in 

order to receive a completion  certificate. 

The introduction is an opportunity for the facilitator 

to briefly introduce themselves and should include 

an orientation to Achieving School Success, 

emphasising that: 

 Achieving School Success primarily focusses on 

supporting parents in assisting their children 

through the primary school years. However all    

of the knowledge and parenting skills within the 

program can be used with children of any age. 

 Parenting can be challenging and the sessions 

provide an opportunity to learn new things  to 

help with parenting challenges. 

 Navigating the different stages and expectations 

of schooling is difficult for parents, but also very 

challenging for children. 

 The experience that children have at school will 

differ greatly to the experience that their parents 

had. This is even more so the case when children 

are being educated in a country that is different to 

the country that their parents were educated in. 

 Children today are faced with many additional 

challenges such as the need to manage their 

online presence and adjust to the rapidly 

changing technology that influences all aspects 

of modern life. 

 Each parent, child and family is unique and 

parents are encouraged to use the information 

and skills gained through the program in a way 

that best fits their own family. 

Remember to also include  housekeeping  and 

basic safety information such as location of toilets, 

emergency exit information and so on. 

Distribute session 1 parent handouts (available in 

part C of this resource). 
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Overview of the Australian 
schooling system 

 

 

 
TO BE USED WHEN RUNNING A PARENT-GROUP 

STYLE PROGRAM 

Parents should be broken into pairs and asked to 

interview each other with the questions below. 

Following interview time, reconvene the group 

and ask each parent to introduce the other person 

to the whole group. 

Interview questions – 

 What is your first name? 

 What are the names and ages of your children? 

 What was your favourite subject at school? 

 What is your child’s favourite subject at school? 

(pick one of your children) 

 What do you enjoy doing on holidays? 
 
 

 
 

Write the questions on a large sheet of paper or 

a white board as a guide for parents. Have pens 

and paper handy for parents to use so they can 

make some notes during the interview. 

Education is a critical factor in the life of a child. 

Sidonne (2009) explains that a good education can 

lead to a better job and income but also a healthier 

life and increased life expectancy. Whilst lower 

student motivation and decreased ability to learn 

have been linked with aggression and violence, lack 

of exercise, and a range of other factors. 

Parents have a critical role in creating a safe, 

nurturing environment for children so that  they  

have an opportunity to reach their full potential. It   

is important that  parents  have  an  understanding 

of the Australian school system, how it differs from 

other education systems around the world and what 

is expected of students and parents, so that parents 

know what to expect and can help their children 

achieve success at school and beyond. 

The Australian school system includes: 

 Preschool - Generally offered in an early learning 

setting to children between the ages of 3 and  5. 

 Primary school - Runs for seven or eight years, 

starting at Kindergarten or Preparatory through  

to Year 6 or 7. 

 Secondary school - Runs for three or four years, 

from Years 7 to 10 or 8 to 10. 

 Senior secondary school - Runs for two years, 

Years 11 and 12. 

School education is similar across all of Australia with 

only minor variations between states and territories. 

Schooling lasts for 13 years, from kindergarten to 

senior secondary, and is compulsory until at least 

the age of 16. 

There are many different types of schools including; 

government schools, non-government schools and 

schools based on educational philosophies such as 

Montessori. All schools must be registered with a 

state or territory education department and must 

adhere to government standards and requirements. 

“Australian schools do more than just educate 

students. They prepare them for life − developing 

communication skills, self-discipline and  respect  

for themselves, their peers and their world….They 

also believe strongly in the benefits of a rounded 

education – including the teamwork, self-expression 

 

Facilitator Tip 

 
ACTIVITY ONE 
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and personal development that  happen  outside  

the classroom” (www.studyinaustralia.gov.au/usa/ 

australian-education/schools). 

The system aims to create successful learners – 

those who utilise creativity, logic and strategy in their 

thinking, are tolerant, optimistic, responsible, self- 

aware and able to manage their own emotions and 

behaviours. Key features of the Australian education 

system include; the promotion of lifelong learning, 

multiple subjects for a variety of pathways to 

success, a student-centered teaching and learning 

model and a full range of assessment methods. 

 

Considerations for starting school 

Starting school is a significant and important process 

for each and every student. “Children face many 

challenges as they navigate a new environment, 

establish peer relationships and learn to function 

within the structure of a classroom setting (Compus, 

2011, 23). In Australia, beginning school is likely to 

be more challenging for children from CALD families. 

Children from these backgrounds are also less likely to 

attend an early childhood education and care service 

before they start school. (Rosier & McDonald, 2011) 

CALD families may also have concerns regarding 

children’s transitions to schooling. These concerns 

may include worry about children’s proficiency in 

English, worry about bullying as a result of skin 

colour or accent, and the influence of Western 

cultural values on their own cultural and religious 

values (Sanagavarapu & Perry, 2005). 

 Community characteristics: the services and 

schools available to children and families, and  

the relationship that families have with these 

providers (Farrar et al, 2007). 

 

Primary School 

Primary schools in NSW currently follow a curriculum 

based on different stages of learning. 

 Early Stage 1 : Kindergarten 

 Stage 1: Years 1 and 2 

 Stage 2: Years 3 and 4 

 Stage 3: Years 5 and 6 
 

A wide variety of teaching and learning approaches 

are utilised in the primary school setting including 

individual activities, group and whole-class work. 

Students learn through active participation that is 

designed to prepare them for lifelong learning. The 

teaching methodology is based on a student-centred 

and quality teaching framework. Children’s skills and 

abilities are developed, and there is a focus on raising 

children’s interest across a balance of learning areas 

whilst supporting good learning habits. 

There is a strong emphasis on the development of 

literacy and numeracy skills because these aspects of 

learning are critical to children succeeding in further 

stages of learning and are also much-needed ‘real 

world skills. As such, English and mathematics can 

take up half of student learning time in primary school. 

 

“Children’s long term success in school derives from 

their learning experiences before school and the     

ongoing learning environment in the early school years” 

(CCCH, 2008, 1). The transition to school, and the early 

partnership established between parents, teachers 

and school can help make this period of change more 

manageable for children and their parents. 

There are many factors that influence a child’s ability 

to adapt to school including: 

 Child characteristics: characteristics such as 

personality, social skills and intelligence (Cowan 

et al, 2005). 

 Parental characteristics: such as relationship 

status, socio-economic status and parenting 

practices/style (Smart et al, 2008). 

Discussion Point 

WHAT ARE THE MOST IMPORTANT SKILLS/ 

KNOWLEDGE CHILDREN NEED TO HAVE IN 

ORDER TO SUCCEED IN THE WORLD TODAY? 

FACTORS TO CONSIDER: 

 Constantly changing technology. 

 Changing nature of work environments (remote 

offices, internet-based business). 

 Emotional intelligence is now considered as  

a more relevant indicator for success than 

traditional intelligence. 

https://www.studyinaustralia.gov.au/usa/australian-education/schools
https://www.studyinaustralia.gov.au/usa/australian-education/schools
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Primary school syllabus and 
curriculum 

Learning in the primary school years (Kindergarten 

to Year 6) focusses on six main areas: 

 English 

 Mathematics 

 Science and Technology 

 Personal Development, Health and Physical 

Education 

 Human Society and Its Environment 

 Creative Arts 
 

Each syllabus has clearly established objectives  

and outcomes, organised as ‘knowledge’, 

‘understanding’, ‘skills’, ‘values’  and  ‘attitudes’. 

The documentation associated with curriculum is 

available from the Board of Studies or equivalent in 

each state. 

Students learn at different rates and in different ways. 

Teachers cater for the learning needs of students 

through providing a differentiated curriculum. All 

schools work within a curriculum which is a guide   

of the areas of knowledge and learning that need   

to be covered off at each stage of schooling. In 

addition to subject-based content, primary school 

learning addresses important contemporary themes 

and general capabilities as students prepare to live 

and work successfully in the 21st century. These 

include; information technology, critical and creative 

thinking, personal and social capability and ethical 

understanding. 

Children are required to show a balance of capability 

across all areas, many of which cannot be developed 

through study and text book learning but rather 

require ‘hands-on’, practical learning, and a range  

of experiences in and out of the classroom. 

 

 
 

Stage statements outlining outcomes and 

expectations for kindergarten to year ten 

students in NSW are available for download from 

the Board of Studies website. 

 

What is expected of students? 

Schools have a number of expectations of students 

at the different stages of schooling. Students are 

expected to attend school daily and maintain the 

academic progress required at each stage of the 

curriculum. Students are also expected to demonstrate 

skill, learning and development across a whole range 

of areas in order to successfully move through the 

school years. Students are expected to have: 

 Appropriate social skills. 

 Good communications skills. 

 The ability to contribute to and participate in the 

class and school environment. 

 An understanding and respect for cultural 

diversity. 

 A good level of physical wellbeing and 

development. 

 Good problem solving skills. 

 Resilience. 

 The ability to cooperate with school rules and 

with teachers and peers. 

 Personal responsibility and self-leadership. 

 Decision making ability. 
 

Many of the important themes of the curriculum 

cannot be learned from a text book and intensive 

study but are  developed  through  participation  

in sport, art, music and social experiences. ”It is 

not sufficient for a child to be good at maths and 

science. If they have not had an opportunity to 

develop important personal and social skills they 

may still fall behind” (Braxish, 2015, 131). 

It is important for parents to support their children 

across all of the areas of their learning because high 

academic results do not guarantee work and life 

success and there is a great deal of current research 
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that proves that the ability to be creative, socially 

capable and emotionally intelligent are far more 

important indicators to life and work success than 

academic results. 

There are many programs available for parents, 

grandparents and carers to attend that can assist 

them in helping primary school-aged child to 

develop some of the skills that will be important for 

them at school and in life. Local libraries, centres, 

schools and community facilities often advertise 

these initiatives. 

 

Parental  expectations 

In order for children to succeed at school parents 

need to have high expectations and let their children 

know that they think it is important to do well in 

school. “When parents consistently express belief in 

their children’s potential and tell their kids that they 

expect them to succeed academically, students do 

better.” (www.peopleforeducation.ca/wp-content/ 

uploads/2012/04/success-parents-print.pdf). How 

parents feel about their children and how children 

feel about themselves will be affected by the 

expectations parents have for their children and for 

themselves as a parent. Parental expectations also 

need to be realistic, age-appropriate and relevant 

to their child’s experience of attending an Australian 

school. “It should be acknowledged that parents 

raising children in a culture that differs to the one 

they grew up in themselves, will likely experience 

a significant mismatch between their expectations 

and understanding, and what is the reality for their 

children….it is important that parents then set a 

standard for their children that is relevant to the 

context and culture in which…children are being 

raised” (Mackay, 2015, 3). 

A useful framework for establishing appropriate 

expectations for children is provided by Turner, Markie- 

Dadds & Sanders (2010). This approach suggests that 

parents base expectations on the following: 

 Their own expectations of their child (Are there 

too many rules? Is every rule necessary? Is the 

child old enough to understand and follow parent 

rules? Some problems can be solved by the parent 

deciding that a behaviour is not a  problem). 

 The expectations that other parents have of their 

own children. 

 School expectations of children (it is easier for a 

child to follow the rules if the rules at home are 

similar to the rules at school). 

 Their own expectations of themselves (No one 

is perfect. Expecting perfection from a parent or 

child can lead to disappointment and conflict). 

 Their ability to model the behaviour that they 

expect from their child. 

Problems can occur when parents expect too much 

of their children, or for their children to be perfect.   

It is vital that parents teach children that making 

mistakes is a part of the learning process, and 

something that everyone does. If a parent is not 

happy with how their child is going or performing 

they should consider whether they are expecting  

too much or too little and whether the matter will    

be a problem for the child later in  life. 

“Punishing a child for an error or for not being 

perfect does not improve the child, nor teach the 

child anything at all” (Queen, 2013, 4). There is also 

an emerging body of evidence linking excessive 

parental pressure and unrealistic expectations to 

youth stress and metal health complications. 

Parents who feel that they don’t understand what 

appropriate expectations may be or are concerned 

their expectations may be too high should speak to 

their child’s school for support and  guidance. 

http://www.peopleforeducation.ca/wp-content/uploads/2012/04/success-parents-print.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2012/04/success-parents-print.pdf
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TO BE USED WHEN RUNNING A PARENT-GROUP 

STYLE PROGRAM 

Write the following child-related tasks on a large 

sheet of paper or a whiteboard. 

1. Completing homework. 

2. Packing school bag for the day ahead. 

3. Dressing in school uniform. 

4. Reading chapter books. 

 
Break parents into two or three smaller groups. 

Instruct parents to work in their groups to 

determine the age at which it would be 

appropriate to expect children to be able to 

independently complete the above four tasks. 

At the completion of this activity, reconvene the 

group and hold a discussion on the results of the 

group work. 

This is a good opportunity to guide parents 

towards appropriate expectations for their 

children. If you find that a particular small group 

is allocating activities inappropriately to child age 

and stage (for example, expecting a kindergarten 

child to independently read chapter books), ask 

the broader group what they think, draw out 

appropriate responses or comments, and utilise 

group discussion as a way of clarifying what realistic 

expectations are. This can work far more effectively 

than simply telling a parent that they are wrong! 

In general, age-appropriate expectations would 

be as follows: 

1. Children are likely to require support and 

assistance in completing homework at any 

age, but should be comfortable attempting 

homework independently by the time they 

reach late primary school years (from age 

approximately 11). 

2. Young children may require a high level of 

assistance packing their school bag for the day 

ahead. Children aged approximately 7 years 

and older will continue to need support and 

reminders. It is advisable that parents continue 

to monitor this activity even in to high school to 

ensure that children have the correct materials 

and equipment necessary for each day. 

3. Children under the age of 7 may  need 

ongoing assistance in getting dressed for 

school, although are likely to be able to dress 

themselves adequately. Depending on the 

complexity of the school uniform children may 

require some assistance with some dressing 

tasks (such as knotting a tie) throughout the 

entirety of primary school. 

4. Children often don’t begin to read chapter books 

until they are in year 4, sometimes later. Until that 

time they will generally read ‘home readers’. It is 

quite normal for children who speak a language 

other than English at home to take longer to 

become comfortable reading in English. Parents 

are encouraged to read with their children 

throughout the primary school years. 
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Rights and responsibilities of 
parents 

Parents are responsible for ensuring that school- 

aged children attend school each day and are 

appropriately supervised before and after school. 

Parents are also responsible for supporting child 

wellbeing so that students are mentally, physically, 

emotionally and practically able to get the best out 

of their school experience. For example, parents 

need to ensure that children get enough rest and 

free time/play time to support their physical and 

social development. Parents must also provide a 

safe environment in which children are free from 

violence and abuse, understanding the difference 

between discipline and child abuse. Any approach 

that hurts a child in any way, or creates fear in the 

child may be considered to be abuse and will have 

an adverse impact on the ability of a child to learn 

and succeed at school. 

Parents are responsible for managing the school 

performance  of  their  child,  in  an  appropriate 

way. This includes using parenting strategies that 

improve motivation, provide encouragement, praise 

achievement and recognise set-backs as an important 

part of the learning process. Parents should focus on 

providing positive role modelling and supporting 

their children to develop good learning  habits. 

Parents are expected to comply with all relevant school 

policies, procedures and guidelines, and the directives 

of the principal that pertain to visitors when they enter 

a school. They should communicate any concerns they 

have to classroom teachers or the school principal. If 

there is an issue with decisions made by class teachers 

or the principal, parents should attempt to resolve 

these at the school level first. 

Above all, parents have the right to be involved with 

and participate in their child’s schooling. 

“The evidence is clear. Parents make a difference. 

And the way they contribute most to their children’s 

education is  through  what  they  do  at  home. 

Being a parent can be challenging, but the good 

news is that you don’t  have  to  be  ‘volunteer  of 

the  year’  to  help  your  child  succeed  at  school”  

( www.peopleforeducation.ca/wp-content/ 

uploads/2012/04/success-parents-print.pdf). 

Key roles within primary schools 

 Principal - The principal has overall responsibility 

for the whole school - students, staff, teaching 

and learning and all associated areas, as well   

as financial management and management of 

school property. 

 Deputy Principal - Many primary schools have a 

deputy principal who is responsible for the day- 

to-day organisation of the school and for the 

welfare of all students and staff. 

 Classroom Teacher - Teachers are very important 

people for students. The classroom teacher has 

responsibility for child learning and welfare at 

school. 

 ESL Teacher (English as a Second Language) - 

ESL teachers assistant students from non-English 

speaking backgrounds. They teach ESL students 

the English language and literacy skills needed 

for learning in all subjects. Often they work on a 

one-to-one basis with students. 

 School Counsellor - School counsellors are 

teachers who are also psychologists. They provide 

counselling and psychological assessment of 

students with specific needs. Matters discussed 

with the counsellor are confidential between the 

student and the counsellor. Parents can make an 

appointment with the school counsellor if support 

is required. 

 Parents & Citizens (P&C) associations/committees – 

The P&C is made up of parents, caregivers and citizens. 

Members of P&C associations attend regular 

meetings to provide a voice for the parent body and 

work with the school on activities within the school 

including policy development and fundraising. 

In order to communicate with the school it is best for 

parents to firstly make an appointment with, or speak 

to their child’s classroom teacher. Administrative 

matters can be discussed with school administrative 

staff who are usually located in the school’s front 

office area. Appointments can also be made with 

the school counsellor or principal. If an interpreter is 

needed contact Translating and Interpreting Service 

(TIS) on 131 450. 

http://www.peopleforeducation.ca/wp-content/uploads/2012/04/success-parents-print.pdf
http://www.peopleforeducation.ca/wp-content/uploads/2012/04/success-parents-print.pdf
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Selective schools and opportunity 
classes 

Selective schools and opportunity classes are part 

of a special education program and are designed 

to provide an appropriately challenging learning 

environment for highly gifted and talented students. 

Opportunity classes are classes in some government 

primary schools for students in Years 5 and 6 that 

cater for highly-achieving, academically talented 

students. NSW schools with opportunity classes are 

listed  at www.schools.nsw.edu.au/ocplacement. 

The procedure  (NSW)  for  Year  5  opportunity 

class  entry  involves   student   participation   in   

the  Opportunity   Class   Placement   Test,   which 

is conducted each year and covers reading, 

mathematics and general ability. Students from 

government and non-government primary schools  

in NSW may apply for opportunity class entry. Past 

test papers for opportunity class entry in NSW are 

available at www.schools.nsw.edu.au/ocplacement. 

Selective schools are schools that cater for highly- 

achieving, academically talented high-school 

students. For NSW, selective, partially selective and 

agricultural high schools are listed at www.schools. 

nsw.edu.au/schoolfind/types/shs_ahs_details.php. 

For (NSW) Year 7 selective high school entry, students 

are considered on the basis of academic merit which 

is determined by student performance at school and 

in the Selective High Schools Placement Test which 

is held each year. School marks are provided by the 

child’s school at the time of application. The test 

covers reading, writing, mathematics and general 

ability components. 

For (NSW) Years 8 to 12 selective high school entry, 

students are considered on academic merit using 

criteria determined  by  the  selection  committee  

for each school. These criteria can include testing, 

academic competition results and interviews. 

 

Close of session 

At the close of the session, summarise the content 

covered as: 

 Overview of the Australian schooling system. 

 Understanding school transition. 

 Different stages of schooling. 

 Expectations. 

 Rights and responsibilities of parents. 

 Key roles within the school. 

 Selective schools and opportunity classes. 
 

Invite parents to ask questions if they have any. 

Complete the evaluation for session one. 

Outline homework tasks as below and invite parents to 

attend the second session of the program next week. 

 
 
 

 

 Complete  Family Focus Activity 1 using    the 

Family Focus Activity 1 handout. 

 Review your family and home rules. Consider 

- Do you have too many rules? Are they all 

necessary? Do your rules get the results you 

want? Do you follow your own rules? 

 If you don’t have any rules you may like to set 

some so that everyone in the home can be clear 

about what is expected from them. Ensure 

you involve your children in setting rules for 

the home and remember that the rules apply 

to parents too! You should establish no more 

than 5 rules. They should be clear, fair and easy 

to understand. It is important that everyone is 

aware of the rules and of the consequence of 

breaking a rule. 

 Reflect on what your expectations are for 

yourself as a parent and for your children.  

Are you being too hard on yourself? Are your 

expectations for your children appropriate? 

Do your expectations for your children match 

what your children need to be able to achieve 

in order to succeed in the world today? 

 Find out the name and contact information   

of your child’s classroom teacher, the school 

principal, assistant principal, school counsellor 

and P & C president. Even if you never need 

to contact these people, it is important 

information to know and have. 

Thank parents and close session. 

 

Parent Homework 

http://www.schools.nsw.edu.au/ocplacement
http://www.schools.nsw.edu.au/ocplacement
http://www.schools.nsw.edu.au/schoolfind/types/shs_ahs_details.php
http://www.schools.nsw.edu.au/schoolfind/types/shs_ahs_details.php
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Session 2 
Background 

This session looks at child development,  

including brain, social and emotional and physical 

development. It discusses the impact of trauma on 

development, learning and schooling. The session 

also examines stress and how parents can assist 

their children in coping with negative experiences 

and stress. Finally, the session provides an overview 

of some of the main mental health concerns facing 

children and identifies some strategies, resources 

and contacts to assist parents in supporting children 

when mental health issues are present. 

 

Introduction 

During session 2 remind parents that the program 

involves four sessions and encourage parents to 

participate in all four sessions in order to gain the 

maximum benefit from the program. 

Go over housekeeping and basic safety information 

such as location of toilets, emergency exit 

information and so on. 

Distribute session 2 parent handouts (available in 

part C of this resource). 

Review of previous session 

Session 1 covered: 

 Overview of the Australian schooling system. 

 Understanding school transition. 

 Different stages of schooling. 

 Expectations. 

 Rights and responsibilities of parents. 

 Key roles within the school. 

 Selective schools and opportunity classes. 

 

Overview of session 2 

This session will focus on children at school. It will 

look at: 

 Child development. 

 Types of trauma. 

 Impact of trauma on learning. 

 Managing stress. 

 Mental health and  wellbeing. 

 Getting support. 
 
 
 

 
 

TO BE COMPLETED WHEN RUNNING A PARENT- 

GROUP STYLE PROGRAM 

Ask parents how they went with the following 

activities: 

 Family focus activity. 

 Review of family rules, or establishment of 

family rules. 

 Review of parental expectations. 

 Collecting contact information for key people 

within the school. 

Encourage parents to share  their  reflections  

on how homework activities went. Remember 

homework is to be encouraged but should not be 

mandatory. If parents aren’t willing to share their 

experience of attempting the homework, simply 

provide a general encouraging statement to 

commend anyone who attempted the homework 

and move on to the next activity. 

 

Review of Homework 
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TO BE USED WHEN RUNNING A PARENT-GROUP 

STYLE PROGRAM 

This activity is designed to highlight that each 

individual has a unique way of interpreting 

information and following instructions. There is 

often no right or wrong answer. 

Provide each parent with a blank A4 sheet of 

paper and a pencil. Ask parents to follow the 

instructions that you give them. 

Your instructions to the group: 

1. Draw a square in the middle of your page. 

2. Draw a wavy line leading out from your square 

to one corner of your page. 

3. Draw a triangle underneath the square. 

4. Draw a circle next to the triangle. 

5. Draw a straight line from the triangle to the 

bottom of your page. 

6. Write your name on your page. 
 

Ask parents to hold up their pages to show the 

group at the same time. 

Discuss the following: 

 Even when your instructions were quite 

specific, everyone ended up with a different- 

looking drawing. Nobody was wrong! 

 Everyone interprets and processes information 

differently. Children learn in a variety of 

different ways, not always the same way that 

their parents learn or want them to learn. 

 Sometimes even when children are following 

the instructions of a parent or teacher, the 

result can be different to what you expect. This 

doesn’t make your child wrong. 

 Conflict can occur when parent expectations 

differ to child results. 

 This exercise demonstrates that there are 

many pathways to the end result and that even 

if your approach to processing information 

and following instructions differs from your 

child’s approach that doesn’t mean your child 

is wrong. Parents need to be flexible with this. 

 
 
 
 

 For optimal learning, children must have an 

opportunity to learn and process information 

in their own way, and in a way that is age and 

developmentally appropriate. 

 

Child development 

In order to understand how children learn and how 

best to support children in their learning it is useful 

to understand child development. 

Child development describes the process in which 

children grow and develop the important physical, 

emotional, and intellectual processes needed to 

reach adulthood. Starting school is a critical stage in 

a child’s development. 

 

Brain development 
 

Knowing about how a child’s brain develops is a 

good way to understand how children think, feel  

and behave. 

“The human brain coordinates movements, senses, 

thoughts, feelings and behaving. Our brain changes 

constantly in response to our experience. It remains 

‘plastic’-like  throughout  our  entire  lifetime   as   

we encounter and process new experiences and 

information.” (Saad, 1999, 87) 

Bass (2012) outlines that the brain is made up of 

many parts that have different functions. Neurons, 

like wires, connect different parts of the brain. The 

number of connections and how they are organised 

has an impact on how we process experiences, learn, 

remember and  understand.  Brain  development,  

or learning, describes the process of creating, 

strengthening and discarding connections among 

the neurons. Different parts of the brain develop at 

different ages and in a set order. 

 
ACTIVITY ONE 

Session 2 
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 Providing a safe and secure environment in which 

children can learn and explore without fear. 

 Providing lots of opportunities for a child to repeat 

and practice new skills. This helps to strengthen 

connections in the brain. 

 Regularly playing with children. 

 Talking to children about different experiences, 

feelings and events. 

 Allowing children to engage in new experiences 

at their own pace. 

 Praising children and providing positive 

encouragement. 

 Supporting them as they experiment with new 

experiences. 

 Being realistic about what children can do at 

different ages. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 

 
Based on work/imagery from Bruce D. Perry, M.D., Ph.D 

www.childtraumaacademy.com 

 
 
 
 
 

Young children have limited ability to think and 

reason. They can’t link their feelings, thoughts and 

behaviours. Perry (2004) explains that the brain of  

a child or young person is also very sensitive to 

experience. Early experiences and environments 

have a very strong influence on the development of 

children’s brains. Positive interactions with mother, 

father, siblings, grandparents, and friends help 

young children to learn to walk, talk, manage their 

behaviour and emotions, share and solve problems. 

More than this, a child is most likely to reach their full 

potential if they experience consistent, predictable, 

enriched, and stimulating environments in the 

context of nurturing and attentive relationships with 

parents or caregivers. 

Parents therefore have a very important role in 

supporting their child’s ongoing brain development, 

and creating an optimal environment for child 

learning. This can be achieved in many ways. Foster 

(2002) suggests: 

Social and emotional development 

It is also important that children develop socially  

and emotionally so that they have the necessary 

ability to understand the world, maintain positive 

relationships, and regulate their own  behaviour  

and emotions. Specifically, children need to be 

supported  in developing: 

 Self-awareness, including a sense of their own 

identity, confidence and an understanding of  

their own feelings. 

 Social awareness, an appreciation of the 

differences between people, respect, tolerance 

and understanding of others. 

 Self-management, which is the ability to do such 

things as manage and regulate emotions, set and 

complete goals, use time effectively. 

 Responsible decision making, including choosing 

wisely and understanding fairness. 

 Relationship skills such as communication, 

listening, cooperating, sharing, making friends 

and resolving conflict. 

Social and emotional development is just as 

important and necessary to life success, as brain 

development. This type of development relies 

heavily on the experiences of a child, and the child’s 

relationships. Parent modelling of appropriate 

behaviours and responses is one of the most 

significant ways that children develop socially and 

emotionally.  For  example,  when  a  child  sees   a 

The limbic system stores 

emotional information 

and supports multiple 

functions such as 

behaviour and 

motivation. 

The neocortex is 

influential on memory 

and learning. It 

controls abstract 

thought and cognitive 

memory. 

The brainstem controls 

basic functions, including; regulation 

of heart rate, breathing, sleeping, and 

eating. It also stores anxiety or stress 

associated with a traumatic event. 

http://www.childtraumaacademy.com/


Achieving School Success 25 

Session 2 

 

 

 
parent resolving conflict in an effective way, the child 

will have an opportunity to learn effective conflict 

management. Similarly, if a child has a parent who 

is unable to regulate their emotions, and regularly 

expresses emotions in an unhealthy or destructive 

way, the child will learn to express emotion in a 

destructive way. 

To support a child’s emotional and social 

development parents should encourage the 

discussion of feelings, understanding that all feelings 

are acceptable even though some behaviours are 

not. This includes listening to a child with empathy 

so that the child feels understood. Teaching a child 

to use words to express emotions, and giving them 

permission to express their feelings ensures that 

emotions are not bottled up or ignored, which can 

lead to harmful behaviour. 

Parents can also support the emotional and social 

development of their child by helping them to 

identify areas of interest and things that they are 

good at. This is achieved when a child has an 

opportunity to experience lots of different kinds of 

activities in a fun and stress-free way. Parents should 

encourage children to ‘have a go’ and provide 

praise to build confidence and self-esteem. 

In order to develop personal responsibility children 

should be given an opportunity to make age 

appropriate decisions. Giving children practice in 

making choices is a critical part of this, along with 

giving children an opportunity to make and learn 

from their mistakes. This promotes problem solving 

skills and is a key part of the learning process. 

Being able to respectfully and confidently 

communicate thoughts and feelings is also part of 

social and emotional development.  Parents  have 

an important role to play in terms of modelling 

effective communication skills  so  that  children  

can learn from them. This includes things such as 

listening, speaking clearly and taking turns to talk. 

 

Physical development 

Physical development is much more than a child’s 

size and shape. It extends to include; gross motor 

skills, fitness, sleeping patterns, nutrition, dexterity, 

coordination, strength, flexibility, stamina and 

health as well as other factors. Maintaining physical 

wellbeing is also important in supporting child brain, 

social and emotional development. For example 

“there are clear links between poor child nutrition…. 

low levels of activity and increased difficulties with 

concentration and the ability to learn”  (Brown,  

2012, 81). 

In order to promote good physical development 

parents should encourage and model the following: 

 Good eating habits (lots of fresh  food,  limit  

sugar and fast food intake, child-sized portions, 

encourage drinking of water). 

 Physical activity (include a mix of activities and 

sports, ensure time for unstructured play, limited 

time with technology, contain study time to 

ensure balance, encourage time spent outdoors). 

 Healthy sleeping patterns (implement bed time 

routines such as reading before bed to settle 

children, stick to a bed time as much as possible, 

eliminate late night study sessions, monitor 

activities to avoid children becoming over-tired. 

Remember, children need more sleep than 

adults). 

 

Disrupted development 
 

Children have an amazing ability to adapt to changes. 

This makes childhood a prime time for learning and 

development but also means that children are very 

vulnerable to negative experiences, such as lack of 

parental nurturing, unpredictable stress, fear and 

persisting physical threat. 

Childhood trauma is the result of a significant 

negative experience or a series of events which 

cause a child to feel helpless and pushed beyond 

their ability to cope. Perry (2005) reinforces that 

trauma affects each child differently and has a very 

serious impact on child development. 

When a child is traumatised it affects the whole child 

- their mind, body, emotions and relationships, along 

with their ability to learn, and their development in 

general. 
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Types of trauma 

Trauma can result from many experiences. Two 

significant traumatic experiences for children are 

child abuse and exposure to family violence. 

 

Child abuse 
 

Child abuse is a crime and refers to any non- 

accidental harm to a child. It takes many forms. 

 

Physical abuse 
 

Physical abuse is defined by the Centre for child 

protection (2010) as the non-accidental use of 

physical force against a child that results in harm    

to the child. A parent does not have to intend to 

physically harm their child to have physically abused 

them. For example, corporal punishment that results 

in bruising would generally be considered physical 

abuse. Physical force that is likely to cause physical 

harm to the child may also be considered abusive, 

such as when a baby is shaken. Physically abusive 

behaviours include; shoving, hitting, slapping, 

shaking, throwing, punching, kicking, biting,  

burning, strangling and  poisoning. 

 

Sexual abuse 
 

Sexual abuse occurs when someone involves a child 

in a sexual activity by using their power over the child 

or taking advantage of their trust. Sexually abusive 

behaviour can include the fondling of genitals, 

masturbation, oral sex, vaginal or anal penetration, 

voyeurism, exhibitionism, grooming a child for sex, 

exposing a child to or involving a child in pornography. 

 

Neglect 
 

Neglect, as defined by the Tusla child protection 

and welfare practice handbook (2001) is the chronic 

failure to provide a child with the basic things needed 

for his or her proper growth and development. 

Neglectful behaviours can be divided into different 

categories: 

 Physical neglect: a parent’s failure to provide 

physical necessities, such as housing, food, sleep 

and health care. 

 Emotional (or psychological) neglect: is 

characterised by a lack of parent warmth, 

encouragement and support. 

 
 
 

 
 
 

 Educational neglect: is when parents fail to 

provide appropriate educational opportunities 

for the child. 

 Environmental neglect: describes a parent’s failure 

to ensure environmental safety, opportunities and 

resources. 

 

Emotional abuse 
 

This is any behaviour that damages the confidence 

and self-esteem of a child, resulting in serious 

emotional deprivation or trauma. It can involve 

rejecting a child and the child’s needs, isolating a 

child, denying them social experiences, chronic 

ignoring of a child in a way that cuts them off from 

essential stimulation, bullying, verbally assaulting or 

frightening a child, or corrupting a child by involving 

them in destructive or anti-social behaviours. 

 

Exposure to family violence 
 

Family violence refers to any member or members 

of the family being violent towards any other family 

member. This sort of violence includes not just 

physical violence or  violence  towards  children,  

but violence between adults, as well as verbal 

assaults, threats, withholding  money,  harming  

pets, isolating members of the family and sexual 

assaults. Exposure to family violence may occur 

when a child is  physically  present,  able  to  hear 

or see the abuse. Exposure also includes a child 

seeing or being aware of the damage and harm 

caused to a person or property by the violent 

behaviour of a family  member. 
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All forms of child abuse and family violence are 

traumatic for children and significantly impact on 

their development and ability to learn. Child abuse 

and family violence can also create many significant 

changes in a child such as behavioural changes, 

sleep disturbance or nightmares, toileting accidents, 

anxiety and loss of self-esteem. 

Across Australia, school and teaching staff have 

an obligation to report risk of harm to children. 

This is known as mandatory reporting. If they 

have a concern that a child is being abused, 

exposed to violence at home or not provided with 

adequate care they must notify the Government 

department responsible for protecting children in 

their state. 

 

Corporal punishment and 
humiliation 

Burns (2007) discusses corporal punishment  as  

the use of physical  punishment  and  discipline  

with the intention of correction or control over a 

child, whilst Kelly (2014) explains that parents may 

humiliate children in an effort to ‘teach’ children a 

lesson. Research has shown that whilst humiliation 

and corporal punishment “is effective in achieving 

immediate child compliance” (https://aifs.gov.au/ 

cfca/publications/corporal-punishment-key-issues)’ 

many negative consequences can emerge for 

children experiencing such approaches. Smith et al 

(2004) identify some of these consequences as poor 

academic achievement and attachment, mental 

health issues and even substance abuse. Further, 

any ‘benefits’ of corporal punishment are offset by 

the fact that corporal punishment teaches children 

that physical aggression is acceptable. 

“Many cultures practice corporal punishment on the 

basis of it being perceived as beneficial for children 

and a mechanism for generating desired behaviour” 

(Rostey, 2015, 15). However Pearce (2014) points 

out that using corporal punishment or humiliating 

doesn’t teach children the right  way  to  behave,  

but rather only causes them to avoid the behaviour 

that they may be punished for in the presence of   

an adult. Smart et al (2008) also notes that children 

are four times more likely to have conduct problems 

and twice as likely to have hyperactivity problems 

when subjected to ‘hostile  parenting’. 

In Australia each state has different laws relating    

to the use of corporal punishment, and very clear 

definitions attached to behaviours that may be 

considered abusive towards  children.  As  such,  

the “use of corporal punishment is not advisable    

as parents risk crossing the very fine line between 

discipline and abuse” (Rostey,  2015, 28) and as     

it is generally accepted that “positive parenting 

practices contribute to the development of positive 

behaviours in children and deliver better outcomes 

in the long term” (Bloome, 2013,  203). 

 

Getting help 

There are many services available to support 

parents and families who may want assistance with 

managing some of the challenges that create family 

stress and conflict. These services can provide free 

and confidential support and connect families to 

programs that can help them. 

Parents are reminded that mandatory reporters 

have a duty to make a report when they identify 

children and families where violence  or  abuse  

may be occurring. It is therefore always advisable 

for parents to seek professional help with difficult 

problems. Parents can speak to their family doctor 

or health professional for referrals to specialist 

support services. 

 

Impact of trauma on learning 

A traumatic event can seriously interrupt a child’s 

school routine and the processes of learning. There 

is often a significant amount of emotional upset,  

and the potential for major behaviour changes or 

loss of student attendance. “Students traumatized 

by exposure to violence have been shown to have 

lower grade point averages, more negative remarks 

in their cumulative records, and more reported 

absences from school than other students. They 

may have increased difficulties concentrating and 

learning at school and may engage in unusually 

reckless or aggressive behaviour” (http://www. 

nctsn.org/resources/audiences/school-personnel/ 

effects-of-trauma). 

Exposure to violence and other traumatic events 

can also disrupt a child’s ability to relate to others 

and manage their feelings. In the schooling context, 

this can lead “to poor behaviour, which can result 

https://aifs.gov.au/cfca/publications/corporal-punishment-key-issues
https://aifs.gov.au/cfca/publications/corporal-punishment-key-issues
http://www.nctsn.org/resources/audiences/school-personnel/effects-of-trauma
http://www.nctsn.org/resources/audiences/school-personnel/effects-of-trauma
http://www.nctsn.org/resources/audiences/school-personnel/effects-of-trauma
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in reduced instructional time, suspensions, and 

expulsions” (traumaawareschools.org/impact). 

Symptoms resulting from trauma can directly impact 

a student’s ability to learn. Students might struggle 

to pay attention in class or to remain focussed during 

lessons and exams. They may also be distracted by 

intrusive thoughts or might avoid going to school 

altogether. 

 

Stress 

Stress is a response of the body to any demand  

that exceeds the person’s ability to cope. Goodman 

(2001) explains that when people face a situation 

that’s potentially threatening or stressful, the body 

automatically reacts to the situation with what is 

commonly known as the ‘fight or flight’ response. 

This prepares the body for action. The muscles tense, 

the heart rate escalates, thoughts becomes rapid, 

perspiration increases and breathing quickens. The 

body is ready to fight or run from the perceived threat. 

 

How children experience stress 

Stress is a natural part of life and a certain amount of 

stress is normal and necessary for survival as it helps 

children develop the skills they need to cope with 

new experiences and develop resilience. Further, 

stress is very common amongst children and young 

people. A 2011 survey of 10,000 students across 

the country (commissioned by the Australian 

Scholarships Group) found that 40 per cent of 

students worry too much, and one-in-five have 

experienced an episode of depression. Children  

can experience stress even before they are born and 

learn to cope in different ways. 

Harvard University’s Centre on the Developing Child 

identifies three types of stress responses: 

Positive stress response is considered a normal 

part of healthy development. This type of stress can 

be caused by such things as starting at a new school 

or sitting an exam and induces increased heart rate 

and hormone levels. 

Tolerable stress response relates to longer-lasting 

or more significant difficulties, such as the loss of    

a loved one or a bad accident. If such difficulties  

are infrequent and the child has supportive adults to 

help them adapt, then the child’s brain and internal 

organs can recover from what might otherwise be 

the damaging effects of this stress. 

Toxic stress response happens when a child 

experiences frequent, significant, prolonged 

problems such as child abuse or family violence, 

without adequate support from an adult. This 

chronic stress disrupts a child’s brain development 

and other systems. Over time this can increase the 

risk of impairment and stress-related disease, even 

into  adulthood. 

 
 
 
 

 
 

WHAT ARE SOME THINGS THAT MIGHT CAUSE 

STRESS IN CHILDREN? 

QUESTIONS TO CONSIDER: 

 What sort of pressures do children experience 

at home and at school? 

 Do you think the stress that children feel is 

different to the stress that adults feel? 

 Are there any new or different stressors that 

your child might worry about that you didn’t 

need to worry about when you were a child? 

 Are there any times in a child’s life when they 

are likely to experience more stress? 

 
Discussion Point 

http://traumaawareschools.org/impact
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Common stressors for children 

Many experiences can create or add to a child’s 

stress, including: 

 Separation and divorce of parents. 

 Child abuse. 

 Loss of family members. 

 Adapting to a new  country. 

 Cultural isolation. 

 Peer pressure. 

 Unreasonably high parent expectations. 

 Family violence. 

 A new baby in the family. 

 Starting school. 

 Bullying or teasing at school. 

 Learning difficulties. 

 Fear of failure. 
 

Whilst these stressors have been around for a long 

time, the barriers that have traditionally protected 

children from stress, and the ability to switch off from 

some stressors has broken-down. Children have 

constant access to media and new technologies, 

exposing them to additional threats such as cyber- 

bullying, or online predators and a stream of media 

coverage on violence, crime and terrorism. This 

exposure may contribute to increasing stress levels. 

 

Signs of stress in children 

Children and young people may find it difficult to 

verbalise that they are feeling stressed. Instead, 

parents may notice changes in behaviour as part of a 

child’s stress response. Hearty (2013) outlines some 

of these behavioural changes which may include: 

 Acting out behaviours. 

 Aggressive or disruptive behaviours. 

 Overly helpful. 

 Risk taking. 

 Denial. 

 Humour. 

 Regressive behaviours - acting “childish”  

or  younger than their years. 

 Children can become more dependant & 

demanding  than usual. 

 Difficulties  with  eating  and sleeping. 

 
 

 
 
 
 
 
 
 

 Physical ly or  mentally withdrawing.  

 Crying. 

 Unwillingness to participate in family or school 

activities. 

 

Helping children cope with stress 

When children’s stress is not recognised or managed 

effectively, long-term effects can be serious and may 

include behavioural and social problems, difficulty 

learning, mental illness, health problems and loss of 

resilience and positivity. 

Putting too much pressure on children to achieve 

can cause stress and burn out. Some parents are so 

keen for their children to live up to their potential  

that they expect them to be occupied at all times. 

Social scientists refer to this loss of important play 

and childhood experiences, to make way for adult- 

directed activities  as  ‘forced  blooming’.  Success 

at school and in other activities is important and 

worthwhile, but not at the expense of children’s 

wellbeing, happiness and mental health. 

Parents have an important role in helping their 

children cope with stress and overcome negative 

experience. The most significant way of doing this  

is to model self-care, along with a well-balanced 

approach to work and recreation. Most importantly, 

parents need to use effective mechanisms for 

unwinding and coping with their own  stress. 
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TO BE USED WHEN RUNNING A PARENT-GROUP 

STYLE PROGRAM 

This activity is designed to support parents in 

modelling self-care, rest and relaxation to their 

children. 

Provide parents with a blank sheet of paper and 

a pen. Ask parents to work individually to write 

down three ways they like to relax. For example, 

taking a walk or listening to music. After parents 

have had a few minutes to complete the activity, 

reconvene the group and ask parents to share 

their favourite relaxation activity with the group. 

Other ways that parents can assist children in 

managing stress include: 

 Regularly spending calm and relaxing time with 

their children. 

 Listening to their children and encouraging them 

to talk about their feelings and worries (this will 

not make the fear and worry bigger!). 

 Encouraging physical wellbeing (good eating 

habits, lots of exercise and sleep). 

 Avoiding being critical and negative towards 

children. 

 Providing a safe and nurturing family life. 

 Encouraging and praising children as often as 

possible. 

 Showing an active interest in their children’s 

activities. 

 Monitoring their children’s access to media and 

technology. 

 Avoiding over-scheduling children and ensuring 

children have plenty of unstructured play and 

relaxation time. 

 Avoiding placing unrealistic expectations on 

children. 

Mental health 

Adults often believe that childhood is a relaxed 

period of life, free of stress and situations  that  

have negative impacts on their mental wellbeing. 

Unfortunately, this is not always the case. According 

to the Australian Psychological Society one in seven 

Australian children experience some type of mental 

health issue, with ADHD, anxiety and depression 

being the most  common. 

Attention Deficit Hyperactivity Disorder (ADHD) is a 

behavioural disorder. It is not an illness and it is not 

a sign of low intelligence. The most common signs 

of ADHD in children are difficulty paying attention, 

impulsive behaviour and over-activity. 

Anxiety is a serious condition that can make it difficult 

for people to cope with everyday life. Child behaviours 

that may indicate anxiety include; a child often asking 

for help with things they can do for themselves, getting 

upset easily, having lots of worries, often complaining 

about stomach pains or headaches. 

Feeling depressed is more than just feeling sad.   

It’s normal to feel  sad  as  a  result  of  being  hurt 

or of losing something or someone special. But 

depression affects people’s thinking. They see 

themselves and the future negatively. A child who  

is depressed might lose interest easily in an activity 

they usually enjoy, make negative comments about 

themselves, cry easily, be difficult to soothe and 

have trouble sleeping. 

“There has historically been a negative stigma 

attached to mental health issues…a trivialisation 

and a reluctance to seek treatment because of this… 

mental illness is very much as real as physical illness. 

There is nothing trivial about it and failure to treat 

mental illness can lead to very serious, ongoing 

health concerns and death” (Walker, 2015, 39). 

Parents should be very aware of the serious nature 

of mental illness. Mental disorders such as major 

depression, psychoticillnessesandeatingdisordersare 

associated with an increased risk of suicide especially 

after discharge from hospital or when treatment has 

been reduced (www.suicidepreventionstudies.org/ 

uploads/ANESSI%20Report%20Publication.pdf). 

The good news is that mental illness can be treated 

and managed effectively with professional support. 

 
ACTIVITY TWO 

http://www.suicidepreventionstudies.org/uploads/ANESSI%20Report%20Publication.pdf
http://www.suicidepreventionstudies.org/uploads/ANESSI%20Report%20Publication.pdf
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Promoting positive mental health 

Arangeoffactorscanhelptopromotepositivemental 

wellbeing in children and young people. Having 

nurturing, affectionate and secure relationships with 

adults including a positive relationship with at least 

one parent is vital. Having a sense of connectedness 

to the community or school is also helpful, as is 

involvement in social and peer groups.  Parents  

can also help their child towards positive personal 

achievements, with a focus beyond just academic 

achievement. 

 

 Extreme behaviours or comments, including self- 

harm or comments about suicide. 

In such circumstances it is important for parents to 

seek professional help for their child. Speak with  

the school counsellor, or the family doctor who can 

provide parents with referrals to specialist services. 

Community health centres also provide free child 

and family counselling, assessments and mental 

health services. 

 

Close of session 

At the close of the session, summarise the content 

covered as: 

 Child development. 

 Types of trauma. 

 Impact of trauma on learning. 

 Managing stress. 

 Mental health and  wellbeing. 

 Getting support. 

 Invite parents to ask questions if they have any. 

 Complete the evaluation for session two. 

 Outline homework tasks as below and invite 

parents to attend the third session of the program 

next week. 

Ensuring an open and communicative home 

environment is very important. If children are 

encouraged to speak to their parents about  worries 

or concerns, they are more likely to do so, giving           
parents  a  valuable  opportunity  to  connect     and 

identify issues early on. 

 

Getting help 

In the case of mental illness or when stress becomes 

overwhelming for a child, a range of physical, 

emotional or behavioural symptoms can emerge. 

Penman (1999) identifies that some of the following 

symptoms may indicate that stress has become too 

much for a child: 

 Persistent and excessive worry or fear that 

interferes with daily life. 

 Ongoing physical symptoms such as headaches. 

 Significant sleep or eating disturbances. 

Parent Homework 
 Complete  Family Focus Activity 2 using    the 

Family Focus Activity 2 handout. 

 Ensure you take the time to include your 

favourite self-care activities into your week. 

 Discuss with each of your children some of the 

ways that they like to relax. If they don’t know, 

perhaps you can suggest ideas such as reading 

a book, playing outside or listening to music. 

 Help each child to fit their favourite relaxation 

activity into the week. 

Thank parents and close session. 
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Session 3 
Background 

This session looks at the important role that parents 

play in shaping their child’s learning and school 

success. It will focus on creating a good learning 

environment for children, and provide an overview 

of the many ways that parents can engage with  

their child’s school and learning to assist children in 

getting the most out of their education. This session 

also provides practical strategies for parents that 

support the development of strong relationships and 

positive disciplinary approaches, and information to 

assist with common challenges such as bullying. 

 

Introduction 

During session 3 remind parents that the program 

involves four sessions and encourage parents to 

participate in all four sessions in order to gain the 

maximum benefit from the program. 

Go over housekeeping and basic safety information 

such as location of toilets, emergency exit 

information and so on. 

Distribute session 3 parent handouts (available in 

part C of this resource). 

 

Review of previous session 

Session 2 provided an overview of the following: 

 Child development. 

 Types of trauma. 

 Impact of trauma on learning. 

 Managing stress. 

 Mental health and  wellbeing. 

 Getting support. 

 

Overview of session 3 

This session will focus on parent involvement in learning, 

schooling and educational success. It will cover: 

 Importance of parent involvement. 

 Creating an optimal learning  environment. 

 Ways that a parent can get involved with the school. 

 Developing a good parent-child  relationship. 

 Strategies for supportive parenting. 

 Supporting children through common challenges. 
 
 

 
 

TO BE COMPLETED WHEN RUNNING A PARENT- 

GROUP STYLE PROGRAM 

Ask parents how they went with the following 

activities: 

 Family focus activity. 

 Self-care. 

 Supporting their child in identifying and fitting 

in their own self-care activities. 

Encourage parents to share  their  reflections  

on how homework activities went. Remember 

homework is to be encouraged but should not be 

mandatory. If parents aren’t willing to share their 

experience of attempting the homework, simply 

provide a general encouraging statement to 

commend anyone who attempted the homework 

and move on. 

 

The importance of parent 
involvement with schooling 

There is clear  evidence  proving  the  importance  

of parent involvement in  their  child’s  schooling  

and learning. “Parental engagement (of various 

kinds) has a positive impact on many indicators of 

student achievement, including; higher grades and 

test scores, enrolment in higher level programs and 

advanced classes, higher  successful  completion  

of classes, lower drop-out rates, higher graduation 

rates, and a greater likelihood of commencing 

postsecondary education” (Emerson et al, 2012, 8). 

Other noted benefits of parent engagement with 

child learning include better behaviour, better social 

skills and good school attendance (Thompson, 2013). 

Desforges and Abouchaar (2003) found that parents 

have the greatest impact on academic achievement 

during the primary school years. Research also 

shows that children are likely to do better in primary 

school if they have a parent participating in activities 

 

Review of Homework 
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within the school, maintaining a good relationship 

with their child’s teacher and participating in their 

child’s progress (Henderson and Berla, 1994). 

For children to be successful in school, parents and 

families need to be actively involved in their children’s 

learning. They need to become involved early and 

stay involved throughout the school year. By showing 

interest in their children’s education, parents can 

motivate their children towards learning and foster 

an appreciation for the importance of education. 

 

Creating an optimal learning 
environment 

An optimal learning environment is one in which 

children are supported,  encouraged  and  free  

from toxic stress. Children cannot learn if they are 

afraid. Their home and learning environment must 

be a place in which they feel safe and free from 

threat, violence and intimidation. A space that is 

free from distraction is needed for the completion   

of homework and study. Only some learning can 

occur through study so the environment must also 

be a place  where  children  have  an  opportunity  

to read, talk, be creative, learn through free play, 

and also a place where children can rest and relax. 

Such an environment is optimal for learning and  

can encourage children to have a love of learning. 

Factors that assist in creating an optimal learning 

environment are listed below. 

 

Routines and stability 

Alison (2011) emphasises that children benefit from 

routines and stability in their home environment. 

Good sleeping, eating and exercise habits are an 

important foundation for performing well. Limiting 

TV and technology use is also beneficial, as is 

ensuring that children are given regular opportunities 

to play and socialise with friends outside of school 

hours. This social time helps to make school fun, 

and provides  opportunities  for  the  development  

of problem-solving, communication, negotiation, 

conflict resolution, and social skills. 

 

Encouraging reading 

“It is widely understood that reading to and with your 

child every day, in any language is one of the most 

valuable ways a parent can support their child” (Cooper, 

2009, 79). This not only assists a child in developing 

literacy skills, but supports their understanding of 

educational content across all learning areas. It can 

improve their vocabulary and verbal expression, and 

is a great parent-child activity. Encouraging children to 

read extensively is also helpful. 

Being organised 

Helping children to be organised can assist with 

school success. This involves supporting children  

to be prepared each day by helping them with 

homework, packing their school bag the night 

before school, being aware of and supporting them 

in getting ready for any special activities that will 

take place at the school (such as assemblies, sports 

days, carnivals). Good morning and afternoon 

routines are also valuable in getting children to 

school on time, meeting homework deadlines and 

staying on top of activities. Modelling good parent 

organisational skills can support the development of 

organisational skills in children. 

 

Talking about school 

Talking to children about school provides an 

opportunity for parents to find out what is  

happening for their children at school, how children 

are going at school, and to identify any challenges 

early on. Taking an interest in such things helps 

children feel valued, and supports the development 

of a foundation in which parents and children 

communicate openly and regularly. 

 

Communicating with school 

Maintaining good communication between parents 

and school “helps children do well in school and 

makes it easier to address problems” (Cooper, 

2009, 61). Opportunities such as parent-teacher 

meetings and school open days provide a good 

forum for this communication. Parents can also 

make appointments with their child’s classroom 

teacher, or speak with teachers outside of classroom 

time to discuss issues or ask questions. 

 

Fostering independence and self- 

discipline 

In terms of child learning, fostering independent 

work and self-discipline is very important. When 

activity is highly controlled by a parent, the child 
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may not have an opportunity to learn to work 

independently and solve problems. This can impact 

on their success at school. “Children also need active 

learning as well as quiet learning such as reading 

and doing homework” (www.colorincolorado.org/ 

families/school/helpyourkids). Active learning is 

about exploring, questioning, and inquiring, and 

occurs in a variety of settings, including when 

children play sport and socialise. Parents can 

support active learning by responding to their 

child’s questions, sharing in their child’s interests 

and allowing them to explore and problem solve. 

Taking children to events and places that foster 

learning, such as museums, libraries, galleries and 

performances is also effective in supporting active 

learning (Hill and Tyson 2009). 

 
 

 
 

WHAT ARE SOME OF THE WAYS THAT PARENTS 

IN THE GROUP ARE OR HAVE BEEN INVOLVED 

AT THEIR CHILD’S SCHOOL? 

 Any in-classroom involvement? 

 Any involvement with the P & C? 

 Any involvement with school events? 

 Other? 

 

Parent involvement with school 

There are many ways that parents can get involved 

with their child’s school. This starts with finding out 

as much as possible about school including basic 

information such as the name of a child’s classroom 

teacher, the homework requirements for the term, 

and important dates in the school calendar. School 

newsletters and notes sent home from school are a 

simple way of staying in touch with this information. 

Parents can talk with school staff about supporting 

children’s learning at home. Parents are encouraged 

to communicate with teachers and the school about 

any concerns. This may be done in person or over 

the phone. Translating and Interpreting Service (TIS) 

can be contacted on 131 450 and is available to 

parents if interpreting is required. The interpreter  

will call the principal of the child’s school and will 

stay on the line to assist with the conversation. 
 

Talking to children about what they did at school 

each day, and assisting them with their homework is 

another very effective way of staying in touch with 

the schooling and education that children  receive. 

There are also opportunities to be involved with the 

school in a more active way. Parents might attend 

parent-teacher interviews, assemblies or other 

school events. Many  schools  encourage  parents 

to volunteer as helpers in the classroom. This can 

involve assisting teachers and students with activities, 

exchanging home readers, supporting school 

reading programs and other initiatives. Schools may 

also offer opportunities for parents to volunteer 

outside of the classroom such as at the canteen, at 

school sports days or with fundraising events. 

Most schools also have a Parents and Citizens (P & C) 

committee. This is a group of parents that represent 

the school body and meet regularly to plan school 

events, raise funds and support the school with 

important decisions. These meetings are open to all 

parents and are a great way to meet other parents, 

stay involved in school happenings and support 

school development. 

 

Building a good parent-child 
relationship 

In addition to having a good relationship with the 

school, parents can support school success by 

fostering a strong relationship with their child. 

Riggins (2003) explains that family life has a very 

significant impact on children and a parent is one of 

the primary influencers on their children. What goes 

on in the home and how parents treat children and 

each other, contributes to a child’s understanding of 

the world around them and how they should behave 

and interact. Parents should therefore strive to model 

behaviour that is respectful, tolerant and caring. 

“Having a strong and positive relationship with a 

child can help them to do well at school” (Matheson, 

2006, 58). This involves giving them respect, 

providing guidance, appropriate boundaries, 

encouragement and allowing them to become 

increasingly independent. Spending quality time 

with children, sharing in their interests and providing 

them with lots of positive attention is vital to   this. 

 
Discussion Point 

http://www.colorincolorado.org/families/school/helpyourkids/
http://www.colorincolorado.org/families/school/helpyourkids/
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TO BE USED WHEN RUNNING A PARENT-GROUP 

STYLE PROGRAM 

This exercise can help parents identify some of 

the activities they can do with their children that 

support the development of a positive parent- 

child relationship. 

Provide parents with a blank sheet of paper and 

a pen. Ask parents to work individually to write 

down three age-appropriate and fun activities 

they would enjoy doing with the children. For 

example, playing a board game or taking children 

to the park. At the completion of this activity,  

reconvene the group and ask each parent to 

nominate one of the preferred activities that they 

have listed. 

Some parents may require assistance in 

identifying fun activities to complete with their 

children. If a parent gets stuck, ask the broader 

group to help, draw out appropriate responses or 

comments, and utilise group discussion as a way 

of brainstorming ideas. 

 

Strategies for supportive 

parenting 

Parents can utilise a range of parenting strategies  

to building a good relationship with their children, 

provide effective discipline and support school 

success. As outlined in session two, a good 

foundation for this is to have a clear understanding 

of what is normal for a child’s development and to 

shape expectations based on developmental age 

and stage. It is also important for parents to know 

that child/adolescent brain development continues 

until a child is in their early twenties (National Institute 

of Mental health, 2011) and during this process 

children are constantly learning and  developing. 

Parents also need to be good role models. The  

best way for children to learn how to behave, how  

to interact well with others, and how to cope with 

challenges is to learn from the way that parents do 

these things. 

Many parenting programs are available to assist 

parents  to  develop  good  parenting  strategies  

and manage child behaviour. Parents can use the 

internet or contact their local council to enquire 

about programs that are available in their area. 

 

 
 

Prepare a list of parenting programs running in 

your local area. Have this information available to 

share with interested parents. 

 
Facilitator Tip 

 
Facilitator Tip 

 
ACTIVITY ONE 
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An overview of supportive parenting strategies is 

provided below. 

 

Provide positive attention 

“Children crave attention from their parents…in 

absence of positive attention children may learn 

that the only way to get attention from a parent   

is to misbehave” (Tobin, 2009, 70). Parents are 

encouraged to talk to their children openly and 

regularly, allowing them to discuss their challenges 

without fear of being judged or punished. Shaming, 

blaming or being critical of a child who turns to 

their parent for help, will likely result in that child 

resorting to unhelpful ways of coping. 

Spending time together as a family is a great way  

to provide positive attention to children. Simple 

practices such as sharing meal times and recreation 

help children to stay focussed on family. 

Praise effort and work well done. This allows parents 

to be specific about exactly what behaviours and 

outcomes they like. When children know what 

pleases their parents they will repeat the behaviour. 

It is also important to encourage children even 

when things are not going so well. It is not possible 

to go through life without any problems.  A  child 

who receives support and encouragement with 

challenges will quickly learn how to  overcome  

them with a good attitude and hard work. On the 

other hand, a child who is blamed and criticised for 

mistakes will not develop coping skills. 

 

Foster independence and responsibility 

Give children an opportunity to take part in family 

decisions. This will help them develop skills in 

problem solving, communication and decision 

making which are vital to school learning. It is 

especially important to give children the chance  

to make decisions about their own future. Each 

person is responsible for their own ambitions. A 

child may have very different ambitions to a parent, 

and should have an opportunity to pursue these. 

Giving children age-appropriate chores also allows 

them to contribute to family life and to develop 

independence and personal responsibility. 

Having appropriate and high expectations is also 

important. However placing too much pressure on 

children to succeed does not teach    independence 

or responsibility, but  rather  “may  be  detrimental  

to children’s wellbeing, as there is increasing 

recognition that a lack of social and emotional 

competence can adversely affect student wellbeing 

and overall academic achievement” (Emerson et al, 

2012, 11). Putting too many limitations on a child 

may also interfere with their  development. 

 

Teach emotional intelligence 

When children are able to identity and label their 

emotions they are more likely to use words to 

express their feelings. Havinghurst and Harley (2012) 

outline that parents can help their children learn 

about emotions by talking about feelings, allowing 

their children to express their feelings without 

criticism or judgement, and by understanding that 

all emotions are acceptable even if all behaviours 

are not. To teach emotional intelligence parents can 

listen to what their child says, acknowledge their 

child’s feelings and let their child know that it is ok  

to feel that way. Once parents have acknowledged 

and validated their child’s emotion, they can then 

support their child through the process of problem 

solving, understanding that it’s not the role of the 

parent to always solve problems for their children. 

 

Ensure a safe and secure environment 

Many parents may have grown up in an environment 

where they were physically punished or excessively 

disciplined for performing poorly at school. Current 

research proves that this approach interferes with a 

child’s ability to learn and perform. Whilst a child 

may respond to physical discipline or harsh criticism 

we now know that children can do even better with 

positive discipline and  support. 

This is because children in a state of fear process 

information differently from children who feel calm. In 

2004, Dr Bruce Perry outlined this process in great detail 

outlining that ‘complex’ parts of the brain are used to 

process information when we are calm and that ‘lower’ 

parts of the brain are used when we are in a state of 

fear. The greater the fear or threat, the less thoughtful 

our responses become. Children experiencing this 

state of fear on a regular basis live “in an aroused state, 

and will struggle to learn and cope with normal social, 

emotional, and other life experiences. This can also 

result in risk taking behaviour such as use of drugs and 

alcohol.” (Perry, 2005, 2) 
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An environment of fear stimulated by family violence, 

child abuse, the threat of physical punishment or 

excessive  discipline  is  therefore  detrimental  to    

a child’s ability to learn. When a child’s needs are 

continually neglected, this can also be very harmful 

to the child and their learning. For example, forcing 

a child to study for hours on end with limited sleep 

or breaks, is neglecting their need for rest. 

An optimal learning environment is one that is 

balanced, free from threat and fear. It is also an 

environment in which children are supervised, both 

in and out of the home. Parents should know what 

their child is doing and where they are at all times. 

Parents also have a responsibility to be present 

when children are in public spaces. For example,    

it is not appropriate to allow primary school-aged 

children to study alone at a public library before     

or after school. Parents must be present with their 

child. This way, if a problem arises it can be dealt 

with immediately. 

 

Develop a healthy, balanced lifestyle 

It is normal for children to be interested in social 

relationships. Parents have a responsibility to 

ensure their children learn to get along with and 

communicate with others. Friendships, attending 

social functions, free play activities in a social  

space such as at the park, and team sports will give 

children the skills they need to develop the social 

capabilities expected of  them. 

Children should also be supported in having a 

healthy lifestyle. This includes giving them plenty    

of time to rest, play, sleep and learn. Encouraging 

them to be active, to exercise and play sport, to eat 

well, to socialise with friends and to make decisions 

for themselves is vital to this. 

 

Using discipline effectively 

Fairness, consistency and opportunities to learn are 

needed to make discipline effective. As above, if 

children are frightened they cannot learn. Physical 

punishment therefore is not effective as it does not 

teach a child the right way to behave. Further, if such 

behaviour is suspected or observed and reported it 

can lead to serious consequences for parents. The 

same is true for criticising a child harshly, calling 

them names or threatening them. Such  behaviours 

are considered to be emotionally abusive and can 

cause serious consequences for the parent. Timmins 

(2013) explains that this approach can also cause a 

child to be in great distress and to form very low 

self-esteem, which can lead to other problems in life. 

Using positive discipline with children involves giving 

encouragement and appropriate  consequences, 

and includes the recognition that making mistakes 

is an entirely normal part of the learning process.    

It also involves parents staying calm and taking 

responsibility for ensuring that children know what  

is expected of them. Beginning with a foundation of 

a few family rules is vital to this, as is ensuring that 

parents give clear and reasonable instructions that 

children can understand. 

There are many effective approaches which enable 

parents to discipline their children  in  a  way  that 

will teach children the right way to behave without 

creating fear. Timmins (2013) summarises a range of 

approaches, including: 

 Being prepared; sometimes problems can be 

avoided by thinking ahead and planning. To  

avoid any last minute rushing, be organised and 

get everything ready early. 

 Providing activities for children to avoid boredom; 

children who are bored may misbehave. If there is 

a risk of children becoming bored, plan activities 

or allow them to bring a book or game to keep 

them occupied. 

 Ignoring some behaviours; many minor 

misbehaviours are simply attempts to get 

attention. Choosing to ignore these behaviours 

removes the confrontation and teaches children 

that such behaviours will not get attention. 

 Negotiation; when children’s requests are 

reasonable, negotiating may be appropriate, 

and is a great way to teach children this important 

life skill. 

 Providing appropriate consequences to 

misbehaviour; consequences need to be fair and 

consistent, and may include loss of privileges, 

asking a child to apologise, asking a child to go 

back and complete the task or action the right 

way. 

 Time out or grounding should only be used for 

serious behaviour. 
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Supporting children through 

common challenges 
 

 
 

TO BE USED WHEN RUNNING A PARENT-GROUP 

STYLE PROGRAM 

This exercise guides parents to identify 

appropriate and reasonable consequences for 

misbehaviour. 

Write the following two scenarios on a whiteboard 

or large sheet of paper: 

1. Your child is playing with their food at the 

dinner table. 

2. You have asked your child twice to turn the TV 

School provides an opportunity for  children  to  

learn about and be effective in the real world. It 

provides a diverse range of academic, sporting, 

musical, artistic, social and emotional   experiences 

– all of which are important. One of the best ways 

that parents can support children is to give them 

an opportunity to fully participate in all areas of 

school life. However, it is normal for children to face 

challenges throughout their schooling and there are 

other things that parents can do to help at these 

difficult times. 

off and come and do their homework. They     

continue to watch TV. 
 

Parents should work in pairs to  identify  

possible appropriate consequences for these 

misbehaviours. At the completion of this activity, 

reconvene the group and work through the 

responses as a group asking for feedback from 

parents. Use the answers below to help facilitate 

the discussion. 

1. Your child is playing with their food at the 

dinner table. 

An appropriate consequence may be to remove 

the child’s plate of food for 2 minutes, explaining 

to the child that you are taking the plate away for 

2 minutes because they are playing with their food. 

Give the plate back after 2 minutes to give the 

child an opportunity to behave. 

2. You have asked your child twice to turn the TV 

off and come and do their homework. They 

continue to watch TV. 

An appropriate consequence may be to turn the 

TV off, ask the child to apologise for ignoring 

you and notify the child that there will be no    

TV for the rest of the day or for X minutes after 

homework is completed, because they have not 

done as you have asked. 

Discussion Point 

WHAT WERE SOME OF THE  CHALLENGES  

YOU FACED AS A CHILD? ARE THERE ANY 

ADDITIONAL CHALLENGES THAT YOUR CHILD 

MIGHT EXPERIENCE? 

 
 

Listed below are some common challenges children 

may face and ideas for helping children through 

them. 

 

Not having adequate school supplies 
 

Whilst public schooling is free in Australia, parents 

are asked to provide voluntary contributions on an 

annual basis, and must also supply students with 

the necessary materials to complete their work.  

This usually consists of exercise books, pencils and 

pens, earphones, white board markers and other 

stationary items. Students may also require other 

things such  as  uniforms,  art  supplies,  sporting  

or musical equipment. Some of these materials, 

such as uniforms may be available at school, other 

materials will need to be sourced externally. 

It is very important that students have access to the 

required school materials to ensure they are able to 

complete their work, and that they aren’t teased or 

bullied for not having the right supplies. However, it 

is not always possible for parents to provide these 

materials. 

 
ACTIVITY TWO 
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Where parents are unable to supply new uniforms, 

second-hand uniforms are often available from the 

school at a reduced cost. Some schools even have a 

supply of uniforms available for free in circumstances 

of hardship. 

If parents require assistance in providing school 

supplies, they should speak to the school principal in 

the first instance. The school may be able to assist in 

providing what is required. The school may also be 

able to help parents connect with other parents who 

are selling text books and resources second-hand. 

There are also local community welfare agencies that 

may be able to assist in cases of hardship, and provide 

parents with financial support or material help. The 

school principal or counsellor will be able to make 

referrals to relevant helping services in the community. 

 

Challenges with school work 

School work can be intimidating for children and it  

is always advisable that parents make themselves 

available both to monitor student workload and to 

assist children in completing school work. This task 

can be particularly difficult for children and parents 

when English is not their first language. 

If school work is becoming overwhelming to a 

student, parents should speak to their child’s  

classroom teacher about the extra support available 

at the school. Parents can also assist by helping 

students to complete homework and learning tasks. 

Parents may wish to explore tutoring if they feel a 

child will benefit from the extra learning and practice. 

However tutoring should not be pushed  too  far,  

and should only be included as part of a balanced 

timetable of recreation, relaxation and study. 

A variety of local services run homework clubs 

across the country. These are special free or low cost 

programs that are run after and sometimes before 

school to assist children in completing school work 

and homework tasks. The classroom teacher, school 

counsellor, principal or local library can assist in 

connecting parents with these programs. 

 

Needing support with the English 

language 

One of the most important ways that a parent can 

assist  their  children  with  the  English  language is 

to practice speaking English with their children. 

Children from Non-English speaking backgrounds 

can also access special assistance at school  to 

help with the English language. Most schools run 

English as second language (ESL) programs of some 

kind. These programs involve schools identifying 

students that require English language assistance 

and providing activities to support the development 

of English reading, writing, comprehension and 

speaking skills. Speak to the school principal about 

English language support options. 

Community colleges, and educational providers 

such as TAFE in NSW offer a variety of low-cost 

English language classes. Many churches and 

welfare groups advertise free conversational English 

groups  which  can  offer  informal   opportunities 

for children and parents to practice speaking and 

listening in English. Migrant resource centres and 

settlement services can also provide assistance with 

English language support. 

 

Bullying 
 

A common problem that most students will encounter 

at some point during school is bullying. NSW Public 

school policy defines bullying as intentional, repeated 

behaviour by an individual or group of individuals 

that causes distress, hurt or undue  pressure.  It  

can involve all forms of harassment (including sex, 

race, disability, homosexuality or transgender), 

humiliation, domination and intimidation of  others. 

The NSW Department of Education and 

Communities outlines bullying behaviour as any of 

the following: 

 Verbal bullying such as name calling, teasing, 

threats or insults. 

 Physical bullying. For example, hitting, scratching, 

tripping  or spitting. 

 Social bullying such as excluding or making 

inappropriate gestures. 

 Psychological bullying which may include 

spreading rumours, glaring, destruction of 

possessions or nasty text messages, amongst 

other things. 

Further information  on  bullying  is  available  

here www.schools.nsw.edu.au/studentsupport/ 

behaviourpgrms/antibullying. 

http://www.schools.nsw.edu.au/studentsupport/behaviourpgrms/antibullying/
http://www.schools.nsw.edu.au/studentsupport/behaviourpgrms/antibullying/
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Bullying can be hurtful and frightening. It can also 

have long-term effects on those  being  bullied.  

One of the best ways that parents can minimise the 

impact of school-bullying is to ensure that children 

have a safe, supportive home life in which they can 

feel loved. Involving children in a variety of activities 

outside of school such as sports, music, social clubs 

or churches,  also  gives  children  an  opportunity  

to maintain friendships and experience positive 

social experiences. “This serves to broaden the 

child’s world beyond school so that even if they are 

struggling at school, they are able to enjoy activities 

and build self-esteem” (Blackie, 2013, 86). 

All schools have anti-bullying policies and plans that 

all members of the school community are required 

to adhere to. These are generally available to view 

via school websites, and will outline the approach 

and process of a school in dealing with bullying. 

If parents are concerned that their child is being 

bullied there are a number of things that they can 

do. The Bullying No Way website (bullyingnoway. 

gov.au/parents/being-bullied/what-you-can-do. 

html) outlines that parents should speak with their 

child, acknowledge their child’s feelings towards the 

bullying and provide comfort and support. Parents 

should aim to remain positive and calm, letting their 

child know that they take the bullying seriously. 

Parents should not encourage their child to fight 

with another child but should report the bullying to 

their child’s school. This may be done via the child’s 

classroom teacher or school principal. 

Further translated information about  bullying  can 

be accessed via bullyingnoway.gov.au. 

Parents are also encouraged to get support for their 

child. High-quality, free support can be found via  

the school counsellor as well as many community 

agencies and helplines. 

 

 
 

Make a list of local agencies that can assist children 

with these issues, so that you have these contact 

details on hand if parents  ask  for  help.  Your 

list might include; local community welfare  and 

family support agencies, school homework clubs, 

and migrant support services. You may even like 

to collect some brochures from these services to 

distribute to the parents in your group. 

 

CLOSE OF SESSION 

At the close of the session, summarise the content 

covered as: 

 Importance of parent involvement. 

 Creating an optimal learning  environment. 

 Ways that a parent can get involved with the 

school. 

 Developing a good parent-child  relationship. 

 Strategies for supportive parenting. 

 Supporting children through common challenges. 

 
Invite parents to ask questions if they have any. 

Complete the evaluation for session three. 

Outline homework tasks as below and invite parents 

to attend the fourth and final session of the program 

next week. 

 

 

 Complete  Family Focus Activity 3 using    the 

Family Focus Activity 3 handout. 

 Identify an opportunity to involve yourself with 

your child’s school in the upcoming term. It 

may be by attending a P & C meeting, helping 

in your child’s classroom, or simply baking a 

cake for a fundraising stall. 

 Talk to your child about any challenges they are 

having at school. Use the information provided 

in this session and in the parent handouts to 

access further support with any specific issues 

that you identify. 

 Access and review the anti-bullying policy of 

your child’s school. You may never need it but 

it is useful to have! 

Thank parents and close session. 

 

Parent Homework 

 

Facilitator Tip 

http://bullyingnoway.gov.au/parents/being-bullied/what-you-can-do.html
http://bullyingnoway.gov.au/parents/being-bullied/what-you-can-do.html
http://bullyingnoway.gov.au/parents/being-bullied/what-you-can-do.html
http://bullyingnoway.gov.au/
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Session 4 
Background 

Session 4 focusses on developing important life 

skills and qualities in children that are valuable to 

learning and success. It also provides an overview 

of the transition to school and high school process, 

and touches on some of  the  key  assessments  

that children may participate in throughout their 

schooling in Australia. As the final session in the 

series, the content includes a brief examination of 

the alternative options available to children once 

they graduate from school. 

 

Introduction 

During session 4 remind parents that this is the 

fourth and final session of the program. 

Go over housekeeping and basic safety information 

such as location of toilets, emergency exit 

information and so on. 

Distribute session 4 parent handouts (available in 

part C of this resource). 

 

Review of previous session 

Session 3 provided an overview of the following: 

 Importance of parent involvement. 

 Creating an optimal learning  environment. 

 Ways that a parent can get involved with the 

school. 

 Developing a good parent-child  relationship. 

 Strategies for supportive parenting. 

 Supporting children through common challenges. 

 

Overview of session 4 

This session will focus on developing resilience, 

emotional intelligence and self-esteem in children 

as well as options beyond school graduation. It will 

cover: 

 Transition to school. 

 Fostering self-esteem. 

 Building resilience and emotional intelligence in 

children. 

 NAPLAN/HSC. 

 Pathways for the future. 
 
 

 
 

TO BE COMPLETED WHEN RUNNING A PARENT- 

GROUP STYLE PROGRAM 

Ask parents how they went with the following 

activities: 

 Family Focus Activity 3. 

 Identifying any opportunities to be involved 

with their child’s school. 

 Talking to their child about any challenges they 

are having at school. 

 Accessing and reviewing the anti-bullying 

policy of their child’s school. 

Encourage parents to share  their  reflections  

on how homework activities went. Remember 

homework is to be encouraged but should not be 

mandatory. If parents aren’t willing to share their 

experience of attempting the homework, simply 

provide a general encouraging statement to 

commend anyone who attempted the homework 

and move on. 

 

Transition to school 

As raised in session one, parents have a very 

significant role to play in ensuring a smooth transition 

for their children in to school. Parents can feel more 

comfortable with this transition if they know about 

the school, what happens at the school and what 

their children will be learning. In Australia the school 

year starts in late January or early February and 

there are some things that parents should aim to do 

in the lead up to this start. 

It is recommended that parents: 

 Contact the school their child will attend. This 

may be the local school in their area, an out    

of area school where a space is available or an 

independent (private) school. 

 

Review of Homework 
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 Enrol their child before the new school year starts. 

 Find out what day their child needs to start school. 

 Attend the school orientation. 

 Find out about and purchase the school  uniform. 

 Meet teachers at the school. 

 Find out if there are community language teachers 

at the school and get to know them. 

 Notify the school and principal if a child has 

allergies or medical conditions. 

 Organise appropriate before or after school care, 

if needed. 

 
 

 
 

WHO CAN REMEMBER HOW IT FEELS TO START 

AT A NEW SCHOOL? WHAT ARE SOME OF THE 

THINGS THAT HELP YOU FEEL CONFIDENT IN 

NEW SITUATIONS? 

CONSIDER: 

 Starting school is like starting a new job or 

attending a new program. 

 Feelings of worry, concern, fear and excitement 

can be attached  to  these experiences. This 

is normal and parents should not try to talk 

children out of having these feelings. 

 Parents can help children prepare for school 

in the same ways that they might prepare to 

begin a new job or major project. 

 
 

 

Helping children towards a 
successful transition to school 

According to the NSW Department of Education 

and Training (2003), children feel better about the 

transition to school if: 

 They know some other children who are also 

starting school. 

 They have met their teacher, including a 

community language teacher. 

 Their parents have met and spoken with their 

teacher. 

 Their family knows other families at the school. 

Parents can support these outcomes by talking 

extensively to their children about the school and 

visiting the school. Helping children to identify 

important locations within the school (such as the 

toilets and classrooms) is also advisable. If possible 

parents and children should try meeting with other 

parents and children attending the school. If English 

is not the child’s first language, parents can also assist 

by practicing with their child, some words in English 

and important questions or ways to ask for help. 

 

Transitioning to primary school 

In addition to the above general considerations, 

young children starting primary school often face 

practical challenges that they may need support 

with. For example, young children may struggle to 

open drink bottles and lunch boxes. It is important 

for parents to find a lunchbox and other food 

containers that are easy to open and close. Children 

may also have difficulty opening food that is 

wrapped in plastic or other packaged items such as 

muesli bars. Explaining recess and lunch and giving 

children an opportunity to practice using a lunch  

box and unwrapping food items can be  useful. 

Parents should label all of their children’s school 

clothing and it is very helpful to show young children 

how to undo and redo clothing for toileting. This     

is particularly important for girls who are often 

required to wear stockings as part of their school 

uniform. Parents are also encouraged to talk to 

children about hygiene practices at school. 

It is advisable for parents to discuss with their children 

pick up times, and to establish safe practices for 

before and after school. This may include ensuring 

that children know never to go home with anyone 

unless they have parental permission or to wait 

within the school grounds to be collected. 

Extensive  information  on  transition  to  school  

in NSW, and  parent  support  booklets  relevant 

to school readiness can be downloaded from 

k6.boardofstudies.nsw.edu.au/wps/portal/go/ 

parents/transition-to-school. This  information  

can assist parents in understanding the skills that 

children need in order to begin school, and the 

many ways parents can work with their children to 

make transition to school a positive and successful 

experience. 

 
Discussion Point 

https://k6.boardofstudies.nsw.edu.au/wps/portal/go/parents/transition-to-school
https://k6.boardofstudies.nsw.edu.au/wps/portal/go/parents/transition-to-school
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Transitioning to high school 
 

Moving to high school represents many changes for 

students. Although they may not be new to schooling, 

students transitioning to year 7 will benefit from 

parental support relating to any concerns they have. 

Whilst students in the primary school years typically 

have one main classroom teacher and limited in- 

classroom contact with a few other teachers, high 

school students often have eight or more teachers. 

Parents may wish to explain this to students starting 

high school, and meet with as many teachers as 

possible. Year 7 students should also be made aware 

that at high school, the day is broken into a set of 

approximately 40 to 60 minutes sessions, called 

‘periods’. Different subjects will be taught for one   

or two periods at a time. Parents can support their 

children in navigating this process by helping them 

to manage and understand their school timetable. 

Parents may also wish to help their child check this 

timetable every evening so they can be prepared 

for the day ahead. 

Making new friends is an important task for high 

school-aged children. Parents should encourage 

students to participate in activities so they get to 

know other people and have a good time. Parents 

may wish to model this approach themselves by 

getting involved with their child’s school via the P & 

C committee, school events or other. 

Overall parents should encourage their children, be 

positive about the new experience and share in the 

excitement of starting the next stage of  schooling. 

 

Building self-esteem 

Smith and Mackie (2007) define self-esteem as “the 

positive or negative evaluations of the self, as in 

how we feel about it.” Self-esteem is the foundation 

for confidence and resilience and is therefore vital to 

a child’s wellbeing. The formation of self-esteem is 

influenced by a range of factors. Morgan (2009) lists; 

abilities and opportunities available to accomplish 

age-appropriate development tasks, significant 

others, social roles assumed and expectations and 

individual temperament and  personalities. 

At primary school, self-esteem generally relates to 

how children learn, how they look, how they do at 

sport and how easily they make friends. Children 

tend to compare  themselves  with  their  friends  

and classmates, and may feel less capable than 

others. Bullying, learning problems or other social 

difficulties can greatly affect a child’s self-esteem. 

Parents can have a big influence on their child’s self- 

esteem. In a home where mistakes are punished 

and perfections is  expected  “children  can  begin  

to feel as though they can never live up to their 

parent’s standards….this can knock  confidence  

and cause feelings of insecurity” (January, 2010, 

208). Promoting an understanding that mistakes are 

acceptable and an important part of the learning 

process can help children feel more positive when 

things don’t go as planned. Parents can also 

encourage positive self-esteem in their children by 

teaching children to think and talk positively about 

themselves, and helping their children to identify 

things that they are good at and enjoy  doing. 

Providing lots of support to children, praising them 

when they do well, and celebrating ‘small wins’ can 

help build self-esteem, as can maintaining a healthy 

lifestyle. Most importantly parents can model 

behaviour that fosters confidence and a good self- 

image, teaching children to appreciate differences, 

maintain a positive frame of mind and be gentle 

with themselves. 

 

Resilience 

Having a positive sense of self-esteem not only 

supports children at school but is a platform for 

resilience, which is the ability to ‘bounce back’ from 

life’s challenges. Resilience is a critical factor for 

success at school and in life. Parents can’t protect 

their children from most problems, but helping 

children to develop resilience can assist them in 

coping with and moving on from   difficulties. 

Many factors that have been discussed in earlier 

sessions and sections of the Achieving School 

Success program contribute to the development of 

resilience, including: 

 Teaching children problem-solving skills and 

avoiding always solving children’s problems for 

them. 

 Encouraging positivity. 

 Setting a good example via parent role modelling. 
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 Giving children an opportunity to participate in a 

broad range of activities. 

 Helping children identify what they are good  at. 

 Having high, but appropriate expectations. 

 Providing lots of positive attention via strategies 

such as praise and spending time together as a 

family. 

 Assisting children to be organised. 

 Ensuring a safe and positive home environment. 

 Building a strong parent-child  relationship. 

 Preparing ahead for challenging times to minimise 

difficulties or make transitions smoother. 

 Maintaining good and balanced routines around 

sleeping, eating, studying and other  factors. 

 Making time for rest, relaxation and appreciation 

of life. 

Two additional factors play a most  significant  

role in the development of resilience – emotional 

intelligence and learning to ask for help. 

 

Emotional Intelligence 
 

Coleman (2008) identifies emotional intelligence 

as the ability to recognise our own and other 

people’s emotions, to discriminate between 

different feelings and label them appropriately, and 

to use emotional information to guide thinking and 

behaviour. 

Extensive research demonstrates the benefits of 

emotional intelligence (including bettermental health 

and leadership skills), and the strong correlation 

between emotional intelligence and life success. 

For example, Goleman’s 2008 research indicated 

that measures of emotional intelligence accounted 

for 67% of the abilities deemed necessary for high 

performance in leaders, and mattered twice as much 

as technical expertise or IQ. It is worth noting that 

“in Australia qualities of leadership and emotional 

intelligence are often more valuable and valued than 

academic achievement” (Bartes, 2015, 111). 

Emotional intelligence can be developed at any age, 

and parents can use a range of strategies to foster 

emotional intelligence. This begins with parents 

developing comfort around emotionality. “Children 

benefit tremendously when parents talk freely about 

feelings,  are  accepting  of  the  expression  of both 

 
 

 
 
 
 
 
 

 
good and bad emotions, and respond appropriately 

to children’s expression” (Fauch, 2011, 40). This 

does not mean that parents need to accept 

unhelpful or destructive expressions of emotions, 

but that parents are able to understand that whilst a 

child’s behaviour may be undesirable, all emotions 

are normal and acceptable. Parents are therefore 

encouraged to talk to children about emotions. 

There are many children’s books and resources in 

local libraries that parents can read to and with their 

children as a starting point for conversations about 

feelings. 

Parents can also teach children to identify and label 

their emotions. When parents are early to notice 

their child’s feelings (i.e. – before there is a tantrum 

or strong outburst of emotion), they can name their 

child’s emotion and provide an opportunity for their 

child to discuss the events or circumstances that lead 

to the emotion. “Parents should avoid problem- 

solving, criticism and judgement when trying to 

emotion coach a child…but acknowledge their 

child’s feelings and empathise” (Fauch, 2011, 86). 

Providing acknowledgement and  understanding 

lets children know that it is ok to express themselves 

and that their feelings matter. Once parents have 

provided empathy they can assist children to 

brainstorm solutions, understanding that not all 

problems can be solved. 
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TO BE USED WHEN RUNNING A PARENT-GROUP 

STYLE PROGRAM 

This exercise gives parents an opportunity to 

practice identifying and labelling emotions, 

providing empathy and offering understanding 

to children. 

Write the following two scenarios on a white 

board or large sheet of paper. Work through each 

scenario as a group. Ask parents to contribute in 

answering the questions below. 

Scenario 1: 
 

Your child has been studying for some time. They 

seem stuck on a question and appear to be losing 

patience with themselves. 

Ask parents the following: 
 

Question 1: What emotion might this child be feeling? 
 

Facilitator note: There are many right answers. Some 

possibilities include; the child is feeling frustrated, 

angry at themselves, or worried about disappointing 

their parent. 

Question 2: What could the parent say to name 

the emotion and provide understanding and 

empathy? Remember, no problem solving until 

the emotion has been labelled and validated. 

Facilitator note: Parents could respond in many 

ways, such as… 

“You’ve been working really hard. I know it can get 

frustrating sometimes” or 

“It looks like you’re starting to get a bit upset, are 

you feeling angry?”, or 

“I’d be getting pretty annoyed if I had been studying 

for as long as you have been. Are you ok?” 

Question 3: What are some statements that 

parents might make to assist their child in this 

situation? 

Facilitator note: Emphasise that this should only 

happen  after  children  have  had  an  opportunity  

to  talk  about  how  they  might  be  feeling. Parents 

should be reminded that they are there to assist 

children in problem-solving, not to solve problems 

for their children. 

Of the many possible statements, parents might say… 

“What can we do to make things easier for you?”, or 

“Can I do anything to  assist?” 

Let parents know that if children come up with 

appropriate ideas, parents can finish with an 

encouragingstatementsuchas “thatsoundsperfect” 

or “great idea”. If children seem to genuinely be 

struggling, parents can then step in with ideas to 

help. In this situation, working through the study 

point with the child, taking a break, stretching and 

taking some deep breaths, or leaving further study 

till the next day could be appropriate  solutions. 

Scenario 2: 
 

Your child worked hard on a school project. They 

have received their results and they have a mark 

they are not happy with. 

Ask parents the following: 
 

Question 1: What emotion might this child be 

feeling? 

Facilitator note: There are many right answers. 

Some possibilities include; the child is sad that they 

didn’t do as well as they would have liked. They 

may be worried about disappointing their parents, 

or embarrassed that they didn’t do as well as others. 

Question 2: What could the parent say to name 

the emotion and provide understanding and 

empathy? Remember, no problem solving until 

the emotion has been labelled and validated. 

Facilitator note: Parents could respond in many 

ways, such as… 

“I know you’re upset with your result. It can be a big 

let-down when things don’t go as we want them to” 

or 

“You look sad. It’s ok to feel down when you are 

disappointed. Do you want to talk about it?” 

Question 3: What are some statements that 

parents might make to assist their child in this 

situation? 

Facilitator  note:  Emphasise  that  this  should  only 

 
ACTIVITY ONE 
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happen after children have had an opportunity    

to talk about how they might be feeling. Parents 

should be reminded that they are there to assist 

children in problem-solving, not to solve problems 

for their children. 

Of the many possible statements, parents might 

say… 

“Is there anything that might help you feel better 

about this?” 

“What would you like to do now?” 
 

Let parents know that if children come up with 

appropriate ideas, parents can finish with an 

encouraging statement such as “Good plan” or 

“that’s a good solution”. However this is one of  

those ‘problems’ that can’t be ‘solved’. The result 

has already been issued and the child is already 

upset. In this situation, acknowledging the child’s 

feelings is what’s important. Parents should avoid 

comments such as “it’s ok” and “don’t worry about 

it”. Such responses dismiss the  child’s  feelings  

and don’t make the child feel better. Providing 

statements of reassurance (as in question 2), a hug 

and/or just being with the child may be the most 

appropriate response. 

 

 
 

There are a number of programs that parents 

can access to assist with managing their own 

Parents are encouraged to work with their children 

to identify five trusted adults (at least 2 from outside 

of their family) that children can talk to if they need 

assistance. These should be adults that children 

know and feel comfortable approaching, not just 

people that parents think children should include. 

They should also be adults that are easily accessible 

and contactable. Parents and children should then 

work together to approach the five adults identified 

as ‘helpers’ and explain that the child might contact 

them if they ever need assistance. It is important 

that these ‘helpers’ are willing to assist. 

Once this group of trusted adults is identified, 

parents can speak with their children about asking 

for help. It should be pointed out to children that 

sometimes adults are busy or may not understand 

the problem, so it is ok for children to ask someone 

else for help and keep asking until they find 

someone who can help them. It can be difficult for   

a child to approach an adult so parents can use a 

strategy such as role playing to give their children 

an opportunity to practice seeking assistance. 

Emotional intelligence also plays a role in teaching 

children to ask for help. “When a parent accepts and 

provides helpful responses to emotional expression, 

the child learns that it’s ok to bring these feelings 

home and talk them out” (Aldridge, 2015, 2). In this 

way, parents can create an environment in which 

children are comfortable turning to parents when 

they have a problem. 

emotions, or to foster emotional intelligence   in    
their children. Make a list of local programs that 

might be suitable for this purpose. Have this 

information ready for any parents who would like 

further information about emotional intelligence. 

 

Learning to ask for help 

A vital part of being resilient is being willing to ask 

for help. “This is the ability to leverage the skills and 

resources of others towards your own outcomes…. 

it is the basis for getting ahead in the world” (Dodd, 

2008, 54). Having the ability to speak up and ask 

for help is also an important protective factor for 

children. 

Facilitator Tip 

You may wish to print copies of the Parent-child 

‘Adult Helpers’ task on the following page, and 

include it with the parent handouts to assist 

parents in completing the next activity. 

 

Facilitator Tip 
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PARENT-CHILD 

 
 

Step 1 

Copy the image - one for each of your  children. 

Step 2 

Work with each of your children to identify 5 trusted  adults. 

Step 3 

Check with the chosen adults to ensure they are happy to be an ‘Adult helper’. 

Step 4 

Note the ‘Adult helpers’ that you child has chosen, in the blank spaces provided. Include contact information. 

Step 5 

Keep this information handy so that children can access it when needed. 

‘ADULT HELPERS’ 
TASK 

Me 
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Assessments 

NAPLAN 

The National Assessment Program – Literacy and 

Numeracy (NAPLAN) is conducted each year across 

Australia as an assessment for students in Years 3, 5, 

7 and 9. NAPLAN tests skills such as reading, writing, 

spelling and numeracy. NAPLAN is a measure of 

progress only. 

 

HSC 

The Higher School Certificate is a NSW-based 

assessment available to all students completing 

year twelve. There is an equivalent assessment in 

each state. The HSC reports student achievement in 

individual subjects, relative to a standard set within 

that subject. The HSC mark is determined in part  

by school-based assessment and in part by the HSC 

examinations. 

 

ATAR 

The Australian Tertiary Admission Rank (ATAR) is a 

rank - not a mark - for students wishing to gain a 

place at a university. It provides information about 

how students perform in comparison to other 

students, and is used by universities as part of their 

selection process. 

 

Alternative pathways 

Parents have an important role in supporting 

children in their transition from school. Cochran and 

Kush, noted as part of their research that “through 

career planning with a parent, adolescents in Grade 

12 showed greater career certainty, less indecision, 

more career salience, and stronger ego identity” 

(Cochran and Kush, 1993, 434). With this in mind, 

parents should be willing to consider what a child 

wants for their own future and what pathway best 

suits the individual child. 

Parents should encourage graduating students to talk 

to their teachers, career advisors and other students 

as well as using websites and other resources to seek 

information about the wide variety of options available 

to them. Parents may have to accept that their child may 

have different expectations to their own. “Children are 

more likely to succeed when they are motivated, and 

they will be motivated to succeed if they are pursuing a 

pathway that is meaningful to them” (Ragani, 2006, 69). 

Some of the main pathways beyond graduation are 

listed below. 

 

University 
 

A university degree will provide a qualification and 

in some cases, some practical experience towards 

a particular career. In Australia, students have an 

opportunity to enter university regardless of whether 

they get a high ATAR or not. It is even possible for 

some students to perform poorly in the HSC and still 

go on to qualify further down the track as lawyers, 

engineers or in other significant professions. 

 

Deferring University 
 

Many students receive an ATAR and chose to defer 

university attendance for a period of time in order   

to gain life experience or take a break after school. 

A 2013 study of more than 900 first-year students 

by Sydney University researchers revealed that not 

only did taking a year off have a positive effect on 

student motivation, it also translated to a real boost 

in performance in the first semesters at university” 

(Bodkin, 2013). 

 

Traineeships 
 

Apprenticeships, cadetships and traineeships are 

available in a whole range of disciplines including; 

accounting, business, banking, law, engineering and 

many government jobs, as well as for chefs, trades, 

business, construction, community services work, 

graphic design and IT plus many others. These allow 

young people to get a qualification whilst they are 

gaining practical experience and this pathway can 

provide access to a range of prestigious professions. 

 

TAFE and colleges 
 

Technical and Further Education (TAFE) courses offer 

nationally recognised qualifications in thousands of 

different areas, with a focus on practical experience 

and work readiness. Community and private colleges 

in Australia provide an  alternative  to  university  

and TAFE. There are many private colleges that 

specialise in specific fields such as business and 

hospitality, and psychology. Again, they tend to 

focus on the development of practical work skills 

and knowledge and often include job placement as 

part of the college  program. 
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Work and volunteering 

Work experience, internships, and volunteering are 

highly regarded in Australia. In most professions 

“employers look for experience, evidence of 

suitability to work environments, and in  some  

cases completion of a qualification….with little or   

no interest in academic results” (Branch & Sassen, 

2013, 93). Opting to work after schooling has been 

completed can also help young people clarify what 

their interests are and determine a future  direction. 

 

 
 

You may wish to invite a local school principal or 

educational consultant to the final session to answer 

any questions that parents have about schooling, 

assessments and options after graduation. 

 

Close of session 

At the close of the session, summarise the content 

covered as: 

 Transition to school. 

 Fostering self-esteem. 

 Building resilience and emotional intelligence in 

children. 

 NAPLAN/HSC. 

 Pathways for the future. 
 

Invite parents to ask questions if they have any. 
 
 

 
 

FOR USE WHEN RUNNINMG A PARENT GROUP- 

STYLE PROGRAM. 

WHAT ARE SOME OF THE WAYS THAT PARENTS 

CAN CONTINUE TO GET SUPPORT AND 

DEVELOP PARENTING SKILLS NOW THAT THE 

PROGRAM IS FINISHED? 

It is important that parents leave the group feeling 

supported and connected to additional resources 

if needed. Remind parents that seeking  support 

and asking for help as a parent, is a great way of 

role modelling this important life skill to children. 

Lead parents in a discussion about local, helping 

resources available in the community. You may 

wish to mention programs running at your own 

agency, or local partner agencies. Remind parents 

of the support available in schools, via school 

counsellors or the school principal. Encourage 

parents to seek additional information, books or 

materials at local libraries or community centres. 

Many programs and resources are also available 

via the internet. Reinforce that parents or children 

facing more significant challenges with health or 

wellbeing should always seek professional support 

or visit their doctor for referrals to a specialist. 

 
 

 
 

Finalise the session by inviting parents to continue 

developing and strengthening the relationship 

that they have with their children by making a 

commitment to continuing to plan and run family- 

focussed activities on a regular basis. Suggest 

that parents aim for one such activity each month 

and give them the responsibility of crafting their 

own family focus activities. 

Explain to parents that their task is to hold a 

family meeting to nominate and plan at least  

the first two family focus activities for the family. 

Remind parents that this will involve setting a 

suitable time for the meeting, inviting all family 

members, notifying them ahead of time what the 

agenda is and encouraging family members to 

bring their ideas to the meeting. 

This is a good opportunity to emphasise the 

importance of parents leading their families 

towards the desirable outcomes that all parents 

seek. What happens next is up to them! 

Complete the evaluation for session four. 
 

Distribute program certificates to parents who have 

attended all four sessions. 

Thank parents and close session. 

 
Family Focus Activity 

 
Discussion Point 

 

Facilitator Tip 
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Information Sessions 
 
 
 
 
 
 

Would you like to 

find out… 

How the Australian 

Education System 

works? 

How to help your child 

succeed at school? 

How you can support 

your child’s learning 

and school success at 

home? 

How you can help 

prepare your child for 

school, university and 

beyond? 

How your home life 

can affect your child’s 

learning? 

A FOUR SESSION 

PROGRAM FOR PARENTS, 

GRANDPARENTS AND 

CARERS OF 

5 – 13 YEAR OLDS 

Dates: 
 
 

Time: 
 

 
Location: 

 
 
 
 
 
 

Registration Details 



 

 

   
 

Registration Details Registration Details Registration Details 

Information Sessions 

Would you like 
to find out… 

How the 

Australian 

Education 

System works? 

How to help your 

child succeed at 

school? 

How you can 

support your 

child’s learning 

and school 

success at home? 

How you can 

help  prepare 

your child for 

school, university 

and beyond? 

How your home 

life can affect 

your child’s 

learning? 

A FOUR SESSION 
PROGRAM FOR 

PARENTS, 

GRANDPARENTS 

AND CARERS OF 

5 – 13 YEAR OLDS 

Dates: 
 
 
 
 
 

Time: 
 
 
 

Location: 

Information Sessions 

Would you like 
to find out… 

How the 

Australian 

Education 

System works? 

How to help your 

child succeed at 

school? 

How you can 

support your 

child’s learning 

and school 

success at home? 

How you can 

help  prepare 

your child for 

school, university 

and beyond? 

How your home 

life can affect 

your child’s 

learning? 

A FOUR SESSION 
PROGRAM FOR 

PARENTS, 

GRANDPARENTS 

AND CARERS OF 

5 – 13 YEAR OLDS 

Dates: 
 
 
 
 
 

Time: 
 
 
 

Location: 

Information Sessions 

Would you like 
to find out… 

How the 

Australian 

Education 

System works? 

How to help your 

child succeed at 

school? 

How you can 

support your 

child’s learning 

and school 

success at home? 

How you can 

help  prepare 

your child for 

school, university 

and beyond? 

How your home 

life can affect 

your child’s 

learning? 

A FOUR SESSION 
PROGRAM FOR 

PARENTS, 

GRANDPARENTS 

AND CARERS OF 

5 – 13 YEAR OLDS 

Dates: 
 
 
 
 
 

Time: 
 
 
 

Location: 



Chinese 

 

 

 
 
 
 
 
 
 
 
 
 
 
 

 

讲座 
 

 

 

您希望了解… 

澳大利亚的教育体 
系是如何运作的 
吗？ 

如何帮助您的孩子 
在学校取得成功？ 

您如何从家中辅导 
孩子在学校取得成 
功呢？ 

您如何帮助孩子做 
好上学准备、报读 
上大学或作出其它 
选择呢？ 

您的家庭生活如何 
影响 孩子的学习？ 

为5到13岁孩子的父母、 

祖父母和监护人开设的4 
次讲座 

 
日期: 

 

 

时间: 

 

 

地点: 
 

 

 

 

登记细则 



Chinese 

 

 

   

登记细则 登记细则 登记细则 

您希望了解… 

澳大利亚的教 
育体系是如何 
运作的吗？ 

如何帮助您的 
孩子在学校取 
得成功？ 

您如何从家中 
辅导孩子在学 
校取得成功 
呢？ 

您如何帮助孩 
子做好上学准 
备、报读上大 
学或作出其它 
选择呢？ 

您的家庭生活 
如何影响 
孩子 
的学习？ 

讲座 
为5到13岁孩子 
的父母、祖父母 
和监护人开设的 
4次讲座 

日期: 

 

 

 

 

时间: 

 

 

地点: 

您希望了解… 

澳大利亚的教 
育体系是如何 
运作的吗？ 

如何帮助您的 
孩子在学校取 
得成功？ 

您如何从家中 
辅导孩子在学 
校取得成功 
呢？ 

您如何帮助孩 
子做好上学准 
备、报读上大 
学或作出其它 
选择呢？ 

您的家庭生活 
如何影响 
孩子 
的学习？ 

讲座 
为5到13岁孩子 
的父母、祖父母 
和监护人开设的 
4次讲座 

日期: 

 

 

 

 

时间: 

 

 

地点: 

您希望了解… 

澳大利亚的教 
育体系是如何 
运作的吗？ 

如何帮助您的 
孩子在学校取 
得成功？ 

您如何从家中 
辅导孩子在学 
校取得成功 
呢？ 

您如何帮助孩 
子做好上学准 
备、报读上大 
学或作出其它 
选择呢？ 

您的家庭生活 
如何影响 
孩子 
的学习？ 

讲座 
为5到13岁孩子 
的父母、祖父母 
和监护人开设的 
4次讲座 

日期: 

 

 

 

 

时间: 

 

 

地点: 



Korean 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

정보 워크숍 
 

 

 

다음사항이 

궁금하세요

? 

호주의 교육 

시스템이 어떻게 

운영되는가? 

자녀가 학교에서 

성공 하도록 어떻게 

도와 주나? 

자녀의 학습과 

성적 향상을 

가정에서 어떻게 

도와줄 수 있나? 

학교, 대학 및 그 

이후 자녀 진로에 

대해 자녀를 

어떻게 준비시킬까? 

가정 환경이 

자녀의 교육에 

어떤 영향을 

미칠까? 

5-13세의 자녀를 둔 

부모님, 조부모님 

및 보호자님들을 

위한 4회의 워크숍 

날짜: 

 

 

시간: 

 

장소: 

 
 



Korean 

 

 

 

 

등록 안내 



Korean 

 

 

   
 

등록 안내 등록 안내 등록 안내 

정보 
워크숍 

다음사항이 

궁금하세요? 

 

호주의 

교육 

시스템이 

어떻게  운영되는가? 

5-13세의 자녀를 둔 

부모님, 조부모님 

및 보호자님들을 

위한 4회의 워크숍 

자녀가 학교에서 

성공 

하도록 어떻게 

도와 주나? 

날짜: 

자녀의 학습과 
성적 

향상을 

가정에서 

어떻게 

도와줄 수 있나? 

시간: 

학교, 대학 및 그 
이후 자녀 진로에 

대해 자녀를 장소: 

어떻게  준비시킬까? 
 

가정 환경이 

자녀의 교육에 

어떤 영향을 

미칠까? 

정보 
워크숍 

다음사항이 

궁금하세요? 

 

호주의 

교육 

시스템이 

어떻게  운영되는가? 

5-13세의 자녀를 둔 

부모님, 조부모님 

및 보호자님들을 

위한 4회의 워크숍 

자녀가 학교에서 

성공 

하도록 어떻게 

도와 주나? 

날짜: 

자녀의 학습과 
성적 

향상을 

가정에서 

어떻게 

도와줄 수 있나? 

시간: 

학교, 대학 및 그 
이후 자녀 진로에 

대해 자녀를 장소: 

어떻게  준비시킬까? 
 

가정 환경이 

자녀의 교육에 

어떤 영향을 

미칠까? 

정보 
워크숍 

다음사항이 

궁금하세요? 

 

호주의 

교육 

시스템이 

어떻게  운영되는가? 

5-13세의 자녀를 둔 

부모님, 조부모님 

및 보호자님들을 

위한 4회의 워크숍 

자녀가 학교에서 

성공 

하도록 어떻게 

도와 주나? 

날짜: 

자녀의 학습과 
성적 

향상을 

가정에서 

어떻게 

도와줄 수 있나? 

시간: 

학교, 대학 및 그 
이후 자녀 진로에 

대해 자녀를 장소: 

어떻게  준비시킬까? 
 

가정 환경이 

자녀의 교육에 

어떤 영향을 

미칠까? 



Vietnamese 

 

 

 

 

 

 

 

 

 

 

 

 

 

Các Buôi Thông Tin 
 
 
 
 
 
 

Bạn có muốn tìm hiểu... 

Hệ Thống Giáo Dục Úc 

hoạt động như thế nào? 

Làm thế nào để giúp 

con bạn thành công ở 

trường? 

Làm thế nào ở tại nhà 

mà bạn có thể hỗ trợ 

con bạn học tập và 

thành công ở trường ? 

Làm thế nào bạn có thể 

chuẩn bị cho con bạn 

đến trường phổ thông, 

trường đại học và hơn 

thế nữa? 

Cuộc sống gia đình bạn 

có thể ảnh hưởng thế 

nào đến việc học tập 

của con bạn? 

CHƯƠNG TRÌNH BỐN BUỔI 

THÔNG TIN CHO CHA MẸ, 

ÔNG BÀ VÀ NHỮNG NGƯỜI 

CHĂM SÓC TRẺ TRONG ĐỘ 

TUỔI 5-13. 

Ngày: 
 
 

Thời gian: 
 

 
Địa Điểm: 

 
 
 
 

 

Chi Tiết Ghi Danh 



Vietnamese 

 

 

   
 

Chi Tiết Ghi Danh Chi Tiết Ghi Danh Chi Tiết Ghi Danh 

Các Buôi Thông Tin 

Bạn có muốn tìm 
hiểu... 

Hệ Thống Giáo 
Dục Úc hoạt động 

như thế nào? 

Làm thế nào để 

giúp con bạn 

thành công ở 

trường? 

Làm thế nào ở tại 

nhà mà bạn có thể 

hỗ trợ con bạn 

học tập và thành 
công ở trường ? 

Làm thế nào bạn 

có thể chuẩn bị 

cho con bạn đến 
trường phổ thông, 

trường đại học và 

hơn thế nữa? 

Cuộc sống gia 
đình bạn có thể 

ảnh hưởng thế 

nào đến việc học 

tập của con bạn? 

CHƯƠNG TRÌNH BỐN 
BUỔI THÔNG TIN CHO 

CHA MẸ, ÔNG BÀ VÀ 

NHỮNG NGƯỜI CHĂM 

SÓC TRẺ TRONG ĐỘ 

TUỔI 5-13. 

Ngày: 
 
 
 
 

Thời gian: 
 
 

 
Địa Điểm: 

Các Buôi Thông Tin 

Bạn có muốn tìm 
hiểu... 

Hệ Thống Giáo 
Dục Úc hoạt động 

như thế nào? 

Làm thế nào để 
giúp con bạn 

thành công ở 

trường? 

Làm thế nào ở tại 
nhà mà bạn có thể 

hỗ trợ con bạn 

học tập và thành 

công ở trường ? 

Làm thế nào bạn 

có thể chuẩn bị 

cho con bạn đến 

trường phổ thông, 
trường đại học và 

hơn thế nữa? 

Cuộc sống gia 
đình bạn có thể 

ảnh hưởng thế 

nào đến việc học 

tập của con bạn? 

CHƯƠNG TRÌNH BỐN 
BUỔI THÔNG TIN CHO 

CHA MẸ, ÔNG BÀ VÀ 

NHỮNG NGƯỜI CHĂM 

SÓC TRẺ TRONG ĐỘ 

TUỔI 5-13. 

Ngày: 
 
 
 
 

Thời gian: 
 
 

 
Địa Điểm: 

Các Buôi Thông Tin 

Bạn có muốn tìm 
hiểu... 

Hệ Thống Giáo 
Dục Úc hoạt động 

như thế nào? 

Làm thế nào để 
giúp con bạn 

thành công ở 

trường? 

Làm thế nào ở tại 
nhà mà bạn có thể 

hỗ trợ con bạn 

học tập và thành 

công ở trường ? 

Làm thế nào bạn 

có thể chuẩn bị 

cho con bạn đến 

trường phổ thông, 
trường đại học và 

hơn thế nữa? 

Cuộc sống gia 
đình bạn có thể 

ảnh hưởng thế 

nào đến việc học 

tập của con bạn? 

CHƯƠNG TRÌNH BỐN 
BUỔI THÔNG TIN CHO 

CHA MẸ, ÔNG BÀ VÀ 

NHỮNG NGƯỜI CHĂM 

SÓC TRẺ TRONG ĐỘ 

TUỔI 5-13. 

Ngày: 
 
 
 
 

Thời gian: 
 
 

 
Địa Điểm: 



 

 

يق ق  تح

ي  المدرسة ف

ت ت جلسا لوما  مع
 
 

 

ر ب مك امجن  نم نو
 عبأر

 أن د

عرف  ...ت

 وت هل

سات ل ن ج دي لوال  ل
 والجداد

يف ك عمل  ي م  ظا يم ن ل ع ت ل  ا

سن ت 5  نوا نة 13و س س  
مي مقد و ة  ي عا الر  
ب لطال  �ب ل

يخ ر ا تو ل ا : 
 

 
ن ما ز  :ال

 
 

ن كا مل  :ا

؟ لي ترا س ل  ا

يف ك عد  سا ت لك  ف ط  على 

ح نجا ي ال ؟ ف رسة  المد
ي ف ل  نز لم كي ا ل لم  ع ت ي  
يف ك نك  ك م ي عم  د  

لك ف  ط
نجح وي ي  ؟ ف رسة  المد

د عدا ت س لك ا ف ط  
رسة لمد يف ل ك نك  ك م ي  

ة عد سا لم ي ا  ف
عدهما؟ وما والجامعة  ب

ية ل نز لم ا على  يم  ل ع ت  
يف ك كن  م ي  رت ثؤ  أن 

ك ت يا  ح
لك؟  طف

 

 

يل ص فا ت يل   سج ت ل  ا
 
 



 

 

 
 
 
 
 
 
 

Arabic 



 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

يل ص فا ت يل   سج ت ل يل ا ص فا ت يل   سج ت ل يل ا ص فا ت يل   سج ت ل  ا
 
 
 

 

 
Arabic 

يق  تحق

ي  المدرسة ف

ت ت جلسا لوما  مع

مج رنا ن ب من مكو ع  رب  أ
ن دي لوال  والجداد ل
ة ب الرعاي لطال  ل
ت سا ل ت ج نوا   13و س

نة ومقدمي ب     ي� سن 5  س
 

يخ ر ا تو ل ا : 
 
 
 
 

ن ما ز  :ال
 
 

ن كا مل  :ا

هل تو  ؤ د أن 

عرت  ...ف

يف ك عمل  ي م  ظا  ن

؟ لي ترا س ل  ا

يم ل ع ت ل  ا

عد سا ت لك  ف ط  
ي ف يف  ك  

على ح  نجا  ال
مدرسة؟  ال

يف ك نك  ك م ي  
عم د لك  ف ط ي  ف  

ل نز لم كي ا ل لم  ع ت ي  
نجح وي ي   ف
مدرسة؟  ال

نك ك م ي ة  عد سا لم  ا
لك ف ط يف  ك ي   ف

د عدا ت س   ا
معة والجا رسة  لمد  ل

وما ؟  هما عد  ب

كن م ي  رت ثؤ  أن 
ية نزل لم ا ى  عل يف  ك  

ك ت يا  ح
يم ل ع ت ؟  لك ف  ط

يق  تحق

ي  المدرسة ف

ت ت جلسا لوما  مع

مج رنا ن ب من مكو ع  رب  أ
ن دي لوال  والجداد ل
ة ب الرعاي لطال  ل
ت سا ل ت ج نوا   13و س

نة ومقدمي ب     ي� سن 5  س
 

يخ ر ا تو ل ا : 
 
 
 
 

ن ما ز  :ال
 
 

ن كا مل  :ا

هل تو  ؤ د أن 

عرت  ...ف

يف ك عمل  ي م  ظا  ن

؟ لي ترا س ل  ا

يم ل ع ت ل  ا

عد سا ت لك  ف ط  
ي ف يف  ك  

على ح  نجا  ال
مدرسة؟  ال

يف ك نك  ك م ي  
عم د لك  ف ط ي  ف  

ل نز لم كي ا ل لم  ع ت ي  
نجح وي ي   ف
مدرسة؟  ال

نك ك م ي ة  عد سا لم  ا
لك ف ط يف  ك ي   ف

د عدا ت س   ا
معة والجا رسة  لمد  ل

وما ؟  هما عد  ب

كن م ي  رت ثؤ  أن 
ية نزل لم ا ى  عل يف  ك  

ك ت يا  ح
يم ل ع ت ؟  لك ف  ط

يق  تحق

ي  المدرسة ف

ت ت جلسا لوما  مع

مج رنا ن ب من مكو ع  رب  أ
ن دي لوال  والجداد ل
ة ب الرعاي لطال  ل
ت سا ل ت ج نوا   13و س

نة ومقدمي ب     ي� سن 5  س
 

يخ ر ا تو ل ا : 
 
 
 
 

ن ما ز  :ال
 
 

ن كا مل  :ا

هل تو  ؤ د أن 

عرت  ...ف

يف ك عمل  ي م  ظا  ن

؟ لي ترا س ل  ا

يم ل ع ت ل  ا

عد سا ت لك  ف ط  
ي ف يف  ك  

على ح  نجا  ال
مدرسة؟  ال

يف ك نك  ك م ي  
عم د لك  ف ط ي  ف  

ل نز لم كي ا ل لم  ع ت ي  
نجح وي ي   ف
مدرسة؟  ال

نك ك م ي ة  عد سا لم  ا
لك ف ط يف  ك ي   ف

د عدا ت س   ا
معة والجا رسة  لمد  ل

وما ؟  هما عد  ب

كن م ي  رت ثؤ  أن 
ية نزل لم ا ى  عل يف  ك  

ك ت يا  ح
يم ل ع ت ؟  لك ف  ط



Session 1 

Parent Handouts 1 

 

 

 

  
 

 
 

 

Session 1 

 

Schooling in Australia 

Schools in Australia aim to create successful 

learners – those who utilise creativity, logic and 

strategy in their thinking, are tolerant, optimistic, 

responsible, self-aware and able to manage their 

own emotions and behaviours. Key features of the 

Australian education system include; the promotion 

of lifelong learning, multiple subjects for a variety of 

pathways to success, a student-centered teaching 

and learning model and a full range of assessment 

methods. 

The Australian school system includes: 

 Preschool. 

 Primary school. 

 Secondary school. 

 Senior secondary school. 
 

The ability to adapt to school is influenced by child 

characteristics (personality, social skills, intelligence 

and other factors), parent characteristics (parenting 

practices, relationship status, other) and community 

characteristics (the services available in the 

community and the relationship families have with 

these services). 

 

Primary school 

Primary schools in NSW currently follow a curriculum 

based on different stages of learning. 

 Early Stage 1 : Kindergarten. 

 Stage 1: Years 1 and 2. 

 

 Stage 2: Years 3 and 4. 

 Stage 3: Years 5 and 6. 
 

Children     in     primary     school     learn    

English, Mathematics, Creative Arts, Human Society 

and Its Environment, Science  and  Technology  

and Personal Development, Health and Physical 

Education. 

In addition to subject-based content, primary 

school learning addresses important contemporary 

themes and general capabilities as students prepare 

to live and work successfully in the 21st century. 

These include; information technology, critical and 

creative thinking, personal and social capability  

and ethical understanding. Many of the important 

themes of the curriculum cannot be learned from    

a text book and intensive study but are developed 

through participation in sport, art, music and social 

experiences. 

 

What is expected of 
students? 

Students are expected to have: 

 Appropriate social and communications skills. 

 The ability to contribute to and participate in the 

class and school environment. 

 An understanding and respect for cultural 

diversity. 

 A good level of physical wellbeing and 

development. 

 Good problem solving skills and resilience. 

 The ability to cooperate with school rules and 

with teachers and peers. 
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 Personal responsibility and self-leadership. 

 Decision making ability. 

 

Parental  expectations 

Parental expectations need to be realistic, age- 

appropriate and relevant to their child’s experience 

of attending an Australian school. Parents should 

aim to base expectations on the  following: 

 Their own expectations. 

 Other parent expectations of children. 

 School expectations of children. 

 Their own expectations of themselves. 

 Their ability to model the behaviour that they 

expect from their child. 

Problems can occur when parents expect too much 

of their children, or for their children to be perfect. 

No one is perfect. Expecting perfection from a 

parent or child can lead to disappointment and 

conflict. 

Parents who feel that they don’t understand what 

appropriate expectations may be or are concerned 

their expectations may be too high should speak   

to their child’s school for support and   guidance. 

 

Rights and responsibilities of 
parents 

Include: 

 Ensuring that children attend school each day, 

and are appropriately supervised before and 

after school. 

 Helping children to get enough rest and    free 

 

time/play time to support their physical and 

social development. 

 Providing a safe environment is which children are 

free from violence and abuse, understanding the 

difference between discipline and child abuse. 

 Complying with all relevant school policies, 

procedures and guidelines, and the principals’ 

directives that pertain to visitors when they enter 

a school. 

 Communicating any concerns they have to the 

classroom teacher or school principal. 

 Being involved with and participating in their 

child’s schooling. 

 

Key roles within primary 
schools 
 Principal - has overall responsibility for the whole 

school. 

 Deputy Principal - responsible for the day-to-day 

organisation of the school and for the welfare of 

all students and staff. 

 Classroom Teacher - responsible for child 

learning and welfare at school. 

 ESL Teacher  (English as a Second   Language) 

- assists students from non-English speaking 

backgrounds. 

 School Counsellor - provides counselling and 

psychological assessment of students with 

specific needs. 

 Parents & Citizens (P & C) associations/ 

committees – a group of parents, caregivers and 

citizens who work on activities within the school 

including policy development and  fundraising. 
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In order to communicate with the school it is best for 

parents to firstly make an appointment with, or speak 

to their child’s classroom teacher. Administrative 

matters can be discussed with school administrative 

staff who are usually located in the school’s front 

office area. Appointments can also be made with 

the school counsellor or principal. If an interpreter is 

needed contact Translating and Interpreting Service 

(TIS) on 131 450. 

 

Selective schools and 
opportunity classes 

Selective schools and opportunity classes are part 

of a special education program and are designed 

to provide an appropriately challenging learning 

environment for highly gifted and talented students. 

Opportunity classes are classes in some government 

primary schools for students in Years 5 and 6 that 

cater for highly-achieving, academically talented 

students. In NSW opportunity class entry involves 

students participating in the Opportunity Class 

Placement Test. 

For (NSW) selective high school entry, students are 

considered on the basis of academic merit which is 

determined by student performance at school and 

in the Selective High Schools Placement Test which 

is held each year. 

 
 
 
 

Family organiser 

Families are often involved in lots of meetings, 

appointments and activities outside the home. 

Going to school adds dozens of excursions, sports 

days, carnivals, exams and special events to the 

family calendar. 

Having a system for keeping track of important 

dates can help families function more effectively. It 

can help parents to be more aware of key events in 

their child’s diary that may be causing stress (such 

as a big test), or that may require special planning 

and preparation (such as the completion of an art 

project). 

This activity will help families communicate clearly 

and coordinateschedules withone another, ensuring 

that each member of the family is supported and 

prepared for the day, week and month  ahead. 

 
Materials required 

 
Notice board 

String 

Thumb tacks or pins 

Blank pad of paper or small whiteboard 

Pen 

White board markers and eraser 

Calendar with good-sized blank squares 

Family Focus 

Activity  1 
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Instructions 
 

1. Create a communication space – Use string, 

thumb tacks or pins to attach either a blank pad    

of paper or a small whiteboard to your notice 

board. Tape some string around one end of a pen 

(if you have attached a blank pad of paper) or a 

white board marker (if you have attached a small 

whiteboard). Attach the  other  end  of  the  string  

to the notice board. This section of your family 

organiser is for telephone messages, last minute 

updates, and writing notes to family  members. 

2. Important phone numbers section - Make a list of 

important phone numbers and post it on the notice 

board. Numbers to Include: 

 Emergency number (000) 

 Doctor and dentist numbers 

 Parent work numbers 

 The number of a person to call in an emergency 

 Names and phone numbers of children’s friends 

 School office number 
 

3. Calendar section - Attach a calendar to the notice 

board. Make sure family members write down 

meetings, appointments, after school activities, 

excursions, parties and other important dates. 

4. Monthly family meeting – Host a family meeting 

at the beginning of each month. Bring school notes, 

newsletters and calendars, parent diaries, and other 

important information. Spend time discussing the 

upcoming month and the priority activities for each 

family member. Input all important dates into the 

calendar. Talk to your children about upcoming 

events and activities. Remember to consider: 

 

 Do they need your support in preparing for any 

key dates? 

 Are there any weeks when someone is overloaded 

and might need some extra help? 

 Is  there  sufficient  time  in  the  calendar  for   

all members of the family to enjoy rest and 

unstructured recreation? 

 Are there any low-priority activities that could be 

removed from the schedule to reduce stress and 

time-pressure? 

Be sure to check the calendar each week and talk to 

your children before the week begins, about what  

is upcoming. This will help you to monitor their 

activities, ensure they are not overloaded and assist 

them in mentally preparing for what is ahead. 
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Child development 

Child development describes the process in which 

children grow and develop the important physical, 

emotional, and intellectual processes needed to 

reach adulthood. Starting school is a critical stage 

in a child’s development. 

 

Brain development 

Young children have limited ability to think and 

reason. They can’t link their feelings,  thoughts 

and behaviours. Their brains are very sensitive to 

experience. Early experiences and environments 

have a very strong influence on the development of 

children’s brains. Positive interactions with mother, 

father, siblings, grandparents, and friends help 

young children to learn to walk, talk, manage their 

behaviour and emotions, share and solve problems. 

This can be supported by providing children with: 

 A safe and secure environment in which children 

can learn and explore without fear. 

 Lots of opportunities for a child to repeat and 

practice new skills. This helps to strengthen 

connections in the brain. 

 Regular play. 

 Talk and interaction. 

 Praise and positive encouragement. 

 Support as they experiment with new 

experiences. 

 Realistic expectations, including allowing 

children to progress at their own pace. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 

 
Social and emotional 
development 

Specifically, children need to be supported in 

developing: 

 Self-awareness, including a sense of their own 

identity, confidence and an understanding of 

their own feelings. 

 Social awareness, an appreciation of the 

differences between people, respect, tolerance 

and understanding of others. 

 Self-management, which is the ability to do such 

things as manage and regulate emotions, set 

and complete goals, use time effectively. 

 Responsible decision making, including choosing 

wisely and understanding fairness. 

 Relationship skills such as communication, 

listening, cooperating, sharing, making friends 

and resolving conflict. 
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Social andemotionaldevelopmentis justas important 

and necessary to life success, as brain development. 

This type of development relies heavily on the 

experiences of a child, and the child’s relationships. 

Parent modelling of appropriate behaviours and 

responses is one of the most significant ways that 

children develop socially and emotionally. 

 

Physical development 

Good physical development is supported with the 

following: 

 Healthy eating habits. 

 Physical activity and recreation. 

 Good sleep habits and plenty of rest. 
 

Development can be disrupted if children are 

exposed to trauma and toxic stress. Disrupted 

development has a strong impact on learning and 

the ability to succeed at school. 

 

Types of trauma 

Trauma can seriously interrupt a child’s school 

routine and the processes of learning. It can result 

from many experiences, including: 

 Child abuse (physical abuse, sexual abuse, 

neglect, emotional abuse or exposure to family 

violence). 

 Corporal  punishment  and  humiliation.  This 

can lead to poor academic achievement and 

attachment, mental health issues and even 

substance abuse. 

Mandatory reporters such as school staff have a 

responsibility  to  notify  the  relevant  authorities  if 

 

they suspect a child is being abused, experiencing 

family violence or harmful punishment. 

 

Stress 

The three types of stress identified by Harvard 

University’s Centre on the Developing Child are: 

 Positive stress, which is a normal part of life. 

 Tolerable stress, which can be overcome with 

support from parents and family. 

 Toxic stress, which happens when a child 

experiences frequent, significant, prolonged 

problems such as child abuse or family violence, 

without adequate support from an adult. This 

chronic stress disrupts a child’s brain development 

and other systems. 

Children may show stress by taking risks, acting 

out, being aggressive or disruptive, crying, 

physically or mentally withdrawing, regressing 

into childish behaviours, or being unwilling to 

participate in family and school activities, as well 

as other factors. 

 

Helping children cope with 
stress 

Parents can assist children in managing stress by: 

 Regularly spending calm and relaxing time with 

their children. 

 Listening to their children and encourage them  

to talk about their feelings and worries (this will 

not make the fear and worry bigger!). 

 Encouraging physical wellbeing (good eating 

habits, lots of exercise and sleep). 



Session 2 

Parent Handouts 3 

 

 

 

  
 

 
 

 
 

 Avoiding being critical and negative towards a 

child. 

 Providing a safe and nurturing family life. 

 Encouraging and praising children as often as 

possible. 

 Showing an active interest in their children’s 

activities. 

 Monitoring their children’s access to media and 

technology. 

 Avoiding over-scheduling children and ensuring 

children have plenty of unstructured play and 

relaxation time. 

 Avoiding placing unrealistic expectations on 

children. 

Promoting positive mental 
health 

Children need nurturing, affectionate and secure 

relationships with adults and a positive relationship 

with at least one parent. Having a sense of 

connectedness to the community or school is also 

helpful in maintaining good mental health, as is 

involvement in social and peer groups.  Parents 

can also help their child towards positive personal 

achievements, with a focus beyond just academic 

success. 

Ensuring an open and communicative home 

environment is very important. If children are 

encouraged to speak to their parents about worries 

or concerns, they are more likely to do so, giving 

parents a valuable opportunity to connect and 

identify issues early on. 

 

Getting help 

Where stress or mental health issues are a concern, 

parents should seek professional help for their 

child. Speak with the school counsellor, or the 

family doctor who can provide parents with referrals 

to specialist services. Community health centres 

also provide free child and family counselling, 

assessments and mental health services. 
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Materials Required 

Family movie (mainstream TV channels often run 

family movies on a Friday or Saturday night. Movies 

can also be hired or streamed. You could also make 

an occasion of it and take a trip to the cinema). 
 

Family movie night 

Spending time together relaxing  as  a  family  is  

an important part of family  life,  but  something  

that children may not do too often with parents, 

particularly as they get older. Sometimes even 

getting everyone in the same room at the same 

time is a challenge! 

This activity is an easy one, particularly for families that 

may have had a rough week or that are experiencing 

conflict. It doesn’t require much communication but is 

all about togetherness and relaxation. 

Snacks (fruit, popcorn, drinks or a special treat). 
 

A suitable space where all family members can fit to 

watch the movie. 

 
Instructions 

Pick a night where everyone is home and everyone 

is free. It can even be a school night provided that 

children can be in bed on  time. 

Let family members know a couple of days in 

advance that the family movie night will be taking 

place, and when. This gives everyone a chance to 

look forward to the time  together. 

Family movie night should take place after dinner 

so that there are no rumbling tummies! 

All devices including phones and tablets are 

banned from family movie  night. 

Pre-warn family members in the early evening about 

the time that family movie night will  start. 

Gather family members together at the scheduled 

time and inform family members that other than 

bathroom stops everyone should stay together in 

the room to enjoy the movie  together. 

Lights off, press play and enjoy the movie! 

Family Focus 

Activity 2 
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Positive parent involvement 
with schooling 

There is clear evidence proving the importance of 

parent involvement in their child’s schooling and 

learning. Parents can assist children towards school 

success by: 

 Creating routines and stability. 

 Encouraging reading. 

 Helping children to be organised. 

 Talking about school with their  children. 

 Communicating with school. 

 Fostering independence and self-discipline. 
 

Parents can also get involved with school via in- 

class volunteering, participating in school events, 

joining the school Parents & Citizens committee 

and other activities. 

Strategies for supportive parenting 

 Understand  child development. 

 Be a good role model. 

 Provide positive attention. 

 Teach  emotional intelligence. 

 Ensure a safe and secure environment. 

 Develop a healthy, balanced lifestyle. 

 

Using discipline effectively 

Fairness, consistency and opportunities to learn 

are needed to make discipline effective. If children 

are frightened they cannot learn. Humiliation and 

 

corporal punishment are not effective as these 

approaches do not teach children the right way to 

behave. 

Using positivedisciplinewithchildren involves giving 

encouragement and appropriate consequences, 

and includes the recognition that making mistakes 

is an entirely normal part of the learning process. 

Discipline is most effective when parents: 

 Plan ahead and are prepared to better manage 

stressful times. 

 Provide activities for children to avoid boredom. 

 Ignore minor misbehaviour. 

 Negotiate with their children when children’s 

requests are reasonable. 

 Provide appropriate, consistent and fair 

consequences for misbehaviour; such as loss of 

privileges, asking a child to apologise, asking a 

child to go back and complete the task or action 

the right way. 

 Use time out or grounding sparingly and only for 

the most serious misbehaviour. 
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Supporting children through 
common challenges 

 

Parents should speak with the school principal, 

classroom teacher or school counsellor if their  

child has difficulties or if the family is experiencing 

hardship. Many local community welfare agencies 

and programs also exist to support children at 

school. Parents can  use  the internet,  contact 

their local migrant resource centre,  council  or  

visit community centres or libraries to find details   

of helpful services and programs running in their 

community. Parents may also wish to utilise their 

family doctor or local community health centre to 

access referrals for specialist supports. 

 

Bullying 

Many children experience bullying at some point 

during their schooling. This can include: 

 Verbal bullying such as name calling, teasing, 

threats or insults. 

 Physical bullying. For example, hitting, 

scratching,  tripping  or spitting. 

 Social bullying such as excluding or making 

inappropriate gestures. 

 Psychological bullying which may include 

spreading rumours, destroying possessions or 

nasty text messages, amongst other things. 

For further  information  on  bullying  and  what  

to do when a child is being bullied visit http:// 

bullyingnoway.gov.au/. 

 

 
Make a meal together 

This activity promotes team work, communication 

and bonding between family members. It is a great 

way to get members of the family working with each 

other towards a common goal. Best of all, once you 

have made a meal together you get to share a meal 

together! 

 
Materials required 

 

Recipe or menu plan (access thousands of free 

recipes and menu plans  online,  use  cookbooks 

or opt for a cultural specialty or traditional family 

meal). 

Ingredients based on your chosen recipes. 

Cooking utensils, kitchen and/or preparation space. 

Cutlery and crockery to eat with. 

Instructions 
 

Involve all family members in making a decision 

about which recipe(s) to make. 

Make a list of ingredients and source everything 

needed for your recipe. You may have all of the 

ingredients at home already, or you may need to  

go shopping. 

Family Focus 

Activity 3 

http://bullyingnoway.gov.au/
http://bullyingnoway.gov.au/
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Set aside adequate time to prepare your food, and 

plan in advance to give yourselves enough time to 

have meals ready before everyone gets too hungry. 

This is a process that should not be rushed. 

Before you begin, explain to all family members the 

importance of following the recipe or instructions. 

Show them pictures of the meals if possible so   

that they can visualise what the family is working 

towards. 

Assign tasks to each family member and  make 

sure that children are given safe, age-appropriate 

jobs. No sharp knives or hot ovens for young ones! 

Remember to supervise children using utensils and 

electrical equipment. 

Give clear and simple instructions. If needed, show 

children what you want them to do so they can 

copy you. Use praise as often as you can. 

If young children become bored, give them another 

task, let them watch you instead or set them up 

with an alternative activity outside of the kitchen so 

that other family members can get on with the job. 

For example, write up the menu on a piece of blank 

paper and get them to colour it in and decorate it   

to go on the  table. 

Be patient. What is important in this activity is the 

process of working together. 

Once food is prepared or in the oven involve all 

family members with tasks such as setting the table, 

packing away ingredients and washing pots and 

pans. 

 

When the meal is ready for service, seat everyone 

at the table or in the same room. Take the time to 

praise all family members for their  involvement. 

You might even like to take some photos of family 

members and your food creations. 

While you are all enjoying your food  you  may  

wish to talk about the process. Ask your children 

which tasks they enjoyed the most, what recipes 

they might like to try next time, and what they 

learned. Give them lots of positive feedback and 

encouragement for a job well  done. 

Involve all members of the family in clearing the 

table and cleaning up after the  meal. 
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Transition to school 

To facilitate a smooth transition for children into 

schooling, it is recommended that  parents: 

 Contact the school their child will attend. This 

may be the local school in their area, an out   

of area school where a space is available or an 

independent (private) school. 

 Enrol the child before the new school year starts. 

 Find out what day the child needs to start school. 

 Attend the school orientation. 

 Find out about and purchase the school uniform. 

 Meet teachers at the school. 

 Find out if there are community language 

teachers at the school and get to know them. 

 Notify the school and principal if a child has 

allergies or medical conditions. 

 Organise appropriate before or after school care, 

if needed. 

Parents can also talk to their children about the 

school, visit the school, help children identify 

important locations within the school (such as the 

toilets and classrooms), try meeting with other 

parents  and  children  attending  the  school  and  

if needed, practice some words in English and 

important questions or ways to ask for help. 

Extensive information on transition to school in 

NSW, and parent support booklets relevant to 

school readiness can be downloaded from https:// 

k6.boardofstudies.nsw.edu.au/wps/portal/go/  

parents/transition-to-school. 

Building self-esteem 

Promoting an understanding that mistakes are 

acceptable and an important part of the learning 

process can help children feel more positive when 

things don’t go as planned. Parents can also 

encourage positive self-esteem in their children by 

teaching children to think and talk positively about 

themselves, and helping their children to identify 

things that they are good at and enjoy  doing. 

Providing lots support to children, praising them 

when they do well, and celebrating ‘small wins’ can 

help build self-esteem, as can maintaining a healthy 

lifestyle. Most importantly parents can model 

behaviour that fosters confidence and a good self- 

image, teaching children to appreciate differences, 

maintain a positive frame of mind and be gentle 

with themselves. 

 

Resilience 

Resilience can be encouraged when parents: 

 Set a good example via parent role  modelling. 

 Give children an opportunity to participate in a 

broad range of activities. 

 Have high, but appropriate  expectations. 

 Provide lots of positive attention via strategies such 

as praise and spending time together as a family. 

 Assist children to be organised. 

 Ensure a safe and positive home environment. 

 Build a strong parent-child relationship. 

 Prepare ahead for challenging times to minimise 

difficulties or make transitions smoother. 

 Make time for rest, relaxation and appreciation of life. 

 Encourage positivity. 

https://k6.boardofstudies.nsw.edu.au/wps/portal/go/parents/transition-to-school
https://k6.boardofstudies.nsw.edu.au/wps/portal/go/parents/transition-to-school
https://k6.boardofstudies.nsw.edu.au/wps/portal/go/parents/transition-to-school
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Emotional Intelligence 

Supporting children to develop emotional 

intelligence also enhances resilience. This involves 

parents modelling appropriate emotional responses 

and accepting that whilst some behaviours are 

undesirable, all emotions are normal and acceptable. 

Teaching emotional intelligence involves identifying 

a child’s emotion at a low-level of intensity, naming 

the emotion and helping children to label their own 

emotions, acknowledging the emotion, providing 

understanding and empathy. This approach also 

involves supporting children to problem solve rather 

than always solving problems for children. 

 

Learning to ask for help 

Teaching children to ask for help when they need 

assistance or when they are in trouble is vital to 

resilience. Parents can develop this skill by helping 

children identify five trusted adults who they can 

approach if they need help and ensuring that 

children know how to contact these adults. Parents 

can also use strategies such as role playing to give 

children an opportunity to practice asking for  help. 

 

Assessments 
 

NAPLAN 

The National Assessment Program – Literacy and 

Numeracy (NAPLAN) is conducted each year across 

Australia as an assessment for students in Years 3, 

5, 7 and 9. NAPLAN tests skills such as reading, 

writing, spelling and numeracy. NAPLAN is a 

measure of progress only. 

HSC 

The Higher School Certificate is a NSW-based 

assessment available to all students completing 

year twelve. There is an equivalent assessment in 

each state. The HSC reports student achievement 

in individual subjects, relative to a standard set 

within that subject. The HSC mark is determined in 

part by school-based assessment and in part by the 

HSC examinations. 

 
ATAR 

The Australian Tertiary Admission Rank (ATAR) is a 

rank - not a mark - for students wishing to gain a 

place at a university. It provides information about 

how students perform in comparison to other 

students, and is used by universities as part of their 

selection process. 

 

Alternative pathways 

Parents play an important role in supporting the 

transition out of high school. There are many 

options for children beyond  school: 

 University (including deferring university). 

 Traineeships. 

 TAFE and colleges. 

 Work and volunteering. 
 

Parents are encouraged to remember that children 

have their own ambitions that may differ from those 

of their parents. Children are more likely to succeed 

and be motivated if they are pursuing a path that 

they have chosen themselves. 
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第一节：家长讲义 

在澳就读中小学 

澳大利亚的中小学旨在培养成功的学生，使 

他们的思维具有创造性、逻辑性和战略性， 

他们包容、乐观、负责、自知，能够自主管 

理情绪和行为。澳大利亚教育体制的主要特 

点是：推动终生学习、开设多种课程、创造 

各种途径通向成功、以学生为中心的教学学 

习模式、全方位评估的方法等。 

澳大利亚学校包括： 

    幼儿园 

    小学 

    初中 

    高中 

孩子的性格（个性、社交技巧、智商和其 

它因素）、父母的性格（教养方式、家庭 

关系状况和其它）以及社区特点（社区服 

务及其与区内家庭之间的关系）影响他们 

适应学校的能力。 

小学 

目前新南威尔士州的小学课程分成不同学 

习阶段： 

    早期阶段 1：幼儿园 

    第一阶段 1：一年级和二年级 

 第二阶段 2：三年级和四年级 

 第三阶段 3：五年级和六年级 

小学学生学习英语、数学、创艺、人类社 

会及其环境、科学技术、个人成长、生理 

卫生、体育。 

除了课程本身，小学教育强调现代的重要课 

题和一般能力，因为学生们要在21世纪顺利 

地生活和工作。这些内容包括：信息技术、 

批判性与创造性思考、个人能力与社交能力 

以及道德认知。课程中很多重要课题不能从 

书本和高强度学习中获得，而是从参与体育 

活动、艺术、音乐和社会经验中培养的。 

对学生们的期望是什么？ 

学生们应当具有： 

 适当的社交与沟通技巧； 

 参与并为课堂和学校环境作出贡献的能 

力； 

 理解并尊重多元文化； 

 身体健康与发育良好； 

 解决问题的技能与良好的韧性； 

 有能力配合学校规定、有能力与老师和 

同学共处； 

 个人的责任心和自我领导能力； 

 决策能力。 
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父母的期望： 

父母的期望要实际、与年龄相符并且与孩 

子上澳大利亚学校的经历相关。父母的期 

望应当建立在下列基础上： 

    父母自身的期望； 

    其他父母对孩子的期望； 

    学校对孩子的期望； 

    孩子对自己的期望； 

 父母期望孩子应有的行为，而自身树立 

楷模的能力。 

如果父母对他们的孩子期望太高或者期望 

他们完美，那么问题就会发生。没有人是 

完美的。父母或孩子期望完美可能导致失 

望与冲突。 

父母如果感到不了解对孩子应该有什么期 

望，或者对期望太高感到担心，那么应当 

找孩子的学校，寻求适当的支持和指导。 

父母的权利与义务包括： 

 确保孩子们每天上学，上学前和放学后 

进行适当的监管； 

 让孩子们有充足的休息、充分自由的时 

间/玩耍时间，来帮助他们身体和社交 

方面的成长； 

    为孩子提供安全的环境，免受暴力和虐 

待的侵犯，要理解纪律管束与虐待孩子 

的区别； 
 

 孩子进入学校后，需遵守学校所有规 

定、条例和指南以及校长的指示； 

 父母有任何问题都可以与班主任或校长 

沟通； 

 参与、参加孩子的学校教育。 

小学中的重要人事 

 校长 – 对整个学校负责； 

 副校长 – 负责学校的日常管理、对所有 

师生的身心健康负责； 

 班主任 – 负责孩子在学校中的学习和成 

长； 

 ESL教师 （英语第二外语）– 帮助那些 

来自非英语背景的学生学习； 

 学校心理辅导员 – 为有需要的学生提供 

咨询帮助或进行心理评估； 

 家长居民委员会 – 由家长、监护人和居 

民组成，他们在学校里开展活动，包括 

政策的制定，为学校筹募资金等。 

为了与学校沟通，家长们最好首先与班主 

任预约见面时间。有关行政事宜，可以 

和校办公室工作人员商讨，校办公室通 

常在学校的正门入口处。也可以预约心理 

辅导员或校长洽谈您所关心的事宜。如果 
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您需要翻译，可联系翻译服务处(TIS)，电 

话：131 450。 

精英学校和英才班 

精英学校和英才班是特殊教育的一部分， 

旨在为天资聪颖的学生提供一个适当挑战 

的学习环境。 

某些公立小学为第5年和第6年的学生开设 

英才班，他们是学习成绩优良、学习上很 

有天赋的学生。在新南威尔士州，进入英 

才班，学生需要参加入学考试。 

要进入新南威尔士州的精英高中，要根据 

学生在学校的表现和每年举行的精英高中 

入学考试成绩，来录取学习成绩优异的学 

生。 

 

 

 
 

家庭活动安排 

每个家庭都会经常参加很多会议、约谈和 

活动。上学期间还会有很多旅行、运动 

会、嘉年华、考试和特殊活动等。 

建立一个系统，比如家庭活动表来记住这 

些重要的日子，能帮助各个家庭更有效地 

运作。它能帮助家长更了解孩子的主要活 

动，这些活动可能带来压力（例如大型考 

试），或者可能需要特殊的规划和准备。 

（例如完成一项美术课项目） 

做好这项工作，制定清晰的家庭活动日程 

表，可以帮助家人之间的互相沟通与协 

调，确保每个成员得到帮助、提前准备。 

需要的材料 

布告板 

绳子 

图钉或大头针 

一叠白纸或者小白板 

钢笔 

白板马克笔和白板擦 

空白格较大的日历 
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说明 

1 建立沟通的空间：用绳子、图钉或大头 

针将一叠白纸或一个小白板固定到布告 

板上。用胶布将一些绳子缠绕在钢笔的 

一端（如果您已经固定了一张白纸的 

话）或缠绕在马克笔的一端（如果您已 

经固定了小白板的话），将绳子的另一 

端固定到布告板上。在这里，家庭活动 

的组织者就可以写下电话留言、最新信 

息或是给其他成员留下短信。 

2 重要电话号码：列一个重要电话号码清 

单，贴在布告板的固定位置上。号码要 

有： 

 紧急号码 （000） 

 医生和牙医的电话号 

 家长的工作电话 

 紧急情况下的联系人号码 

 孩子朋友的姓名和电话 

 学校办公室的电话 

3 日历部分 - 将一个日历固定在布告板 

上。确保家人写下会议、约见、放学后 

活动、旅行、聚会和其他重要日期等重 

要信息。 

4 每月的家庭会议 - 每月的月初举办一次 

家庭会议。集中所有的学校注意事项、 

新闻、日程安排、家长日记和其他重要 

信息。花点时间讨论每个家人下个月和 

上个月的活动，将所有重要日期写进日 

历中。与孩子们谈论即将举行的活动。 

要考虑的问题包括： 

 在迎接重要日期到来的时候，孩子 

需要帮助吗？ 

 有没有一段时间某个成员事情太 

多，可能需要一些额外的帮助？ 

 根据日历，家人是否有足够的时间 

休息和娱乐？ 

 是否有一些不重要的活动可以从日 

程表上取消，从而减轻压力和时间 

的紧迫？ 

要保证每周检查日历，在下一周开始前和 

孩子讨论即将到来的日程安排。这样能帮 

助您监督他们的活动，确保他们不会超负 

荷，帮助他们在精神上提前准备。 
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第二节 家长讲义 

孩子的成长 

每个孩子都会在身体上、情感上和智力等 

方面，经历从出生到成人的成长过程。开 

始上学是这个过程中的重要阶段。 

大脑的发育 

小孩在思考和推理方面的能力有限。他们 

不能将其感觉、想法和行为结合起来。他 

们的大脑对经历非常敏感。早期的经历与 

环境对孩子大脑的发育有非常强大的影 

响。与父母、兄弟姐妹、祖父母和朋友之 

间的积极互动，可以帮助小孩学习走路、 

说话、管理他们的行为和情绪、分享和解 

决问题。这些帮助包括： 
 

 安全的环境，孩子们可以无忧无虑地学 

习与探索； 

 为孩子创造很多机会去重复和实践新技 

能，这样帮助他们加深大脑内部的联 

系； 

 定期玩耍； 

 说话和互动； 

 称赞和积极的鼓励； 

 当他们体验新经历的时候给予支持； 

 切合实际的期望，包括让孩子以他们自 

己的节奏取得进步。 

 

 

 

 

 

 

 

 

 

社交和情感上的成长 

孩子特别需要在以下方面得到支持： 
 

 自我意识，包括他们自己身份的意识、 

信心和对自身感受的理解； 
 

 社会意识，欣赏人与人之间的差异，尊 

重、包容和理解其他人。 
 

 自我管理，一种管理和调节情绪、设定 

和完成目标、有效使用时间的能力； 
 

 负责地做出决定，包括明智地选择并理 

解其公平性； 
 

 人际关系技能例如：沟通、倾听、合 

作、分享、交朋友和解决纠纷。 
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社交和情绪的成长和大脑的发育一样，对 

成功人生的意义重大而且必不可少。这类 

成长很大程度上取决于一个孩子的经历和 

孩子的人际关系。家长适当的行为榜样和 

反应是促进孩子们社交和情绪成长的重要 

因素之一。 

生理发育 

良好的生理发育是由以下方面促成： 
 

 健康的饮食习惯； 

 体育活动和娱乐； 

 良好的睡眠习惯、充分的休息。 

如果孩子遭受创伤和毒品引起的压力，那 

么发育可能中断。发育中断对今后的学习 

和成功造成很大的影响。 

创伤的类型 

创伤可能严重干扰孩子学习常规和学习进 

程，这可能来自很多方面： 

 虐待孩子（身体虐待、性虐待、忽视、 

情感虐待或遭受家庭暴力）； 
 

 体罚和羞辱。这会导致学习成绩不好、 

精神健康问题甚至吸毒； 
 

假如学校员工怀疑孩子受到虐待、家庭暴 

力或体罚的话，他们有责任通知相关部 

门，报告是强制性的。 

压力 

哈佛大学研究中心发现孩子的成长有三种 

压力： 

 正面压力，这是生活的正常组成部份； 

 可容忍压力，它可以通过家长和家庭的 

支持加以克服； 

 有害压力，这是当孩子遭受频繁、重 

大、持续的问题所产生的压力，例如虐 

待或家庭暴力，而孩子得不到大人的帮 

助。这种慢性的压力会中断孩子的大脑 

及其他系统的发育； 

孩子可能会通过以下方式表现压力：冒 

险、发泄、好斗性或破坏性、哭泣、身体 

或精神上退缩、采取孩子气的行为、或者 

不愿意参加家庭和学校活动。当然还有其 

它方面的问题。 

帮助孩子应对压力 

家长可以通过以下方式帮助孩子应对压 

力： 
 

 定期与孩子们一起共度平和而休闲的时 

间； 

 倾听孩子讲话，鼓励他们讲出感受和担 

心（这样就可以减少恐惧和担心）； 

 鼓励孩子过健康的生活（良好的饮食习 

惯、多锻炼、多睡觉）； 
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 避免对孩子过于严厉或消极否定； 

 为孩子提供安全且能促进其成长的家庭 

生活； 
 

 尽可能经常地鼓励和表扬孩子； 

 对孩子的活动表现积极的兴趣； 

 监督孩子接触媒体和科技（产品）； 

 避免把孩子的日程安排得过度紧凑，保 

证他们有充足的自由玩耍时间和休闲时 

间； 

 避免对孩子有不切实际的期望。 

促进孩子积极的精神健康 

孩子需要和成年人建立并培养亲密安全的 

关系，并且至少与一个家长建立积极的关 

系。具有与社区或学校相互连接的意识， 

也有助于保持良好的精神健康，参与社交 

和朋友圈也能保持良好的精神健康。家长 

还能帮助孩子追求积极的个人成就，而不 

仅仅是学业上的成功。 

保证家庭环境的开放与易于沟通是很重要 

的。如果能鼓励孩子与父母谈论自己担心 

的问题，他们一般都会那么做，这样也给 

家长一个宝贵的机会，今早发现孩子的问 

题。 

获得帮助 

如果压力或精神健康有问题，那么家长应 

该为孩子寻求专业帮助。与学校心理辅导 

员或家庭医生沟通，他们可以为家长推荐 

专业的服务人员。社区健康中心也提供免 

费的儿童与家庭咨询、评估和精神健康服 

务。 
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需要的材料 

家庭电影 （主流电视频道通常在周五或周 

六晚上放映家庭电影。电影还可以租或者 

下载。你们还可以去电影院）。 
 

家庭电影之夜 

一家人在一起度过休闲时光是家庭生活的 

一个重要组成部分，但是有些事情孩子们 

不会经常和家长一起做，尤其是当他们长 

大的时候。有时候大家聚在同一间屋里是 

一种挑战。 

这种活动不容易，尤其对那些刚度过烦琐 

一周的家庭或者他们正在闹矛盾的时候。 

而看电影不需要太多沟通，而是聚在一起 

休闲。 

零食 （水果、玉米花、饮料或特别的安 

排）。 

一个合适的地方，所有家人可以聚在一起 

看电影。 

说明 

选一个晚上大家都在家并且大家都有空。 

如果孩子能按时睡觉那么孩子上学期间的 

晚上也可以。 

让家人提前几天知道要举行家庭电影之夜 

以及什么时间举行。这就给每人一个机会 

期待大家在一起。 

家庭电影之夜应该在饭后进行，这样就不 

会饥肠辘辘。 

家庭电影之夜禁止使用手机和平板电脑。 

前一天晚上提前通知所有成员家庭电影之 

夜举行的时间。 

在定好的时间大家聚在一起，除上厕所之 

外，大家应该聚在一间房里欣赏电影。 

关灯、按下播放键观看电影。 
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第三节 家长讲义 

家长积极参与学校教育 

明确的证据显示家长参与孩子的学校教育 

和学习的重要性。家长可以通过以下方面 

帮助孩子成功： 

    建立稳定的日常作息习惯； 

    鼓励孩子阅读； 

    帮助孩子有条理； 

    和孩子讨论学校的事情； 

    与学校沟通； 

    培养他们自立和自律。 

家长还可以通过作为义工来参与学校教育 

和活动、参加学校家长居民委员会和学校 

其他事务。 

亲子教育的策略： 
 

    理解孩子的成长； 

    成为良好的楷模； 

    提供积极的关注； 

    培养情商； 

    保证环境安全； 

    培育健康而平衡的生活方式。 

采取有效的纪律约束 

公平、一致并给予学习的机会才能有效贯 

彻纪律。如果孩子害怕，他们就不能学 

习。羞辱和体罚是没有效果的，因为这些 

方法不能教会孩子正确的行为方式。 

对孩子采取正面的纪律约束包括：给予鼓 

励和承担适当的后果，包括认识到犯错误 

是学习过程中正常的组成部分。 

当家长进行如下行为时纪律约束最为有效： 
 

 提前计划，准备更好地处理压力时段； 

 为孩子提供各种活动避免无聊； 

 忽略小的不当举止； 

 当孩子的请求合理时与孩子协商； 

 对孩子的错误行为采用适当、一贯而公 

平的方法处理，例如取消特权、要求孩 

子道歉、要求孩子回来完成任务或正确 

地做某事； 

 少许采用面壁或关禁闭手段，而且仅适 

用于最严重的犯错。 
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帮助孩子通过普通的挑战 
 

如果孩子有困难或家庭经历困难，那么家 

长应该同校长、班主任或学校心理辅导员 

讲。很多当地社区福利机构和项目也帮助 

在校学习的孩子。家长可以利用互联网联 

系当地的移民资源中心、管理委员会或访 

问社区中心或图书馆，查找具体的有用服 

务和社区里进行的各种项目。家长还可以 

利用家庭医生或社区健康中心来推荐专业 

的服务。 

欺凌 

很多孩子在上学时的某些时段经历过被人 

欺负，这些包括： 

 口头欺负例如骂人、戏弄、威胁或污 

辱； 
 

 身体上的欺负，例如打人、抓人、绊人 

或吐痰； 
 

 社交欺凌，例如排斥在外或做不合适的 

手势； 
 

 心理欺凌，可以包括传谣言、破坏其财 

产或恶心的短信，还有其他东西。 
 

具体关于欺凌的信息以及当孩子受到欺凌 

时如何做请看：http://bullyingnoway.gov. 

au/ 

 
 

 
一起做饭 

该活动促进家人间的团队合作、交流和亲 

密关系。这是家人一起为共同目标合作的 

很好方法。最好的方法是一起做完饭以 

后，你们一起分享这顿餐。 

所需要的材料 
 

菜谱或菜单（在网上查找上千种免费的菜 

谱和菜单，用烹调书或选择具有文化特质 

或传统家庭菜）。 

根据选择的菜谱来选配料； 

厨具、厨房和/或准备烹调的地方； 

餐具。 

说明 

所有家人一起参与决定选择哪个菜谱； 

列出配料清单以及菜谱上需要的东西。家 

里可能都有这些配料，也可能需要采购。 

留出足够的时间准备食物，在大家肚子太 

饿之前，要提前计划预留足够的时间准备 

饭菜。这一过程不应当匆忙。 
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在你开始做饭之前，向家人解释根据菜谱 

或说明进行操作的重要性。如果可能给他 

们看一下饭菜的图片，这样他们就能看到 

一家人一起合作的成果。 

给每个家人安排工作，并确保孩子们分配 

的工作安全、符合年龄特点。小孩不要接 

触尖利的刀或热烤箱。记住要监督孩子使 

用厨具和电器。 

说明需要简单明了。如果需要，给孩子们 

做示范，让他们可以跟你学，尽可能经常 

地表扬他们。 

如果小孩觉得无聊，就给他们另外一项工 

作，让他们看你做或者给他们安排厨房意 

外的活动，这样其他的家人才能继续工 

作。例如，在白纸上写下菜谱，让孩子们 

在桌子上画颜色、进行装饰。 

要有耐心，这项活动重要的一点是一起合 

作的过程。 

当食物准备好或放进烤箱时，每个家人都 

要参与摆桌、收拾调料、清洗碗盘等工 

作。 

但饭菜准备好的时候，大家都要在桌前就 

座或在同一间屋就座。找时间表扬所有参 

与工作的家人，您还有可能希望为大家或 

所做的食物拍一些照片。 

当大家品尝美食的时候，您可能希望谈论 

做饭的步骤。询问孩子他们最喜欢哪个工 

作，他们希望下次尝试哪个菜谱以及他们 

从中学到了什么。给他们许多正面的反馈 

并鼓励他们做好工作。 

就餐后让所有家人一起参与清理工作。 
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第四节 

家长讲义 

适应学校生活的转变 

为了使孩子们顺利适应学校环境，建议家长： 
 

 和学校联系，学校一般为所住地区的公 

立学校，也可以是有区外但有名额的学 

校，或者是私立学校； 

 在新学年开始之前给孩子办理入学手 

续； 
 

 确认孩子开始上学的日期； 

 参加学校迎新情况介绍会； 

 查询校服信息并购买校服； 

 在学校与老师约见； 

 看学校是否有社区语言教师并认识他们； 

 如果孩子有过敏或有病，一定要通知学 

校和校长； 
 

 如果需要的话，上学前或放学后为孩子 

安排适当的照料。 
 

家长还可以同孩子谈论学校、参观学校，帮 

助孩子找到学校里的重要位置（例如厕所和 

教室）。尽量与其他同时入学的孩子和他们 

的家长接触沟通。如有需要，用英语练习某 

些单词和重要问题或求助的方式。 

网站上也有很多关于新南威尔士州学校 

的具体信息，也有为孩子做好入学准 

备的家长手册，这些都可以从https:// 

k6.boardofstudies.nsw.edu.au/wps/portal/ 

go/parents/transition-to-school 上下载。 

建立自尊 

要让孩子明白错误是可以接受的，犯错误是 

学习过程的一个重要部分。这样可以帮助孩 

子在遭遇事件时可以镇定自若，从容应对。 

家长亦可以通过教育孩子正面地思考和谈论 

他们自己来鼓励孩子的自尊心，并帮助孩子 

发现他们擅长和喜欢干的事情。 

为孩子们提供帮助，及时表扬，并且庆祝‘ 

小小的胜利’以帮助孩子建立自尊，保持健 

康的生活方式。最重要的是，教育孩子理解 

差异，保持积极的想法，善待自己。 

韧性 

家长做到以下几点可以鼓励孩子的韧性： 

    通过父母自身树立楷模； 

    给孩子机会参与各种活动； 

    有较高但适当的期望； 

 通过各种策略如表扬以及与一家人共度 

时光，对孩子很多积极的关注； 

    帮助孩子做到有条理； 

    确保安全、正面的家庭环境； 
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    建立强大的父母子女关系； 

 事先准备挑战，以减小困难或顺利过渡 

学校教育； 
 

    有时间休息、休闲和享受生活； 

    鼓励积极性。 

情商 

帮助孩子发展情商也会提高孩子的韧性； 

包括家长的榜样，适当的情绪反应，接受 

某些不对的行为，所有情绪都是正常的、 

可以接受的。 

情商教育包括发现孩子情绪低落、列举情 

绪、帮助孩子注明情绪、了解情绪，表示 

理解和同情；还包括帮助孩子自己解决问 

题，而不是总是为孩子解决问题。 

学习寻求帮助 

教育孩子在需要帮助的时候或处于困难的 

时候寻求帮助，这也对韧性的培养非常重 

要。家长可以培养孩子此技能：即如果孩 

子需要帮助，家长可以帮助孩子找到5个可 

以信任的成年人，并确保孩子知道如何联 

系到这些成年人。家长还可以采用诸如角 

色扮演这样的策略，给孩子机会练习寻求 

帮助。 

考核 

NAPLAN 

每年全澳大利亚举行“全国语文及数学考核” 

（NAPLAN），参加考核的是三年级、五年 

级、七年级和九年级学生。作为衡量进步 

的尺度，NAPLAN用以测试学生的读、写、 

拼、算等技能。 
 

HSC 

《高中毕业证书》是新南威尔士州的考 

核，适用于所有第12年级完成学业的学 

生。每个州都有等同的考核。HSC注明了学 

生各学科的成绩，该成绩是相对各科的标 

准设置而定的。HSC的成绩有两部分组成， 

分别是学校的评定和HSC考试成绩，各占百 

分之五十。 
 

ATAR 

澳大利亚大学入学排名是一个排名而不是 

分数，这是为希望进入大学深造的学生设 

定的，就这些学生的学业表现进行比较排 

名，为大学选择学生提供依据。 
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其他途径 

孩子在高中毕业后有很多选择，家长在帮 

助孩子作出这些选择时可以发挥重要的作 

用： 

    大学（包括推迟入学） 

    学徒计划 

   职业培训如TAFE或其它学院 

    就业或担任志愿工作 

家长应该明白孩子们有自己的志向，可能 

和父母并不一样。如果孩子能走自己选择 

的道路，他们更有可能取得成功。 

简体中文资料 

越南语资料 

阿拉伯语资料 

韩语资料 
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학부모 안내서 

호주에서의 학교 

교육 

호주의 학교 교육은 창의력, 논리성 및 사고력을 

활용하여 포용력이 있고 긍정적이며 책임감 및 

자기 인식을 잘 하고, 자신의 감정과 행동을 스스 

로 조절할 수 있는 성공적인 학습자 양성에 목표 

를 두고 있습니다. 호주 교육 시스템의 주요 특징 

은 평생 교육의 증진, 성공을 이끄는 다양한 진로 

선택을 위한 다양한 교과 과목 학습, 학습자 위주 

의 학습 방법 및 다양한 평가 방법입니다. 

호주 학교 시스템에는 다음이 포함됩니다: 

   프리스쿨 

   초등학교 

   중학교 

   고등학교 

 

학교에 대한 적응력은 학생의 특징 (성격, 사교 

성, 지능 및 기타 요인), 학부모의 특징 (자녀교육 

방법, 결혼/이혼/별거 등, 기타 요인 등) 및 지역사 

회의 특징 (지역사회에서 제공되는 서비스 및 이 

러한 서비스에 대한 가족의 접근 및 활용) 에 따 

라 달라집니다. 

초등학교 

 

NSW의 초등학교는 현재 다음과 같은 단계별 교 

육과정을 따르고 있습니다. 
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    초기 단계 1: 유치원 

    단계 1: 1 & 2학년 

    단계 2: 3 & 4학년 

    단계 3: 5 & 6학년 

 

초등학교 학생들은 영어, 수학, 창조 

예술, 인간 사회 및 환경, 과학 및 

테크놀로지, 개인 발달 및 체육 과목을 

공부합니다. 

과목에 기반한 교육 과정 이외에도, 

학생들이 21 세기에 잘 준비된 사람으로 

성공적으로 생활하 고 일할 수 있도록 

초등학교 교육에서는 주요 시 사적인 

주제 및 일반적인 능력 향상을 다루기도 

합니다. 여기에는 정보기술, 

비판적/창조적 사고 력, 개인 및 사회적 역량 및 

윤리적 이해 등이 포 함됩니다. 교육과정의 

주요한 주제는 단순히 교 과서 및 집중적인 

공부를 통해서 학습되는 것이 아니며, 스포츠, 

예술, 음악 및 사회적인 경험을 통해 개발되는 

것입니다. 

학생들은 어떤 자세와 태도를 가지고 있어야 

하 나요? 

학생들은: 

   적절한 사회성과 의사소통 능력. 

 교실과 학교 환경에 참여하고 기여할 수 있 

는 능력. 

   문화적 다양성에 대한 이해와 존중. 

 적절한 신체적 건강과 건전한 발달. 

   좋은 문제 해결력과 회복력 
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 학교 교칙에 따르고, 교사와 다른 학생들과 

협력할 수 있는 능력. 

    자기 책임성 및 통솔력 

   의사 결정을 내릴 수 있는 능력. 

학부모의 기대치 

 

학부모의 기대치는 호주 학교에 다니는 자녀의 

연령과 경험에 맞게 현실적이어야 합니다. 학부 

모님들은 다음과 같은 사항을 고려해서 자신의 

기대치를 맞춰야 합니다: 

   자녀에 대한 부모님 자신의 기대 수준 

    자녀에 대한 다른 부모님들의 기대 수준. 

    자녀에 대한 학교의 기대 수준. 

 부모님 자신이 본인 스스로에 대해 가지는 

기대 

 부모님이 자신의 자녀에게 바라는 행동의 본 

보기를 보여 줄 수 있는 부모님의 능력 

 

부모님의 자녀에 대한 기대치가 너무 높거나, 그 

들이 완벽할 것을 기대할 경우, 문제가 발생합니 

다. 어느 누구도 완벽하지 않습니다. 하지만 부모 

또는 자녀가 완벽하기를 기대하게 되면 결과적 

으로 실망도 크게 되고 갈등도 겪게 됩니다. 

적절한 기대 수준이 어느 정도인지를 이해하기 

어렵거나 자신의 기대수준이 너무 높지 않은지 

염려가 되는 부모님들은 자녀의 학교에 연락해 서 

상담하시기 바랍니다. 
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학부모님들의 권리와 책임 

다음과 같습니다: 

 자녀가 매일 학교에 출석하고, 방과 

전후에 적절한 지도와 보호를 받도록 

합니다. 

 자녀의 신체적 및 사회적 발달을 돕기 

위해 충분한 휴식과 자유시간을 

주도록 합니다. 

 폭력과 학대가 없는 안전한 환경을 

자녀에 게 제공합니다. 그리고 

훈육과 아동학대의 차이를 

이해합니다. 

  모든 관련 학교 교칙, 절차 및 지침에 

따르 고, 학교를 방문할 시에는 학교 

방문자에 관 한 교칙에 따릅니다. 

 문제나 염려되는 사항이 있을 경우, 

교사나 교장에게 알립니다. 

  자녀의 학교 교육에 관여하고 참여하시기 

바랍니다. 

초등학교 내의 주요 교직원 및 관계자의 역할 

  교장 – 전체 학교 경영에 대한 전반적인 책임 

 교감 – 일상적인 학교 운영과 교사 및 학생 

들의 복지에 대한 책임. 

 일반 교사 – 학생들의 교육과 복지에 대한 

책임 

 ESL 교사 (제2 언어로서의 영어) – 비영어 

권 출신의 학생들을 지원. 

 상담교사– 특별한 도움이 필요한 학생들에게 

상담과 심리적 평가 제공 

 학부모 & 일반시민 (P & C) 협회/위원회 – 교 

칙 개발 및 기금 마련을 포함한 교내 활동을 
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벌이는 학부모, 보호자 및 일반 지역 주민들 

의 모임 

 

학교와 의사 소통을 하는 가장 좋은 방법은 우선 

자녀의 해당 교사와 직접 상담을 하거나, 미팅 예 

약을 하는 것입니다. 학교 행정상의 문제는 학교 

건물 입구에 주로 위치해있는 학교 행정 사무실 

에서 직원에게 문의하는 것이 좋습니다. 학교 상 

담교사나 교장과도 미팅 예약을 할 수 있습니다. 

통역 서비스가 필요하다면, 번역 및 통역 서비스 

(TIS) 131 450번으로 전화하시기 바랍니다. 

셀렉티브 학교 (Selective schools) and 오퍼튜너 

티 클라스  (Opportunity classes) 

셀렉티브 학교 및 오펴튜너티 클라스는 특별 교 

육 프로그램의 일환으로서, 특별한 재능과 남다 

른 기량을 가진 학생들을 위해 그에 맞는 보다 상 

급 학습 환경을 제공하기 위한 것입니다. 

오퍼튜너티 클라스는 일부 공립 초등학교에서 5 

학년과 6학년을 상대로 실시하는 것으로서, 뛰 

어난 학업 성적을 보이고, 남다른 기량을 보이는 

학생들이 대상입니다. NSW에서는, Opportunity 

Class Placement Test라는 특별 배정 테스트를 통 

해 이러한 특별 기회 학급에 참여할 기회가 주어 

집니다. 

(NSW)셀렉티브 고등학교 입학은 학생들의 학교 

성적 및 매년 이루어지는 Selective High Schools 

Placement Test (셀렉티브 고등학교 입학 시험)의 

결과에 따라 결정됩니다. 

가족이 함께 

하는 활동 1 
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가족 일정표 (Family Organiser) 만들기 

가족들은 다양한 행사, 모임, 예약 및 

활동들을 하게 됩니다. 자녀가 학생인 

경우, 가족 행사에는 다양한 학교 견학 

행사, 스포츠일, 축제 (카니발), 시험 및 

특별 행사들도 더해집니다. 

중요한 행사나 일정을 한눈에 확인할 수 

있는 하 나의 시스템을 만들어두면, 가족 

생활이 좀 더 순 조롭게 이루어질 수 

있습니다. 이러한 가족 일정 표는 자녀의 

일정 중 스트레스를 받을만한 중대 한 

행사 (이를테면, 학기말 고사)나 특별한 

준비 와 계획이 필요한 과제들 (이를테면, 

대규모 미술 작품 완성)의 제출일을 

부모님들이 미리 알아두 는데 도움이 됩니다. 

이 가족 일정표는 가족들이 서로의 일정에 대해 

알고 맞춰 나가면서, 모든 가족 구성원들이 매일, 

주간 그리고 월간 계획들을 함께 준비할 수 있도 

록 도와 줍니다. 

필요한 준비물 

알림판 

줄 

블루텍이나 핀 

노트패드나 작은 화이트보드 

펜 
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화이트보드 마커 및 지우개 

빈공간이 많은 달력 

방법 

1. 커뮤니케이션 공간을 만드세요 – 줄, 블루텍 

혹은 핀을 사용해서 노트패드나 작은 화이트보 

드를 알림판에 부착하세요. 테이프를 사용해서 

줄 한쪽끝에 펜 (노트패드를 알림판에 부착한 경 

우)이나 화이트보드 마커 (작은 화이트보드를 알 

림판에 부착한 경우)를 달아두세요. 줄의 다른쪽 

끝은 알림판에 붙이세요. 가족 일정표의 이 부분 

은 전화번호, 급한 사항 및 간단한 메모를 남기는 

데 사용하세요. 

2. 주요 전화번호 – 주요 전화번호 목록을 만들 

어서 알림판에 붙여둡니다. 이 목록에 포함될 번 

호는: 

• 응급 전화 (000) 

 

• 의사 및 치과의사 번호 

 

• 부모님의 직장 번호 

 

• 응급사태시 전화해야할 사람들의 번호 

 

• 자녀의 친구들의 이름과 전화번호 

 

• 학교 사무실 번호 

3. 달력– 달력을 알림판에 부착하세요. 가족 모 

두가 자신들의 중요 모임, 약속, 방과후 활동, 학 교 

견학, 파티 및 기타 중요 날짜를 다 적어 두게 하세요. 
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4. 매월 가족 모임– 매달 초에 가족 

미팅을 하세 요. 학교 통지물, 소식지, 

달력, 부모님 수첩 및 기 타 중요한 정보를 

다 준비해서 서로 알려 주세요. 가족 

개개인의 월간 계획과 주요 활동들에 

대해 서로 알리고 상의하는 좋은 시간이 

됩니다. 이때 중요한 날짜는 달력에다 

기입하고 앞으로 다가 오는 행사와 

활동에 대해 자녀들과 이야기를 나 

누세요. 이때 다음 사항을 고려해 보세요 

 자녀의 주요 행사들 준비에 부모님의 

도움이 필요한가요? 

 가족 중 누군가에게 특히 바쁘거나 힘든 주 

가 있어서 그 주에 도움이 더 필요한가요? 

 모든 가족이 휴식을 취하고 마음껏 놀 수 있 

는 충분한 시간이 있나요? 

 스트레스를 줄이고 시간적 여유를 갖기 위해 

생략할 수도 있는 불필요한 활동이 있나요?? 

매주 달력을 확인하고, 매주 시작 전 다가오는 주 

에 있을 행사에 대해 자녀와 이야기를 나누세요. 

그렇게되면 자녀의 활동을 모니터할 수 있고, 다 

가올 일정에 대해 자녀가 미리 정신적으로 준비 

할 수 있도록 도와줄 수 있게 됩니다. 
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학부모 안내서 

아동 발달 

아동 발달은 성인으로 되기 위해 신체적으로, 정 

서적으로 그리고 지적으로 이루어져야 할 발달 

과정을 말합니다. 취학은 아동 발달에 있어서 중 

요한 단계입니다. 

두뇌 발달 

어린아이들은 사고력과 논리력이 제한적이어서 

자신의 감정과 사고와 행동을 연결할 수 없습니 

다. 아이들의 뇌는 경험에 매우 민감해서 초기 경 

험과 환경은 아동의 뇌 발달에 강한 영향을 미칩 

니다. 엄마, 아빠, 형제들, 조부모님과 친구들과 

의 긍정적인 상호작용을 통해 어린 아이들은 걷 

고, 말하고, 자신의 행동과 감정을 통제하고 문제 

를 해결하게 됩니다. 자녀들의 두뇌 발달에는 다 

음이 도움이 됩니다: 

 두려움없이 배우고 체험할 수 있는 안전하고 

신뢰할 수 있는 환경을 제공 

 반복적으로 새로운 기술을 연습할 수 있는 

다양한 기회를 제공 

    정기적인 놀이 

    자녀와 이야기를 나누고 놀아주기. 

    칭찬과 긍정적인 격려 

    새로운 경험을 시도하는 것을 격려 

 현실적인 기대감 - 자녀가 자신의 속도대로 

발달할 수 있도록 도와주기 
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사회적 및 감정적 발달 

특히, 다음의 발달에 대해서 자녀를 도와 주십시 

오: 

 자의식 – 자아 정체성, 자신감 및 자신의 감정 

에 대한 이해 

 사회적 의식 – 개인들의 차이점 인식, 존중, 

관용 및 타인에 대한 이해심 

 자기 관리 – 감정 관리 및 통제력, 목표의 설 

정 및 완수, 효과적 시간 관리 능력 

 책임있는 의사 결정 – 현명한 선택 및 공평 

성에 대한 이해 

 대인관계 능력 – 의사 소통, 남의 의견 경청, 

협력, 공유, 친구 사귀기 및 분쟁 조정. 

사회적 및 감정적인 발달은 두뇌 발달 만큼이나 

인생의 성공을 좌우하는 중요한 발달입니다. 이 
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러한 종류의 발달은 자녀의 체험과 대인관계에 

의해 주로 좌우됩니다. 부모의 적절한 행동 본보 

기 및 대응이 아동의 사회성 및 정서적인 발달에 

가장 중요한 영향을 미치는 요인입니다. 

신체적인 발달 

건전한 신체적 발달은 다음에 의해 이루어집니 

다: 

    건전한 식습관 

   신체활동과 레크리에이션 

 건전한 수면 습관과 충분한 휴식 

 

자녀가 트라우마와 심한 스트레스에 경험하게 

되면 발달은 저해될 수 있습니다. 저해된 발달은 

자녀가 학교에서 성공적으로 교육을 받는 것에 

큰 영향을 미칠 수 있습니다. 

트라우마의 종류 

트라우마는 자녀의 학교 일정과 학습 과정을 심 

하게 저해할 수 있습니다. 이러한 트라우마는 다 

음과 같은 경험 때문에 발생할 수 있습니다: 

   아동 학대 (신체적 학대, 성적 학대, 무관심, 

감정적 학대 혹은 가정 폭력에의 노출) 

 체벌 및 모욕. 이것은 낮은 학업 성취율 및 

낮은 학업에 대한 관심, 정신건강 문제 및 

심지어는 마약 중독으로 이어질 수 있습니다. 

아동이 학대당했거나, 가정 폭력이나 심한 체벌 

을 당한 것으로 의심된다면, 학교 직원 등 의무 

신고자들은 관련 당국에 신고할 책임을 가집니 다. 
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스트레스 

 

Harvard University’s Centre on the 

Developing Child (하바드 대학 아동 발달 

연구소)에 따르면 세가지 유형의 

스트레스가 있는 것으로 밝혀져 있습니다 

    긍정적인 스트레스 – 생활의 

정상적인 부분 

 허용할만한 스트레스 – 부모님과 

가족들의 도움을 받으면 극복이 

가능한 스트레스. 

 극심한 스트레스 – 아동이 성인의 

적절한 도 움 없이, 아동학대나 

가정폭력과 같은 심각 한 상황을 자주, 

장기적으로 경험하게 될 경 우 받는 

스트레스. 이러한 극심한 스트레스 는 

아동의 두뇌 발달과 기타 정서적 

발달을 늦출 수 있습니다. 

극심한 스트레스를 경험하는 아동은 위험한 

행동을 하거나, 충동적인 행동, 공적적이거 

나 산만하게 행동하며, 신체적 혹은 정신적 

으로 의기소침하거나 가족과 학교 활동에 참 

여를 거부하는 것으로 이런 스트레스 증상들 

을 나타내기도 합니다. 

자녀가 스트레스를 극복하도록 돕는 방법 

다음과 같이 부모님들은 자녀가 스트레스를 극 

복해 나가도록 도와줄 수 있습니다: 

 자녀와 정기적으로 조용하고 편안한 시간을 

보내세요. 

 자녀가 하는 말을 듣고, 그들의 걱정거리와 

감정을 표현하도록 격려하세요 (감정을 표 

현하도록 하는 것은 자녀의 두려움과 걱정 

거리가 더 심해지도록 하는것이 아닙니다!). 
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 신체적인 건강을 북돋워 주세요 (좋은 식습 

관, 정기적인 운동과 숙면). 

 자녀에게 비판적이고 부정적인 태도는 피하 

도록 하세요 . 

    안전하고 건전한 가정 생활을 제공하세요. 

  가능한 자주 자녀를 칭찬하고 격려해 주세요. 

 자녀가 하는 활동에 적극적인 관심을 보이 

세요. 

 자녀의 미디어와 테크놀로지 사용을 모니터 

해주세요. 

 자녀의 활동을 너무 무리하게 계획하지 말 

고 자유로운 놀이시간과 휴식 시간을 주도 

록 하세요. 

 자녀에 대한 비현실적인 기대치를 갖지 않도 

록 하세요. 

건전한 정신건강의 증진 

아동들은 성인들로부터 애정과 안전 그리고 보 

살핌을 받아야 하고, 적어도 한명의 부모와는 긍 

정적인 관계를 형성해야 합니다. 지역사회나 학 

교와의 소속감은 건전한 정신건강을 유지하는데 

도움이 됩니다. 왜냐하면 아동들이 지역사회 및 

학교를 통해 사회적인 그룹과 또래집단 참여를 

경험할 수 있기 때문입니다. 부모님들은 자녀의 

학업 성적 향상 뿐만 아니라, 긍정적인 개인적 성 

취감을 이룰 수 있도록 도와줄 수 있습니다. 

열린 마음으로 대화가 이루어지는 가정 환경을 

제공하는 것이 중요합니다. 가정에서 자녀들이 

자신의 걱정과 근심을 부모에게 표현하도록 격 

려한다면, 아동들은 부모님들에게 자신의 감정 

을 표현할 것이며, 이것은 부모님들이 자녀가 가 

지고 있는 문제들을 초기에 이해하고 파악할 수 

있는 중요한 기회를 제공합니다. 

도움을 구하기 

자녀의 스트레스나 정신건강에 관한 염려가 있 

으시다면, 부모님들은 자녀를 위해 전문가의 도 

움을 받아야 합니다. 학교 상담교사나 전문의를 

주선해줄 수 있는 가정 주치의와 상담을 하시기 

바랍니다. 지역 건강센터에서도 무료로 아동, 가 

족 상담, 그리고 아동 발달 및 정신건강에 관한 

평가와 서비스를 제공합니다. 
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가족 영화의 밤 

가족끼리 시간을 보내며 휴식을 취하는 것은 가 

족 생활의 중요한 부분입니다. 하지만 일부 자녀 

들은 특히 나이가 들어감에 따라 부모와 갖는 시 

간이 점점 줄어들게 됩니다. 어떨때는 같은 방 

에 다같이 모이는 것 자체가 힘들 수 있습니다! 

이 활동은 힘들게 일주일을 보낸 가족이나 갈등 

을 겪고 있는 가족들에게 특히 좋은 활동입니다. 

이 활동은 많은 대화를 필요로 하지 않습니다. 

가족들이 같이모여 함께 시간을 보내면서 휴식 

을 취하면 됩니다. 

필요한 준비물 

 

가족이 다 즐길 수 있는 영화 (주요 텔레비젼 채 

널에서는 금요일 혹은 토요일 밤에 가족 영화를 

방영합니다. 영화 DVD를 대여해도 되고 스트리 

밍을 할 수도 있습니다. 물론 가족이 다같이 영화 

관을 방문하는 것도 좋은 아이디어입니다). 

간식 (과일, 팝콘, 음료수 혹은 특별 간식) 

가족 모두가 영화를 볼 수 있는 편안한 장소. 

방법 

모두가 집에 있고 자유시간인 시간대를 정합니다. 

잠자는 시간만 지킨다면, 주중도 상관없습니다. 

‘가족 영화의 밤’에 관해 언제, 어디에서 하는지 

에 대해서 이틀 전부터 가족들에게 미리 알립니 

다. 그러면 모두가 그날을 기대할 수 있습니다. 

‘가족 영화의 밤’은 저녁식사를 마친 후 하는 것 

이 좋습니다. 그럼 배가 고파서 투정을 부리는 가 

족이 없을 테니깐요!! 

전화와 컴퓨터 등 모든 휴대용 기구는 영화를 볼 

때는 사용을 중지합니다. 

가족 영화의 밤이 있다고 미리 그날 오후에 가족 

들에게 다시 알립니다. 

정해진 시간에 가족들을 다 부르고, 하던 일을 중 

지하고 다 모여서 영화를 즐기도록 알립니다. 

가족이 함께 

하는 활동 2 
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불을 끄고 영화를 시작하고 느긋하게 즐기면 됩 니다! 
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학부모님 안내서 

학교 교육에 대한 학부모님의 긍정적인 참여 

학교 교육에 관한 학부모님의 긍정적인 참여가 

자녀의 학교 생활과 학습에 중요한 영향을 미친 

다는 것은 여러 연구를 통해 잘 알려진 사실입니 

다. 학부모님들은 다음과 같이 자녀의 학교 교육 

의 성공을 유도할 수 있습니다: 

    규칙적인 생활 패턴과 안정성 만들어주기. 

    독서 권장. 

 자녀가 스스로 계획하는 습관을 갖도록 도 

와주기. 

    자녀와 학교에 대해 이야기를 나누기. 

    학교와 의사소통하기. 

   독립심과 자제력 기르도록 돕기. 

 

부모님들은 학급내 자원봉사, 학교 행사의 참여, 

학부모 & 일반시민 위원회 및 기타 행사에 참여 

를 통해 학교에 참여할 수 있습니다. 

긍정적인 양육 전략 

    아동 발달에 대한 이해. 

    스스로 좋은 본보기가 됨. 

    긍정적인 관심을 보임. 

    감성 지능을 가르침. 

    안전하고 보살피는 환경을 제공함. 

 건강하고 균형잡힌 생활 습관을 개발하도록 

도움. 
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효과적인 훈육 

공평하고, 일관적이며 배울 기회를 

제공하는 훈 육은 효과적입니다. 만약 

자녀가 겁에 질리거나 무서워한다면 배울 

수가 없습니다. 수치심의 유 발과 체벌은 

자녀가 제대로 행동하는 방법을 배 울 수 

있는 효과적인 기회를 제공하지 못합니다. 

긍정적인 훈육방법을 사용한다는 것은, 

자녀를 격려하고 자녀의 행동에 따른 

적절한 결과 및 조 치를 제공하는 

것입니다. 또한 자녀가 실수를 하 는 것은 

배움의 과정에서 흔히 있을 수 있는 한 

부분이라는 것을 인식하게 도와 

주는것입니다. 

다음과 같은 훈육이 가장 효과적입니다: 

 미리 계획해서 스트레스를 받을 만한 

상황 을 잘 대비하고 관리합니다. 

 자녀들이 지루해하지 않도록 활동들을 제공 

합니다. 

  작은 실수나 잘못된 행동은 무시해 주십시오. 

 자녀의 요구가 합리적일 경우 자녀와 적당 

히 협상해 주십시오. 

 잘못된 행동에 대해서는 적절하고, 일관적 

이며 공정한 조치를 제공해 주십시오. 예를 

들면, 자녀가 누리는 혜택 또는 가지고 있는 

어떤것을 잃게 하거나, 자녀가 잘못된 행동 

에 대해 사과 하도록 하거나, 다시 돌아가서 

하던 일을 올바른 방법으로 마무리할 것을 

요청하는 것 등입니다. 

 가장 심각한 잘못된 행동에 대해서만 타임 

아웃이나 행동을 제약하시기 바랍니다. 
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흔히 경험할 수 있는 문제들에 대해 자녀를 도와 

주기 
 

자녀가 어려움을 겪고 있거나, 가족이 곤란을 

겪고 있을 경우, 자녀 학교의 교장, 학급 교사나 

상담교사와 상의하시기 바랍니다. 많은 지역사 

회 복지 단체와 프로그램들도 학생들을 위한 지 

원을 제공합니다. 부모님들은 인터넷을 이용하 

거나, 지역 이민자 자원 센터나 시청에 연락하 

거나, 지역 도서관 등을 방문해서 지역 내 유용 

한 서비스와 프로그램을 찾을 수 있습니다. 부 

모님들은 또한 주치의나 지역 건강 센터들을 통 

해서 전문의의 도움을 받을 수 있도록 합니다. 

집단적 따돌림 

많은 아동들이 학교에서 집단적 따돌림을 당하 

기도 합니다. 여기에는 다음이 포함됩니다: 

 별명을 부르거나, 놀리거나, 협박을 하거나, 

모욕을 하는 등의 언행. 

 신체적 따돌림. 예를 들어 치거나, 긁거나, 

넘어뜨리거나, 침을 뱉는 등의 행동. 

 또래 집단에서 제외시키거나 부적절한 동작 

으로 따돌리는 사회적 따돌림. 

  루머를 퍼뜨리거나, 소지품을 손상시키거 

나, 불쾌한 문자 메시지 등을 보내는 등의 심 

리적인 따돌림. 

이러한 집단적 따돌림에 관해 또는 자녀가 집단 

적 따돌림을 당할 경우 어떻게 해야 하는지에 대 한 

보다 자세한 정보가 필요할 경우 다음 웹사이 트를 

방문하십시오: http://bullyingnoway.gov.au/ . 

가족이 함께 

하는 활동 3 

http://bullyingnoway.gov.au/
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함께 요리하기 

이 활동은 가족들 사이에 협동, 대화 및 

유대감 을 기르기 위한 것입니다. 이것은 

같은 목적을 위해 가족들이 서로 협력할 

수 있는 좋은 방법 입니다. 가장 좋은 

것은 일단 요리가 끝나면, 모 두가 함께 

식사를 할 수 있다는 것입니다! 

필요한 준비물 

 

요리법 혹은 메뉴 계획 (인터넷에는 

수천개의 무 료 요리법과 메뉴 계획이 

나와 있습니다. 요리책 을 사용해도 되고, 

문화적인 전통 요리나 가족 전 통 요리를 

만드는 것도 아이디어입니다). 

선택한 요리법에 나온 재료. 

조리기구, 부엌 및/혹은 요리 공간. 

수저류. 

방법 

 

어떤 요리를 만들 것인지에 대해서는 온가족이 

함께 참여해서 결정합니다. 

요리를 만드는데 필요한 모든 재료에 대한 목록 

을 만듭니다. 집에 이미 다 준비된 재료를 사용해 

도 되고, 특별히 슈퍼에 가서 필요한 재료를 구입 

해야 할 수도 있습니다. 
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요리를 하는데 필요한 시간을 미리 계획을 세워 

서, 식사 시간에 맞게 준비합니다. 요리하는 시간 

은 가급적 여유를 두는 것이 좋습니다. 

요리를 시작하기 전에, 모든 가족들에게 요리법과 

지시 사항을 따르는 것이 중요하다는 것을 알려주 

시기 바랍니다. 완성품의 사진이 있다면, 가족들에 

게 미리 보여 주어서, 요리가 끝난 후의 완성품에 대 

한 시각적인 이미지를 목표로 할 수 있도록 합니다. 

각 가족 구성원에게 각자의 과제를 주도록 합니 

다. 어린 아이들에게는 나이에 맞게 안전한 과제 

를 주도록 합니다. 어린 아이들은 날카로운 칼이 

나 뜨거운 오븐은 절대 피하도록 합니다! 요리기 

구와 전기 기구를 사용할 때 아이들을 항상 감독 

해 주시기 바랍니다. 

명확하고 간단한 지시 사항을 전달하도록 하십 

시오. 필요하다면, 아이들에게 미리 시범을 보여 

줘서 따라 하도록 하십시오. 가급적 칭찬을 자주 

해주십시오. 

어린 아이들이 지루해한다면, 다른 할 일을 주세 

요. 부모님이 하는 일을 지켜보게 하거나, 부엌 

바깥에서 할 수 있는 일을 따로 주면, 부엌에서 

다른 가족들이 계속 요리를 할 수 있게 됩니다. 

예를 들어, 빈 종이에 메뉴를 적고, 아이들에게 

그곳에 색칠하고 예쁘게 꾸며서 나중에 식탁에 

올려놓도록 하는 것입니다. 

인내심을 가지세요. 여기서 중요한 것은 가족이 같이 

한 장소에서 함께 일한다는 것입니다! 
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일단 음식이 준비되거나, 오븐에 들어가게 

되면, 가족들은 식탁을 챙기고, 부엌을 

정돈하고, 간단 한 설겆이를 함께 합니다. 

음식을 먹을 준비가 되면, 모든 가족이 

식탁에 앉 게 됩니다. 이때 요리에 열심히 

참여한 가족들의 노력에 감사하는 

한마디를 합니다. 가족 전체 사 진이나 

요리 사진을 이때 찍어두는 것도 좋습니다. 

요리된 음식을 즐기는 동안 요리 과정에 대해 이 

야기를 나눕니다. 가장 재미있었던 것이 무엇인 

지, 무엇을 배웠는지 아이들에게 물어보고, 다음 

에 시도해보고 싶은 요리법에 대해 언급하기 바랍 

니다. 아이들에게 많은 긍정적인 평가를 해 주고 

요리에 열심히 참여한 것에 대해 격려해주세요. 

식탁을 치우고 설겆이를 하는데 온가족이 다 참 

여합니다! 
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부모님 안내서 

학교 취학 

원활한 취학을 돕기 위해 다음 사항들을 부모님 

들에게 권해 드립니다: 

 자녀가 취학하게 될 학교에 연락합니다 (주 

거지 인근에 있는 학교일 수도 있고, 사립학 

교일 경우는 다른 지역일 수도 있습니다). 

 새학년이 시작되기 전에 미리 입학 등록을 

하십시오. 

    입학일을 확인해 주십시오. 

   학교 오리엔테이션에 참석해 주십시오. 

 교복에 대해 알아보고, 교복을 구입해 주십 

시오. 

   학교에서 교사들을 만나십시오. 

 학교에 한국어 사용 교사가 있는지 알아보 

십시오. 

 자녀에게 알레르기나 기타 질환이 있다면 

학교와 교장에게 통보하시기 바랍니다. 

 필요한 경우, 학교내 방과전후 케어 프로그 

램을 예약하십시오. 

학부모님들은 학교에 대해 자녀와 이야기를 나 

누고, 학교를 방문해서, 교내 주요 시설들 (화장 

실 및 교실 등)의 위치를 파악하도록 도와 줄 수 

있습니다. 또한 자녀와 같은 학교에 다니는 다른 

학부모님 및 아이들을 만나 영어로 대화를 나누 고, 

필요에 따라 중요한 질문이나 문의를 하는 기 회도 

갖기 바랍니다. 
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NSW에서의 취학에 대한 자세한 안내와 

취학 준 비에 관련된 학부모 지원 

소책자는 다음 웹사이 트에서 

다운로드받을 수 있습니다: 

https://k6.boardofstudies.nsw.edu.au/wps

/ portal/go/parents/transition-to-school. 

자존감 기르기 

실수는 허용되며, 실제로 배우는 

과정에서 실수 는 중요한 역할을 한다는 

것을 자녀에게 잘 이해 시키면, 

계획된대로 일이 진행되지 않더라도 긍 

정적이고 자신감있게 일을 대처할 수 

있게 됩니 다. 또한 부모님들은 자녀가 

자신에 대해 긍정적 으로 생각하고 말할 

수 있도록 가르치고, 자녀들 이 잘하고 

즐기는 것들을 파악할 수 있도록 도와 

줌으로써 자녀가 긍정적인 자존감을 기를 수 있 

도록 도와 줄 수 있습니다. 

자녀들이 잘할 때는 잘한다고 칭찬해주고 많은 

지원과 ‘작은 승리’들을 축하해주면, 자녀들은 

자신감을 갖게 되고 건전한 생활을 할 수 있게 됩 

니다. 자녀의 자신감과 긍정적인 자아 의식을 기 

르기 위해 가장 중요한 것은 부모님들이 스스로 

자신에게 관대하고 긍정적인 사고관을 가지고 

솔선수범을 보이는 것입니다. 그러면 자녀들도 

긍정적인 사고를 하게 되고 자신에게 관대해질 

수 있습니다. 

회복력 (Resilience) 

부모님들은 자녀가 어려운 상황을 극복하고 회 

복할 수 있는 능력을 가질 수 있도록 다음과 같이 

격려해 줄 수 있습니다: 
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    부모로서의 솔선수범을 보입니다. 

 다양한 활동에 자녀가 참여할 수 있는 기회 

를 주십시오. 

 자녀에 대해 적절한 수준의 높은 기대치를 

가지십시오. 

 칭찬을 아끼지 말고, 가족으로서 함께 보내 

는 시간을 통해 자녀에게 적극적인 관심을 

보이십시오. 

 자녀가 스스로 생활을 계획하고 조직할 수 

있도록 도와주십시오. 

 안전하고 긍정적인 가정 환경을 제공하십시 

오. 

   끈끈한 부모-자녀 관계를 형성하십시오. 

 어려운 상황에 대비해 미리 계획을 세워 어 

려움을 최소화하고 그 상황을 순조롭게 넘 

어가도록 합니다. 

    충분한 휴식과 여가를 보내게 해 줍니다. 

   긍정적인 면을 항상 부각합니다. 

감성 지능 

감성 지능을 개발하도록 돕는 것은 회복력 

(resilience)을 키우는데 도움이 됩니다. 이것은 

부모가 보이는 적절한 감정적 반응이 아이들에 

게 본보기가 될 수 도 있으며, 비록 어떤 행동 

들은 바람직하지 않을 수 있지만, 사람이 가지 

는 모든 감정들은 정상적이고 받아들일만 하다 

는 사실을 자녀에게 인식하도록 하는 것입니다. 

감정적인 지능을 가르치는 것은 자녀의 감정들 을 

하나씩 같이 파악하고, 아이들에게 그 감정의 
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명칭 (예: 기쁨, 흥분, 화남, 질투. 슬픔, 

분노, 좌절 등)을 가르쳐주고, 아이 스스로 

자신의 감정을 적 절한 명칭으로 

표현하도록 도와주고 이해와 공 감을 

나누는 것입니다. 이러한 접근법은 

자녀를 위해 문제를 해결하는 것이 

아니라, 자녀가 문제 를 스스로 

해결하도록 돕는 것입니다. 

도움을 청하는 것을 배우기 

도움이 필요하거나 문제가 있을 때 

도움을 청하 는 것을 가르치는 것은 

회복력을 배우는데 매우 중요합니다. 

부모님들은 자녀에게 자신이 도움 이 

필요할 경우 신뢰할 수 있고 도움을 요청할 

만 한 성인 5명을 파악하고, 그들에게 

어떻게 연락할 수 있는지 같이 

상의함으로써 이러한 기술을 개 발시킬 수 

있습니다. 또한 부모님은 아이와 함께 상황극을 

통해 어려움에 빠질 경우 도움을 청하 는 것을 

미리 연습해보는 것도 좋은 방법입니다. 

평가 

 

NAPLAN 

전국 평가 프로그램 – 수리력 및 언어력 (The Na- 

tional Assessment Program – Literacy and Numera- 

cy (NAPLAN))은 매년 호주 전역에서 3, 5, 7, 9학 

년을 상대로 실시됩니다. NAPLAN 시험은 읽기, 

쓰기, 스펠링 및 수리력을 평가합니다. NAPLAN 

은 학업 성취도 평가일 뿐 입니다. 

 

HSC 
 

The Higher School Certificate (고등학교 서티피 

켓)는 NSW에서 이루어지는 평가로서, 12학년을 
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이수하는 모든 학생들을 상대로 합니다. 각 주마 

다 이에 준하는 유사 평가가 있습니다. HSC은 개 

별 과목당 학생의 성적을 그 해당 과목의 표준 점 

수에 상대적으로 평가 채점합니다. HSC 점수는 

일부는 학교 위주 평가에 의해, 일부는 HSC 시험 

에 의해 결정됩니다. 

 

ATAR 
 

The Australian Tertiary Admission Rank (ATAR)는 

대학 입학을 원하는 학생들에게 주어지는 등급 ( 

점수는 아님)입니다. 이것은 특정 학생이 다른 학 

생들과 비교한 상대적 점수로서 대학 입학 전형 

의 일부로 사용됩니다. 

대안적인 진로 

고등학교 졸업 후 자녀의 진로를 결정하고 지원 

하는데 학부모님들은 중요한 역할을 합니다. 고 

등학교 졸업 후 선택할 수 있는 많은 진로가 있 

습니다: 

    대학 (대학 휴학 포함). 

    훈련 프로그램. 

    TAFE 및 칼리지. 

    취업 및 자원봉사. 

 

자녀들이 부모님들의 생각과 다른 꿈과 야망이 

있을 수 있다는 사실을 반드시 기억해 주십시오. 

자녀들 자신이 선택한 진로를 추구하게 되면 더 
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높은 동기 부여를 갖게 되고 따라서 성공의 가능 

성도 높아집니다. 
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Trường học ở Úc 

Các trường học ở Úc có mục tiêu tạo ra 

những học sinh giỏi - những người vận 

dụng sự sáng tạo,tính logic và tính chiến 

lược trong suy nghĩ của học sinh, sự bao 

dung, tinh thần lạc quan, chịu trách nhiệm, 

tự giác và có khả năng quản lý cảm xúc và 

hành vi của mình. Các điểm chính của hệ 

thống giáo dục Úc bao gồm: thúc đẩy học 

tập trọn đời, nhiều môn học tạo ra sự đa 

dạng dẫn tới thành công, một mô hình dạy 

và học lấy học sinh làm trung tâm và có đầy 

đủ các phương pháp đánh giá khác nhau. 

Hệ thống trường học ở Úc gồm: 

 Mẫu Giáo 

 Tiểu học. 

 Trung học cơ sở 

 Trung học phổ thông . 

Các đặc tính của trẻ ảnh hưởng đến khả 

năng thích ứng với trường học (tính cách, 

kỹ năng giao tiếp xã hội, trí thông minh và 

các yếu tố khác), đặc tính của phụ huynh 

(thực hành nuôi dạy con cái, tình trạng mối 

quan hệ, các vấn đề khác) và đặc tính cộng 

đồng (các dịch vụ có sẵn trong cộng đồng và 

mối quan hệ gia đình có với các dịch vụ này). 

Trường Tiểu Học 

Trường Tiểu Học ở Bang NSW hiện tại 

theo giáo trình dựa vào các giai đoạn học 

khác nhau. 

 Đầu giai đoạn 1 : Nhà Trẻ. 

 Giai đoạn 1: Năm lớp 1 và  lớp 2. 

 Giai đoạn 2: Năm lớp 3 và lớp 4. 

 Giai đoạn 3: Năm lớp 5 và lớp 6. 

Trong trường tiểu học trẻ được học tiếng 
Anh, Toán, Nghệ Thuật Sáng Tạo, Xã Hội 

Nhân Văn và Môi Trường, Khoa Học và Kỹ 
Thuật, Phát Triển Cá Nhân, Sức Khoẻ và 

Giáo Dục Thể Chất. 

Ngoài nội dung dựa trên môn học, trường 

tiểu học cũng chú trọng những vấn đề 
đương đại và khả năng tổng quan để học 

sinh chuẩn bị kỹ năng sống và làm việc một 
cách thành công trong thế kỷ 21. Những vấn 

đề này bao gồm kỹ thuật thông tin, tư duy 
phê phán và sáng tạo, năng lực xã hội và cá 

nhân, sự hiểu biết về đạo đức. Có nhiều 
vấn đề quan trọng trong giáo trình không 
thể học từ sách giáo khoa hay nghiên cứu 

chuyên sâu mà được phát triển thông qua 
việc tham gia vào các hoạt động trải nghiệm 

thể thao, nghệ thuật, âm nhạc và xã hội. 

Học sinh được kỳ vọng những gì ? 

Học sinh được yêu cầu có: 

 Có kỹ năng xã hội và giao tiếp phù hợp. 

 Có khả năng đóng góp và tham gia vào 
môi trường lớp học và trường học. 

 Hiểu biết và tôn trọng sự đa dạng văn hóa. 

 Có sức khoẻ và phát triển thể chất tốt. 

 Có kỹ năng giải quyết vấn đề và phục 

hồi tốt . 

 Có khả năng tuân thủ với nội quy của 
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trường và hợp tác với các giáo viên và 

bạn bè. 

 Có trách nhiệm cá nhân và tự lãnh đạo. 

 Có khả năng ra quyết định. 

Sự kỳ vọng của phụ huynh 

Kỳ vọng của cha mẹ cần phải thực tế, phù 

hợp lứa tuổi và có liên quan đến kinh ng- 

hiệm của con em mình khi đi học ở một 

trường học tại Úc. Các bậc cha mẹ nên đặt 

những kỳ vọng của mình dựa trên cơ sở 

sau đây: 

 Sự kỳ vọng của chính mình. 

 Sự kỳ vọng của các phụ huynh khác 

đối với  con em họ. 

 Sự kỳ vọng của trường đối với học 

sinh. 

 Sự kỳ vọng của chính học sinh đối với 

bản thân. 

 Khả năng của phụ huynh làm gương 

trong phép ứng xử mà họ mong muốn 

con em mình có được. 

Những vấn đề khó khăn có thể xảy ra khi 

phụ huynh kỳ vọng quá nhiều ở con em 

mình hoặc muốn con em mình hoàn hảo. 

Không ai hoàn hảo. Kỳ vọng sự hoàn hảo 

từ phụ huynh hoặc từ chính trẻ có thể dẫn 

tới thất vọng và mâu thuẫn. 

Phụ huynh cảm thấy không hiểu được sự 

kỳ vọng thích hợp có thể là gì hoặc lo lắng 

rằng sự kỳ vọng của họ đối với con em có 

thể quá cao thì nên trao đổi với trường để 

nhận được sự hỗ trợ và hướng dẫn. 

Quyền và trách nhiệm của phụ huynh 

Bao gồm: 

 Đảm bảo con em mình đi học mỗi ngày, 
và quản lý phù hợp trước và sau khi đi 

học. 

 Giúp trẻ nghỉ ngơi đầy đủ và có thời 

gian rảnh/chơi để hỗ trợ sự phát triển 
thể chất và giao tiếp xã hội. 

 Đem đến cho trẻ một môi trường an 

toàn không có bạo lực và lạm dụng, 
hiểu biết được sự khác biệt giữa kỷ luật 

và lạm dụng trẻ em. 

 Tuân thủ tất cả các chính sách của 
trường, thủ tục và hướng dẫn liên 

quan, chỉ thị của hiệu trưởng đối với 
khách đến thăm trường. 

 Khi có sự lo lắng về vấn đề gì thì trao 
đổi với các giáo viên đứng lớp hoặc 

hiệu trưởng trường. 

 Tham gia và cùng hoạt động với con 
em trong việc học tập. 

Các vai trò chính trong các trường tiểu học 

 Hiệu trưởng – có trách nhiệm chung 
cho toàn trường. 

 Phó Hiệu trưởng – chịu trách nhiệm tổ 
chức hàng ngày của trường và các vấn 

đề sức khoẻ của nhân viên và học sinh. 

 Giáo viên đứng lớp – chịu trách nhiệm 
về việc học và phúc lợi của trẻ ở 

trường. 

 Giáo viên dạy Anh Văn là Ngôn Ngữ Thứ 

Hai (ESL) – hỗ trợ trẻ từ các gia đình 
không nói tiếng Anh như ngôn ngữ chính. 
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 Tư vấn viên tại trường – tư vấn và đánh 

giá tâm lý cho trẻ có các nhu cầu đặc biệt. 

 Hội/ban phụ huynh và công dân (P&C) – 

là một nhóm phụ huynh, người chăm sóc 
và những công dân tham gia các hoạt 
động của trường học bao gồm các hoạt 

động phát triển chính sách và gây quỹ. 

Để phụ huynh có thể liên lạc tốt nhất với 
trường, trước hết là đặt một cuộc hẹn với, 

hoặc nói chuyện với giáo viên lớp học của 
con em mình. Các vấn đề hành chính có thể 

được thảo luận với nhân viên hành chính 
trường người thường ở trong khu tiền sảnh 

của trường. Phụ huynh cũng có thể hẹn gặp 
cố vấn của trường hoặc hiệu trưởng. Nếu 

cần thông dịch viên liên hệ Dịch Vụ Thông 
Phiên Dịch (TIS) tại số điện thoại 131 450. 

Trường chuyên và lớp chọn 

Trường chuyên và lớp chọn là một phần 
của một chương trình giáo dục  đặc biệt 
và được thiết kế nhằm đem đến một môi 

trường học tập đầy thử thách thích hợp 
cho học sinh có năng khiếu và tài năng. 

Lớp chọn là các lớp học ở một số trường 
tiểu học công dành cho học sinh lớp  5 và 
6 có tài năng và học lực cao. Ở bang NSW 

để được vào lớp này học sinh sẽ tham gia 
cuộc thi Vào Lớp chọn. 

Để được vào trường chuyên (bang NSW), 

học sinh được xem xét trên cơ sở thành 
tích học tập, được xác định bằng kết quả 
học tập ở trường và kết quả trong kỳ thi Vào 

Trường chuyên được tổ chức mỗi năm. 

 
 
 
 
 

 
Tổ Chức Trong Gia Đình 

Các gia đình thường tham gia vào rất nhiều 

cuộc họp, các cuộc hẹn và các hoạt động 

bên ngoài. Ngoài việc cho trẻ đến trường 

học, sẽ còn có thêm nhiều chuyến dã 

ngoại, ngày hội thể thao, lễ hội, các kỳ thi 

và các sự kiện đặc biệt vào trong lịch hoạt 

động của gia đình. 

Việc sử dụng một hệ thống ghi lại các ngày 

quan trọng có thể giúp gia đình hoạt động 

hiệu quả hơn. Nó có thể giúp các bậc phụ 

huynh nhận thức rõ hơn về các sự kiện 

quan trọng ghi trong nhật ký của con em 

mình và có thể gây căng thẳng (chẳng hạn 

như một cuộc thi quan trọng), hoặc những 

ngày cần được lập kế hoạch và chuẩn bị 

đặc biệt (chẳng hạn như việc hoàn thành 

một dự án nghệ thuật). 

Hoạt động này giúp các gia đình trao đổi 

thông tin rõ ràng và điều phối các thời gian 

biểu với nhau đảm bảo rằng mỗi thành 

viên trong gia đình được hỗ trợ và chuẩn bị 

trước cho một ngày, một tuần và một tháng. 

Các yêu cầu vật dụng 

Bảng ghi nhớ 

Dây 

Đinh ghim có đầu hoặc ghim 
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Xấp giấy trắng hoặc tấm bảng nhỏ 

Viết 

Viết bảng và gôm xoá 

Lịch năm có những ô trống vừa phải 

Hướng dẫn 

1. Tạo một nơi trao đổi thông tin – Dùng 

dây, đinh ghim để đính vào một tờ giấy 
hoặc một bảng trắng nhỏ trên bảng ghi nhớ 

của bạn. Dán sợi dây vào một đầu của cây 
viết ( nếu bạn sử dụng tờ giấy trắng) hoặc 

một cây viết bảng ( nếu bạn sử dụng bảng 
trắng nhỏ). Đính đầy kia của sợi dây vào 

tấm bảng ghi nhớ. Phần này dùng để ghi 
các tin nhắn điện thoại, các thông tin cập 
nhật mới nhất và ghi lại các ghi nhớ cho 

thành viên trong gia đình. 

2. Phần ghi các số điện thoại quan trọng 

– Lập một danh sách các số điện thoại 

quan trọng và dán vào bảng ghi nhớ. Các 

số điện thoại này gồm có: 

 Số khẩn cấp (000) 

 Số của bác sỹ và nha sỹ 

 Số nơi làm việc của phụ huynh 

 Số của người cần liên lạc trong trường 

hợp khẩn cấp 

 Tên và số điện thoại bạn bè của con bạn. 

 Số điện thoại văn phòng trường 

3. Phần lịch năm- Đính lịch năm vào bảng 

ghi nhớ. Đảm bảo các thành viên trong gia 
đình ghi vào đó những ngày có hội họp, hẹn 

gặp, các hoạt động sau giờ học, dã ngoại, 
tiệc tùng hay các ngày quan trọng khác. 

4. Họp gia đình hàng tháng – tổ chức họp 

gia đình vào đầu mỗi tháng. Thảo luận về 

các ghi nhớ ở trường, thư thông báo, lịch, 

kế hoạch của phụ huynh và các thông tin 

quan trọng khác. Dành thời gian thảo luận 

các sự kiện tháng tới và các hoạt động ưu 

tiên cho từng thành viên trong gia đình. 

Ghi lại tất cả những ngày quan trọng vào 

lịch. Nói chuyện với con em về các sự kiện 

và các hoạt động sắp tới. Nên nhớ xem xét 

những việc sau: 

 Con em có cần bạn hỗ trợ để chuẩn bị 

cho ngày quan trọng nào không? 

 Có tuần nào đó có người bận quá và 

cần sự giúp đỡ không? 

 Có đủ thời gian cho tất cả các thành 

viên trong gia đình nghỉ ngơi và thư 

giãn với các hoạt động giải trí không 

nằm trong kế hoạch không? 

 Có các hoạt động không quan trọng 

nào có thể bỏ ra khỏi lịch để giảm sự 

căng thẳng và áp lực thời gian? 

Phải kiểm tra lịch mỗi tuần và trò chuyện 

với con bạn về những vấn đề sắp tới trước 

khi một tuần mới bắt đầu. Việc này sẽ giúp 

bạn giám sát các hoạt động của trẻ, đảm 

bảo chúng không bị quá tải và hỗ trợ chúng 

về mặt tinh thần cho các việc sắp diễn ra. 
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Phần 2 
 

Việc phát triển của trẻ 

Việc phát triển của trẻ mô tả quá trình trẻ 

trưởng thành và phát triển các mặt thể 

chất, tình cảm và trí tuệ quan trọng cần 

thiết để đạt đến tuổi trưởng thành. Bắt đầu 

từ trường học là một giai đoạn quan trọng 

trong sự phát triển của một đứa trẻ. 

Việc phát triển trí óc 

Trẻ nhỏ có khả năng giới hạn suy nghĩ và 

tìm lý do. Chúng không thể liên kết cảm xúc, 

suy nghĩ và hành vi của chúng. Bộ não của 

chúng rất nhạy cảm với các trải nghiệm. 

Kinh nghiệm và môi trường ban đầu có ảnh 

hưởng rất lớn đến sự phát triển bộ não của 

trẻ em. Tương tác tích cực với mẹ, cha, anh 

chị em, ông bà, và bạn bè giúp trẻ nhỏ học 

cách đi bộ, nói chuyện, quản lý hành vi và 

cảm xúc của chúng cũng như chia sẻ và 

giải quyết vấn đề. Có thể hỗ trợ trẻ bằng 

cách đem đến cho trẻ những điều sau đây: 

 Một môi trường an toàn và an ninh để 

trẻ có thể học và khám phá mà không 

phải sợ hãi. 

 Nhiều cơ hội để trẻ lập lại và thực hành 

kỹ năng mới. Điều này sẽ giúp tăng 

cường các kết nối trong não. 

 Chơi thường xuyên. 

 Trò chuyện và tương tác . 

 Cổ vũ tích cực và khen ngợi. 

 Hỗ trợ khi trẻ trải nghiệm những kinh 

nghiệm mới. 

 

 
 
 

 
 Có kỳ vọng thực tế bao gồm việc để trẻ 

tiến bộ theo nhịp độ riêng của chúng. 

Phát triển cảm xúc và xã hội 

Trẻ cần được hỗ trợ để phát triển một cách 

đặc biệt: 

 Tự ý thức, bao gồm ý thức về bản sắc 

riêng, sự tự tin và sự hiểu biết cảm xúc 

của chính trẻ. 

 Ý thức xã hội, có kiến thức về sự khác 

biệt giữ mọi người, tôn trọng, thông 

cảm và hiểu người khác. 

 Tự quản lý là khả năng làm những việc 

như quản lý và điều tiết cảm xúc, đặt ra 

và hoàn thành mục tiêu, sử dụng thời 

gian hiệu quả. 

 Chịu trách nhiệm ra quyết định bao 

gồm lựa chọn một cách thông minh và 

hiểu sự công bằng. 
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 Kỹ năng quan hệ như giao tiếp, hợp tác, 
chia sẻ, làm bạn và giải quyết mâu thuẫn. 

Phát triển xã hội và cảm xúc cũng quan 
trọng và cần thiết để thành công trong cuộc 
sống như phát triển trí não. Đây là loại hình 
phát triển chủ yếu dựa trên kinh nghiệm 
của một đứa trẻ, và các mối quan hệ của 
đứa trẻ. Phụ huynh làm gương cho các 
hành vi và phản ứng thích hợp là một trong 
những cách quan trọng nhất để trẻ em phát 
triển về mặt xã hội và cảm xúc. 

Phát triển thể chất 

Phát triển thể chất tốt được hỗ trợ bằng 
những điều sau đây: 

 Thói quen ăn uống lành mạnh. 

 Các hoạt động thể chất và giải trí. 

 Thói quen đi ngủ tốt và nghỉ ngơi nhiều. 

Phát triển có thể bị phá vỡ nếu trẻ em 
không được bảo vệ trước những chấn 
thương tâm lý và căng thẳng có hại. Phát 
triển bị gián đoạn có một tác động mạnh 
mẽ vào việc học tập và khả năng để thành 
công ở trường. 

Những loại chấn thương tâm lý 

Chấn thương tâm lý có thể ảnh hưởng ng- 
hiêm trọng đến thói quen và quy trình học 
tập ở trường của trẻ. Chấn thương tâm lý 
có thể có từ nhiều vấn đề bao gồm: 

 Lạm dụng trẻ ( lạm dụng thể chất, lạm 
dụng tình dục, xao lãng, lạm dụng cảm 
xúc hoặc bị tổn thương do bạo lực gia 
đình). 

 Hình phạt và sỉ nhục. Điều này có thể 

dẫn đến thành tích học tập và sinh hoạt 

kém, các vấn đề sức khỏe tâm thần và 

thậm chí lạm dụng thuốc. 

Các báo cáo viên bắt buộc, ví dụ như nhân 

viên nhà trường, có trách nhiệm thông báo 

cho cơ quan chức năng nếu họ nghi ngờ 

một đứa trẻ bị ngược đãi, bạo hành gia đình 

hay bị phạt với tính chất gây hại cho trẻ. 

Căng thẳng 

Có ba loại căng thẳng đã được xác định 

bởi Trung Tâm Phát Triển Trẻ Em của 

trường Đại Học Havard: 

 Căng thẳng có tính tích cực là một 

phần bình thường của cuộc sống. 

 Căng thẳng có thể chịu được là loại 

căng thẳng có thể vượt qua được với 

sự hỗ trợ của gia đình và phụ huynh. 

 Căng thẳng độc hại là loại căng thẳng 

diễn ra khi trẻ trải nghiệm thường xuyên, 

nhiều lần và lâu dài những vấn đề như 

lạm dụng trẻ em hay bạo lực gia đình mà 

không có sự hỗ trợ của người lớn. Đây là 

loại căng thẳng mang tính độc hại. Căng 

thẳng mãn tính này sẽ phá vỡ sự phát 

triển não của trẻ và các hệ thống khác. 

Trẻ em có thể thể hiện sự căng thẳng bằng 

cách làm liều, hành động quá đà, hung 

hăng hoặc gây rối, khóc, trở nên lãnh đạm 

về thể chất hay tinh thần , suy thoái thành 

những hành vi trẻ con, hay là không muốn 

tham gia vào các hoạt động gia đình và 

nhà trường, cũng như các yếu tố khác. 
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Giúp trẻ vượt qua căng thẳng 

Phụ huynh có thể giúp trẻ kiểm soát căng 

thẳng bằng cách: 

 Thường xuyên dành thời gian cho trẻ 

một cách yên ả và thư giãn. 

 Lắng nghe trẻ và khuyến khích chúng 

nói về cảm xúc và những nổi lo âu (điều 

này sẽ không làm cho sự sợ hãi và lo 

âu trở nên nghiêm trọng hơn) 

 Khuyến khích hoạt động thể chất (thói 

quen ăn uống tốt, thể dục và ngủ) . 

 Tránh phê phán và có các hành vi tiêu 

cực đối với trẻ. 

 Tạo ra một cuộc sống gia đình an toàn 

và đầy khuyến khích hỗ trợ. 

 Khuyến khích và khen ngợi trẻ thường 

xuyên khi có thể. 

 Cho trẻ thấy sự quan tâm tích cực đến 

các hoạt động của trẻ. 

 Giám sát sự tiếp cận của trẻ đối với 

phương tiện truyền thông và kỹ thuật. 

 Tránh lập thời biểu quá nhiều cho trẻ và 

đảm bảo trẻ có nhiều hoạt động chơi và 

thờ gian thư giãn tuỳ ý. 

 Tránh đặt những kỳ vọng phi thực tế 

cho trẻ. 

Khuyến khích phát triển sức khoẻ tinh 

thần tích cực 

Trẻ em cần khuyến khích hỗ trợ, yêu 

thương và có những mối quan hệ an toàn 

với người lớn và ít nhất một mối quan hệ 

tích cực với một phụ huynh. Khi được tham 

gia các nhóm bạn bè hoặc xã hội sẽ giúp 

có cảm giác được kết nối với cộng đồng 

hoặc nhà trường và cũng giúp duy trì sức 

khoẻ tinh thần tốt . Phụ huynh có thể giúp 

trẻ đạt được những thành tựu cá nhân tích 

cực bằng cách hướng đến các hoạt động 

khác ngoài thành công trong học tập. 

Đảm bảo môi trường cởi mở và có thể giao 

tiếp tại nhà rất quan trọng. Nếu trẻ được 

khuyến khích để nói với cha mẹ về những 

vấn đề chúng lo lắng hoặc ngại ngùng thì 

chúng có thể sẽ nói và tạo cho cha mẹ một 

cơ hội quý giá để gắn kết và nhận ra các 

khó khăn ngay từ ban đầu. 

Tìm sự giúp đỡ 

Trường hợp các vấn đề căng thẳng hoặc 

sức khỏe tâm thần là một mối quan tâm, 

thì phụ huynh nên tìm sự giúp đỡ chuyên 

khoa cho con em mình. Nói chuyện với các 

nhân viên tư vấn trong trường học, hoặc 

các bác sĩ gia đình là những người có thể 

giới thiệu cho phụ huynh đến các dịch vụ 

chuyên khoa. Trung tâm y tế cộng đồng 

cũng cung cấp tư vấn miễn phí cho trẻ em 

và gia đình, đánh giá và các dịch vụ sức 

khỏe tâm thần 
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Buổi tối xem phim của gia đình 

Dành nhiều thời gian cùng nhau thư giãn 

trong gia đình là một phần quan trọng của 

cuộc sống gia đình, nhưng là điều trẻ em có 

thể không làm quá thường xuyên với cha 

mẹ, đặc biệt là khi chúng lớn hơn. Thậm chí 

đôi khi có tất cả mọi người ở cùng phòng 

cùng lúc cũng là một thử thách! 

Hoạt động này là một hoạt động dễ làm, 

đặc biệt là cho các gia đình đã sẳn có một 

tuần vất vả hoặc đang có mâu thuẫn. Hoạt 

động này không đòi hỏi phải giao tiếp nhiều 

mà chỉ là ở cùng bên nhau và thư giãn. 

Các vật dụng cần có 

Một bộ phim gia đình (các đài truyền hình 

chính thường có các bộ phim gia đình vào 

tối thứ Sáu hoặc thứ Bảy. Phim cũng có thể 

thuê ở ngoài hoặc qua phát sóng     truyền 

hình. Bạn cũng có thể có cơ hội ra ngoài 

đến rạp xem phim) 

Đồ ăn vặt (trái cây, bắp rang, thức uống 

hoặc món gì đặc biệt). 

Một không gian thích hợp cho toàn bộ các 

thành viên trong gia đình có thể ngồi cùng 

và xem phim. 

Những hướng dẫn 

Chọn một đêm mà mọi người đều ở nhà và 

rảnh rỗi. Thậm chí là một đêm trong tuần đi 

học miễn là trẻ sẽ đi ngủ đúng giờ. 

Nên thông báo cho các thành viên trong 

gia đình biết trước một vài ngày là sẽ có 

một đêm phim gia đình và thời gian. Điều 

này sẽ cho mọi người cơ hội để mong đợi 

thời gian ở bên nhau. 

Đêm phim gia đình nên bắt đầu sau bữa 

cơm tối để không có ai bị đói bụng vì phải 

xem phim! 

Tất cả các máy bao gồm cả điện thoại và 

máy tính bảng sẽ không được sử dụng 

trong đêm phim gia đình. 

Thông báo cho mọi người biết vào đầu giờ 

tối là khi nào thì phim gia đình sẽ bắt đầu. 

Tập hợp các thành viên trong gia đình lại 

với nhau vào thời gian quy định và thông 

báo mọi người rằng trừ phi phải đi nhà    

vệ sinh, mọi người nên ở cùng nhau và 

thưởng thức phim với nhau. 

Tắt đèn, bật nút Play và tận hưởng bộ phim! 
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Phần 3 

Tài liệu phát cho phụ huynh 

Có bằng chứng rõ ràng về tầm quan trọng 

của phụ huynh tham gia vào việc đi học và 

học tập của trẻ. Phụ huynh có thể hỗ trợ trẻ 

để thành công ở trường bằng cách: 

 Tạo ra thói quen và tính ổn định. 

 Khuyến khích đọc sách. 

 Giúp trẻ trở nên có tổ chức. 

 Nói chuyện về trường học với trẻ. 

 Thông tin liên lạc với trường. 

 Nuôi dưỡng tính độc lập và tính kỷ luật. 

Phụ huynh cũng nên tham gia vào hoạt 

động của trường bằng cách tình nguyện 

trong lớp, tham gia các sự kiện của trường, 

tham gia vào uỷ ban Phụ huynh và Công 

dân và các hoạt động khác. 

Các vấn đề phụ huynh hỗ trợ 

 Hiểu sự phát triển của trẻ. 

 Là tấm gương tốt. 

 Tích cực chú ý đến trẻ. 

 Dạy trẻ trí tuệ tình cảm. 

 Đảm bảo có một môi trường an toàn và 

an ninh. 

 Phát triển cách sống lành mạnh và cân 

bằng. 

Sử dụng kỷ luật hiệu quả 

Công bằng, nhất quán và các cơ hội học  

là cần thiết để thực hiện kỷ luật hiệu quả. 

Nếu trẻ đang sợ hãi chúng không thể học. 

Làm mất mặt và trừng phạt thân thể không 

có hiệu quả vì các phương pháp này không 

dạy con đúng cách để hành xử. 

Sử dụng kỷ luật tích cực với trẻ em liên 

quan đến việc đưa ra sự khuyến khích    

và kết quả thích hợp, bao gồm việc công 

nhận rằng sai lầm là một phần hoàn toàn 

bình thường của quá trình học tập. 

Kỷ luật có hiệu quả nhất khi: 

 Có kế hoạch trước và được chuẩn bị 

để quản lý thời gian căng thẳng tốt hơn. 

 Tạo ra các hoạt động cho trẻ đỡ nhàm 

chán. 

 Bỏ qua những hành vi sai phạm không 

đáng kể. 

 Thương lượng với trẻ khi yêu cầu của 

trẻ là hợp lý. 

 Có kết quả xử lý phù hợp, nhất quán và 

công bằng cho những hành vi sai phạm 

chẳng hạn như mất quyền ưu tiên làm 

gì đó, yêu cầu trẻ xin lỗi, yêu cầu trẻ trở 

về và hoàn tất nhiệm vụ hay hoạt động 

đang làm ngay tức khắc. 

 Sử dụng thời gian phạt hoặc không cho 

ra ngoài ít và chỉ áp dụng khi có hành vi 

sai phạm nặng. 

Hỗ trợ trẻ vượt qua những thách thức 

chung 

Các bậc cha mẹ nên nói chuyện với hiệu 

trưởng, giáo viên đứng lớp hoặc cố vấn của 

trường nếu con của họ có khó khăn, nếu 

gia đình đang gặp khó khăn. Nhiều cơ quan 
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và các chương trình phúc lợi cộng đồng địa 

phương hỗ trợ trẻ em ở trường. Cha mẹ có 

thể sử dụng internet, liên hệ với các trung 

tâm trung tâm hỗ trợ dân nhập cư, hội đồng 

hay đến gặp cộng đồng địa phương hoặc 

thư viện để tìm chi tiết về dịch vụ hữu ích và 

các chương trình đang có trong cộng đồng 

của họ . Phụ huynh cũng có thể sử dụng 

bác sĩ gia đình của họ hoặc trung tâm y tế 

cộng đồng địa phương để được giới thiệu 

tìm sự hỗ trợ chuyên môn. 

Bị bắt nạt 

Có một lúc nào đó, trẻ có thể bị bắt nạt ở 

trường. Bắt nạt gồm: 

 Bắt nạt bằng ngôn từ như gọi tên, chọc 

ghẹo, đe doạ hay sỉ nhục trẻ. 

 Bắt nạt thân thể như đánh, cào cấu, 

khạc nhổ, đẩy ngã. 

 Bắt nạt giao tiếp xã hội như nghỉ chơi 

trẻ, làm các động tác không phù hợp. 

 Bắt nạt tâm lý bao gồm đồn thổi, phá 

hỏng vật dụng trẻ sở hữu hay nhắn 

tin có nội dung khó chịu và nhiều hình 

thức khác nhau. 

Thông tin chi tiết về bắt nạt và cách xử lý 

khi trẻ bị bắt nạt có ở trang web 

http://bullyingnoway.gov.au/ . 

 
 
 
 
 
 

 
Cùng chuẩn bị bữa ăn 

Hoạt động này khuyến khích làm việc theo 

nhóm, giao tiếp và liên kết giữa các thành 

viên trong gia đình. Đó là một cách tuyệt vời 

để có được các thành viên trong gia đình 

làm việc với nhau hướng tới một mục tiêu 

chung. Hay nhất là, một khi bạn đã cùng 

chuẩn bị một bữa ăn, bạn sẽ ăn cùng nhau! 

Các vật liệu cần có 

Công thức nấu hoặc thực đơn ( có hàng 

ngàn công thức miễn phí và thực đơn trên 

mạng, sách hướng dẫn nấu ăn hoặc nấu 

món đặc biệt mang tính văn hoá hoặc 

truyền thống của gia đình). 

Các phụ liệu dựa trên công thức nấu bạn 

chọn. 

Dụng cụ nấu, nhà bếp và hoặc không gian 

để chuẩn bị. 

Dụng cụ ăn, dao muỗng, chén dĩa. 

Hướng dẫn 

Cho tất cả các thành viên trong gia đình ra 

quyết định cùng nhau là nên nấu theo công 

thức nào, món gì. 

Lập danh sách các phụ liệu cần mua  dựa 
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trên công thức hướng dẫn nấu. Bạn có thể 

có đủ các phụ liệu cần thiết hoặc phải đi 

mua sắm thêm. 

Dành đủ thời gian để chuẩn bị phụ liệu nấu 

và lên kế hoạch trước để có thời gian hoàn 

tất trước khi mọi người quá đói. Đây là một 

quy trình không nên làm vội. 

Trước khi bạn bắt đầu nấu, giải thích cho 

mọi người biết tính quan trọng của việc phải 

làm theo công thức nấu hoặc hướng dẫn. 

Chỉ cho họ xem những bức hình của bữa 

ăn nếu có thể, qua đó họ có thể hình dung 

ra được là cả gia đình đang nấu món gì. 

Giao nhiệm vụ cho từng thành viên trong 

gia đình và đảm bảo rằng trẻ được giao 

những việc an toàn và phù hợp với lứa tuổi 

của trẻ. Trẻ nhỏ tuổi không được dùng dao 

bén hoặc lò nướng nóng! Nên nhớ giám 

sát trẻ sử dụng dụng cụ làm bếp và các 

thiết bị điện. 

Hướng dẫn đơn giản và rõ ràng. Nếu cần 

thì chỉ cho trẻ cách làm để trẻ bắt chước. 

Nên khen trẻ thường xuyên. 

Nếu trẻ trở nên chán, giao cho chúng nhiệm 

vụ khác, cho chúng xem bạn làm hoặc cho 

chúng làm những việc bên ngoài bếp để 

các thành viên khác trong gia đình có thể 

tiếp tục làm công việc của mình. Ví dụ như 

viết thực đơn lên một miếng giấy trắng và 

cho trẻ tô màu hay trang trí để đặt trên bàn. 

Hãy kiên nhẫn! Điều quan trọng của hoạt 

động này là cùng nhau làm việc. 

Một khi thực phẩm được chế biến hoặc đã 

ở trong lò , giao cho tất cả các thành viên 

trong gia đình các nhiệm vụ khác như đặt 

bàn, cất phụ liệu đi và rửa nồi, chảo. 

Khi bữa ăn đã sẵn sàng , tất cả mọi người 

ngồi vào bàn hoặc trong cùng một phòng. 

Hãy dành thời gian để khen ngợi tất cả các 

thành viên gia đình cho sự tham gia của 

họ. Bạn thậm chí chụp ảnh các thành viên 

gia đình và những món ăn. 

Trong khi mọi người đang thưởng thức món 

ăn của bạn, bạn có thể nói về quá trình cùng 

nhau nấu ăn này. Hãy hỏi con bạn nhiệm vụ 

trẻ thích nhất, những công thức nấu ăn nào 

trẻ muốn nấu lần sau và trẻ đã học được gì 

từ lần này. Cho trẻ nhiều phản hồi tích cực 

và khuyến khích về công việc trẻ làm tốt. 

Cho tất cả mọi người tham gia vào việc dọn 

dẹp và lau chùi sau khi ăn. 
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Phần 4 
 

Chuyển trường 

Để tạo thuận lợi cho quá trình chuyển đổi 

trường học cho trẻ , các bậc cha mẹ được 

khuyến cáo nên: 

 Liên hệ với trường trẻ sẽ đi học. Có thể 

là trường trong khu vực đang ở, hay 

trường ngoài khu vực còn chỗ hoặc là 

trường tư. 

 Ghi danh cho trẻ trước khi năm học 

mới bắt đầu. 

 Tìm hiểu ngày nào trẻ bắt đầu đến 

trường. 

 Tham gia buổi giới thiệu về trường. 

 Tìm hiểu về đồng phục và mua sắm 

đồng phục. 

 Gặp các thầy cô ở trường. 

 Tìm hiểu xem có các thầy cô dạy tiếng 

cộng đồng mình ở trường không và làm 

quen với họ. 

 Lưu ý trường và hiệu trưởng nếu trẻ có 

dị ứng hoặc có các điều kiện sức khoẻ 

đặc biệt. 

 Thu xếp việc chăm sóc trẻ trước và sau 

khi đi học về nếu cần. 

Phụ huynh cũng có thể nói chuyện với  

con cái về việc học, thăm trường, giúp các 

em xác định những nơi quan trọng trong 

trường học (chẳng hạn như các nhà vệ 

sinh và phòng học), gặp các bậc cha mẹ 

và trẻ em đang học tại trường và nếu cần 

thiết, thực hành một số từ ngữ trong  tiếng 

 

 
 
 
 
 

Anh và các câu hỏi quan trọng hoặc những 

cách yêu cầu giúp đỡ. 

Thông tin chi tiết về chuyển trường ở 

NSW và sách hỗ trợ cha mẹ liên quan   

đến việc chuẩn bị sẳn sàng cho trẻ có    

thể tải trên mạng ở trang web https:// 

k6.boardofstudies.nsw.edu.au/wps/portal/ 

go/parents/transition-to-school. 

Xây dựng lòng tự trọng 

Việc phụ huynh hiểu được rằng sai lầm    

là có thể chấp nhận được và là một phần 

quan trọng của quá trình học tập sẽ có thể 

giúp trẻ cảm thấy tích cực hơn khi mọi thứ 

không đi theo kế hoạch. Phụ huynh cũng 

có thể khuyến khích lòng tự trọng ở trẻ 

bằng cách dạy trẻ suy nghĩ và nói chuyện 

tích cực về bản thân, và giúp trẻ xác định 

những điều mà chúng giỏi và thích làm. 

 
 
 
 
 

Vietnamese PPaarreenntt HHaannddoouuttss 1 

 

https://k6.boardofstudies.nsw.edu.au/wps/portal/go/parents/transition-to-school
https://k6.boardofstudies.nsw.edu.au/wps/portal/go/parents/transition-to-school
https://k6.boardofstudies.nsw.edu.au/wps/portal/go/parents/transition-to-school


PPhhầầnn  14 

 

 
 

 

Tài liệu dịch phát 

cho phụ huynh 
 
 
 
 

 

 

Cho trẻ nhiều sự trợ giúp, khen khi chúng làm 

tốt và ăn mừng “những thành công nhỏ” có 
thể giúp chúng xây dựng lòng tự trọng cũng 

như có thể duy trì một lối sống khoẻ mạnh. 
Quan trọng nhất là phụ huynh nên làm gương 

những hành vi nuôi dưỡng sự tự tin và hình 
ảnh. Quan trọng nhất là các bậc cha mẹ nên 
làm gương những hành vi nuôi dưỡng sự tự 

tin và tốt về bản thân, dạy trẻ đánh giá cao sự 
khác biệt, duy trì một khung tích cực của tâm 

trí và dịu dàng với bản thân mình. 

Tính kiên cường 

Tính kiên cường có thể được khuyến khích 

khi cha mẹ: 

 Là một tấm gương tốt, cha mẹ gương 
mẫu. 

 Cho trẻ cơ hội để tham gia vào nhiều 
họat động khác nhau. 

 Kỳ vọng cao nhưng phải phù hợp. 

 Chú ý tích cực đến trẻ qua các hành 

động như khen trẻ và dành thời gian cho 
gia đình. 

 Giúp trẻ trở nên có tổ chức. 

 Đảm bảo môi trường an toàn và tích cực 
tại nhà 

 Xây dựng mối quan hệ tốt giữa cha mẹ 
và con cái 

 Chuẩn bị cho những giai đoạn căng thẳng 

để giảm thiểu các khó khăn hoặc làm cho 
những thay đổi trở nên suông sẻ hơn. 

 Tạo thời gia nghỉ ngơi, thư giãn và biết 
ơn cuộc đời. 

 Khuyến khích sự tích cực. 

Trí tuệ cảm xúc 

Hỗ trợ trẻ phát triển trí tuệ cảm xúc cũng 
tăng cường tính kiên cường. Điều này liên 
quan đến việc cha mẹ làm gương có phản 
ứng cảm xúc phù hợp và chấp nhận có một 
số hành vi là không mong muốn nhưng tất 
cả những cảm xúc này là bình thường và 
chấp nhận được. 

Dạy trí tuệ cảm xúc là xác định cảm xúc 
của một đứa trẻ ở một cường độ mức thấp, 
đặt tên cho cảm xúc và giúp trẻ em đặt tên 
cho cảm xúc của chính mình, thừa nhận 
những cảm xúc, đưa đến sự hiểu biết và 
cảm thông. Cách tiếp cận này cũng bao 
gồm việc hỗ trợ trẻ em giải quyết vấn đề 
chứ không phải luôn luôn giải quyết vấn đề 
cho trẻ em. 

Học cách yêu cầu được giúp đỡ 

Dạy trẻ yêu cầu giúp đỡ khi chúng cần giúp 
đỡ hoặc khi họ gặp rắc rối là tối quan trọng 
cho tính kiên cường. Cha mẹ có thể phát 
triển các kỹ năng này bằng cách giúp trẻ 
xác định năm người lớn đáng tin cậy, những 
người mà trẻ có thể tiếp cận nếu cần sự giúp 
đỡ và bảo đảm rằng chúng biết làm thế nào 
để liên lạc với những người này. Phụ huynh 
cũng có thể sử dụng các chiến lược như 
chơi trò sắm vai để cung cấp cho trẻ một cơ 
hội để thực hành việc yêu cầu giúp đỡ. 
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Đánh giá 

NAPLAN 

Chương trình đánh giá quốc gia – Môn Văn 

và Toán (NAPLAN), được tiến hành mỗi năm 
trên toàn nước Úc , là một đánh giá cho học 

sinh lớp 3, 5, 7 và 9. NAPLAN kiểm tra các 
kỹ năng như đọc, viết, đánh vần và làm toán. 
NAPLAN chỉ là thước đo sự tiến bộ. 

HSC 

Chứng chỉ tốt nghiệp trung học phổ thông 

(HSC) là một đánh giá của NSW có sẵn 
cho tất cả học sinh hoàn tất lớp mười hai. 

Mỗi bang có một hình thức đánh giá tương 
đương. HSC ghi lại thành tích của học sinh 

trong các môn học cá nhân, phù hợp với 
tiêu chuẩn của môn học đó. HSC được 
xác định một phần bởi đánh giá của trường 

học và một phần bởi các kỳ thi HSC. 

ATAR 

Xếp Loại Đầu Vào Đại Học (ATAR) là để 

xếp loại – không phải điểm số - cho học 

sinh muốn vào đại học. Xếp loại này cho 
biết học sinh học thế nào so với các học 

sinh khác và sẽ được các trường đại học 
sử dụng trong quy trình tuyển sinh. 

Các con đường đi khác 

Cha mẹ đóng vai trò quan trọng trong việc 
hỗ trợ sự thay đổi khi kết thúc trung học. 
Có nhiều sự chọn lựa cho con em sau khi 
học xong: 

 Đại học (kể cả hoãn đại học) 

 Thực tập sinh. 

 Cao đẳng và trường dạy nghề ( TAFE). 

 Đi làm và tình nguyện. 

Khuyến khích phụ huynh ghi nhớ là trẻ có 
hoài bão riêng và có thể khác với kỳ vọng 
của cha mẹ. Trẻ có thể thành công hơn và 
có động lực hơn nếu chúng theo đuổi con 
đường tự chúng chọn. 
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لة • ح ن 3: المر تا ن س  6. و 5 ال

ع ت ي لطلا  مل ا ي  ف ف ر   دبلا  ةسالمد ت يةا ئ غةا   ل ل يزنلا   كل ،ي  ة
م لو لع جيا  وا لو نو ك لت ا و ية  نم لت ا و  ، ية ص شخ ل لصحة ا وا ية  ب لتر ا و  
، ت يا ض ا ي لر ا ن و نو ف ل ا ، و لة ي جم ل تمع ا لمج ا و ي  شر ب ل ، ا ته ئ ي ب  و

ية ن بد ل ا . 

مة عا مع  د  ا عد ت س ب ا ل لطا ا يش  ع ل ل لعمل  وا ح  نجا ي ب ف ن  قر ل  ا
يم ل ع ت ل ا ي  ف س  ر ية المدا ئ تدا ب ل ا مورم   صرة اً مة معا ها  
ت را ة وقد ف ضا ل با و لى  إ ى  تو لمح ني ا ب لم ا على   ، يع ض ا لمو  ا

ج ل عا  ي
ل من خال كة  ر شا لم ا ي  ف شطة  ن ال ية  ض ا ي لر ا ية  ن لف ا و ية  ق ي س لمو ا و  
كن ل م ي لمها  ع تب من ت ك راسة جاهزة  ود  ، فة ث ل مك ب نمو هي  ت  
ك را قي والد الخال ير . ث لك وا من  ر  مة المو لها تي ا ل ي ا ج ف نها م ل  ا
ير ك ف ت ل ا و ي  قد ن ل ، ا ي ر كا ت ب ل ا ة و ر لقد ا ية و ص شخ ل ا عية  تما لج ا و  
حد لوا ا ن  شري لع وا شمل . ت ه  هذ ر  لمو يا ا ج و نول ك ت  ، ت ما لو ع لم  ا

عية تما لج ا و . 

سة ل لج ا  1 

يم ل ع ت ل ا رسي  لمد ا ي  ف يا  ل ا تر س  أ
مدا دفهت ي سرال ف ترً  س ياا ل لى  إ يق  ق ح ت ح  جا تعا ن لم نمل ي  – 
تخدا يً س ربلا ما كا نطقاو ت م رسلاو ل ت يةا يج ت ي  ف يرت  ك ف  ،مه

رلا مؤا تامسا ل ةد ي لى  إ ،ا  ح نجا متو ل ي د ق يم  ل ع ت مطنو   ملعت 
،ا ىمد ة يا ح عضاوم رف    وتو ل ي عم  ت سبت ةدد ا ن  ةعجموم 
ل من لما را حما ل يةئ س ي مل  ظا يم ن ل ع ت ل ا رسلا  ت يا ل عزت   زي
تعا ل راو مل قد على  ةل تح   ل ا عوب  مك فهما صرتو  ط همف  .ات
شملت  مح  هميلحتو  سا ت ل ا ب ؤلاو   فا سؤاو  لت م ل يةلو   كاردإو  

ذا ل  ،تا
مر كزت على  ر  د با ةق ل طا ل ملةك ةعجمومو ، ا يم قرط من  ي ق ت ل ا . 

شمل ي م  نظا ل رسي ا لمد ا لي  ترا س ل ا ما  لي  ي : 

ر  • مد يرا ةسال ض تح ل ة ي . 

ر  • مد دبلا ةسال ت يةا ئ . 

ر  • مد نوا ةسال ثا ل  .ةي

ل من عق ما ؟بالطا ي   الذ

وي    ت

ر  • مد نوا ةسال ثا ل يا ةي ل لع ا . 

ن يكون  لب ً طا ي   تو    قع من ال

هم دي  :ل

ت • را ية مها ع تما ج ا ية  ل وتواص بة  س منا . 

ر  • د على ةق لمشاو هامسلا  ي ةكرا ف ئةب  ي صف  ل ا راو  مد  .ةسل

هم  • حتراو ف تنل ما ل ي عو ف قا ث ل ا . 

ى • تو يد مس ج من  ط  شا ن ل نمو ا ل ا و ين  ي ن بد ل ا . 

ت • را يدة مها ي ج حل ف ل  سائ م ومرونة ال يدة   .ج

رة   • قد ل لى ا ع ب  و تجا ل ن ا و عا ت ل مع وا عد  قوا ل ية ا رس  المد
ين لم ع لم ا و ن   لقرا ا  .و

تحا  • ل سؤب يل لم ا يةلو لش  ا يةخ ص يالاو  ق ذا ةد ل يةا ت . 

رة • قد ل لى ا ع ع  ن ص ت  را قرا ل  .ا

تمد ع ت ر  قد ل على ةا تكا  ل ي في ف ر  مد على ةسال ص  ئ صا لخ  ا
ت) خدما ة   ال ر ف تو لم ي   ا ف تمع  لمج ا ت  قا ل لعا ا مة و ئ قا ل ا ين    ب  
ية ب تر فل  لط ا وضع  و قة  ل عا ل ا غيرهما  و ص ( ئ خصا و ع  تم لمج ا  
وعوامل ى  خر ص ،ً( ئ خصا و ن  ي لد ا لو ا ية  ت ا لذ ا يب)  ل سا ً ية  ت ا لذ ا  

فل لط ل ية)  ص شخ ل ا ت  را لمها ا ية و ع تما ج ل ا ء  كا لذ ا  و
ت ال عائ هذه ال ت و خدما  (.ال

رسة لمد ا ية   ئ ا تد ب ل ا  ا
بع ت ت س   ر ا لمد ية ا ئ ا تد ب ل ا ي  ف يو  ن ث  و لز سا ي و م   م  حاليا  منهاجا

حلة • ن 1: المر تا ن س  • 2 و 1 ال

حلة كرة المر ب روضة 1: الم ل  فا  الط

تكز ير على  حل  لم مرا ع ت فة  ل ت مخ . 
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تقا  • ل كلب دي تا  سا يا س تارجلاو ل ر تاداشرلاو ءا مد ةسال  ي

ما ند ر ع ز    وا ن ال شأ ء ب را ت المد يها ج و لة وت ص ت ال  ذا
و ت لو اتعق ا  نيدلا

ن خلو د ى ي رسة إل المد . 

غ  • بال ل عن ا ة  ف ًي و ن مخا كو هما ت دي ل ى  س إل ر صف مد و ال ً 
ر مدي رسة  المد . 

ر  • شا لم خرنلاو ةكا ي طا ف يم  ل ع ت هما  ل فا ط ل ً  .يسدرما
 

ي ف س  ر ا لمد ية ا ئ ا تد ب ل ا ا  
ب صحا ف أ ئ ظا لو ا  
ية س ي ئ لر  ا

را  • ي مد ل سؤا هل -  م ل يةلو ملةا  كا ل ر نع  مد  .هالك ةسال

ئبن  • ا را  ي مد ل سؤم -  يم نع لو نظ ت ل ا يوا  ل  نعو ةسدرملل يم
س • ر صف مد ل - ال عن مسؤو يم  ل ع  ت

ب طال تهم ال م سال و مة  سال ية  ف عا و ع  ي جم ب   الطال

ين ف ظ والمو . 
تهم ي ف عا و ي  ف رسة  لمد ا . 

س • ر ة) ESL مد يزي ل نج ل غة ا ل ك ية  ن ا عد - (ث سا ب ي  من الطال
ر  • شا ت رسة مس المد   - 

قدم ت  ي دا رشا ت  إ يما ي ق ت ية   و س ف ن ت  يا ف غير خل ة  ي يز ل نج إ . 
ب ل لطا ل ن  ي ذ ل ا هم  ي د ل ت  جا يا ت ح صة ا خا . 

ن لو تو شطة ي ن ً ضمن  رسة  المد ما  ب يها  ف ر  ي طو ت ت  سا يا س ل من ا  
ت ء المها با ومقدمي وال ة  عاي ين الر طن والموا ن  ذي  • ال
ت يا ع ن/جم جا ن ل دي وال ين ال طن والموا  C) & (P - عة  مجمو

تبا معجو ل تعر  .ا

تر لم فهي مج ش صلا  ت مةب  خد ترا  ل يةا مةج خط ل يةاو  فه ش ل  
ر مع شا ت ر مس مد و ةسال  ً رم ي د نتك اذإو .اه ا ك   اجةح هنا
عا ي ةد ف تبم  ك ر  مد ميملا ةسال كما .ا كن  م ي دت  ي حد دعاوم  ي  

ن يكونون  ي لذ رسة ا مد ي ال ي الدارة ف المور الدارية مع موظف
تحدث معه. ويمكن  و ال صف ً ل ول م  موعدا م  مع مدرس ا ً
و  د ً وال ن يحدد ال رسة، من الفضل ً مد تواصل مع ال ل شة ل ق ا من

وا ل  دةلا
مقلرا 450 131.  (TIS) على 

غي ب ن ي ن   ً كوت تعق    وت ن وا ا ل يةاو نيدلا ع ق بةمو  س ا ن سن   ل
فل لط ا لمو  مةئا جرل  ت لهما ةب ف ط ي  ف ر  ياتا ر د مد رسلا ةسال ت ةلا ي . 

جبيو ن  فيً  وا هد ل لى نيدلا إ ءب  هماعق    وت نا ت ا على   ما 
لي ي : 

هماعق    وت  • ت ا ذا  ل يةا ت . 

تق    وت  • ياو عا د خرآ نل ن ي هم من  فال ط ً. 

تق    وت  • مدا عا لطلا من ةسرل ا  .ف

هماعق    وت  • ت ا ذا  ل يةا ت سهما من  ف ن . 

ر   • د على هماتق ن  كويً  و ان د ثح من ةق تصا ي ل تفر تي ا ل  ا
نها عا ق تو ي من  يهما  ل ف ط . 

كن م ي كلم ثحدو  شا ما  عند كوت  تعق    وت ن وا ا ل فلا من نيدلا ط  ل
يس   إذ ل ك  ي  هو من هنا ل مثا و  ملً  كا ذا . ن ل إ و ف ت ل   قع  كما ل  ا

ثر ك ً من   ، ل قو ع لم و ا ماً  عند ن  عا ق تو ن ي نً  كو لهما ي ف ط  .مثاليام  
ً من وا حد ل و نيدلا فلاً  ط ل كن  م ي ن  لى يدؤيً  إ ط  حبا  .مزتًو إ

عم  د ل ا ا بو ل ط ن ي ل ً قو ع لم على من ا هم ً ت عا ق و ن ت كو ن ت فعالم  ً
ت عا ق تو ل بة ا س نا لم ا و  نً  ي ذ ل ا د  ق ن  شو خ و ي نً  ي ذ ل ا ن  شو خ  ي
لى ع ت  ء المها با ل ن وا ذي ل ن ا و شعر هم ي أن ن ل ب فهمو ما ي  هي 

هم ةسمدر من داشرلاو فال ط ً. 

قو ح لو ق ا س مو نيدلا همالو ت ا  ي
•   

ن ر ضما هما حضو ل فا ط ً لى    إ رسة  المد كل   وم  تو   ي و     فر 

شمل ت : 
سبا فارشلا نا م ل هما  لق ل ب ر مادو  مد هبو ةسال  .عد

عدة • ل مسا فا على الط ل  صو لى الح ع ما  في  ك من ي  وقت 
يرفوت  • ئةب  ي نةآ  م كوي ل  يها ن ف لطلا  ا  ةضرع ف

نف ع ل ل لر  ا عباو حةا ل ل مون عمدل  ي مه ن بد ل ا ماجلاو  ت  .يع
ة ء لسا مع وا هم  ف ق  فر ل ين ا ب ب  ي د تأ ل ا ة  ء لسا ى وا ل إ فل  ط ل ا . 
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حة لو يط  تخط ل ا ية  ل ئ عا ل  ا

ك ر شا ت ت ل ا ئ عا ل ا ي غالبام   ف ير  ث ك ل ا من  ت  عا تما لج عيد ا لموا ا  و

س ر لمدا ة ا ي بو نخ ل ا ف  فو  وص
ين فوق ت م  ال

يمي ل ع ت ص،  هي خا و مصممة  ير  ف تو ل ئة  ي ب يم  ل ع ت بة  س منا  
كل ش ت س  ر ة المدا ي بو نخ ل ا ف  فو ين وص ق فو ت لم ا م   مج من جزءا نا ر  ب
صعوب مستت يةإ ةب ف ضا لل  طا موا بل ينبوهل ليعو  ا ء  كا لذ  .ا

ف فو ين وص ق فو ت لم ا هي  ف  فو ي ص ف عض  ب س  ر ا لمد ية ا ئ ا تد ب ل  ا
اطل ف شطة ةسرمدلا ىلإ ل ن وال ج  ر ل خا نز يف .الم ض وي ب  ها مية ا ذ كو لح ا ب  ل طا ل ين  ت ن س ل ا يم 6 و 5  ل ع ت ل ب  ل لطا ا ين  ق فو ت لم  ا
كرلاو ةيضايرلا مايل ان ف حاملاو تل ت ت تان من عشرا حالت  الر مواو وا  ينبوهل حيةا من  نا ل كالا  يةد م ي ي . ف ون  ي و  ،يو ثسا  لز

منالاو اس ب خالا ت مولا ةمانزور ىلإ ةص دعا ي عالا  يةئ ل . 

ل  ثل إكما صا م  )م عدادا م  خا ت يطا م  واس خط تطلب ت ت
ت  ا ن حا ثل المت يا م  )م س ف ني تسبب ضغطا م  ن مشروع ف
ي جدول  ية ف س رئي ت ال با س نا ذكرا م  للم تي قد ت ل و ا برى( ً ك ال

يهما ل ف ط تي  ل ا كن  م ي ن   ً ية ل عا ف ل ا هوف . كن  م ي ن   ً سا ي  دع
وا ل على نيدلا كوي نً  ثرً ان ك مة  ها لى ال إ لا دةعمسا  ا ئ عا  تل
على يرت  ي س مزب اهرموً  كنمي من دي ن   ً تخدا يدؤي س  ما

ءل ظامن قا ب على ل عرم  توب ةف ل ا  خيرا
عطيً   فل  لط ل ض  فر ي ك منزل .) 

ل و ا لجد ين ا ب د  را ف لةً  ئ عا ل ا ما  ب ضمن  عم ي د كل  د  ر من ف د  را ف  ً
ف عد سو سا ي ط  شا ن ل ت ا ل ا ئ عا ل ا على  تواصل  ل ا ح  ضو و يق ب س ن ت  و

لة ئ عا ل ا عداو  ت س يول هدا ل و م وسلاً  ب و ع شهراً  ل قا  ل ا  .دم

د لالزمة الموا  ا

حة و ل ت  نا ل عا  إ
تر ف د  
ق را و غة ً ر ا ف و  حً  و يض ل ب ً ير  صغ يس  ب ا ب د  

ية د عا و  تً  ت ذا كا ملونة مس ةمدب    ب يط   خ

ز و ر

مة ت نا تمرب   ذا غة عا ر ا ف ة  ير ب حة ك سا لم ا م  ال ق ً يم  ل ع ت ل ا  

صة خا ل ا بة  تا ك ل ا ب على  ح  لو ل يض ا ب ل ا لم وممحاة   ق

خوا ملشي د لى لل إ وص  تفا فف لم نقو ي ر  لا ةكمشا طا ي بل  ف
ر با خت ين ا ي ع ت ل ا ي  ف ف  فو ين ص ق فو ت لم ا . 

على س  سا ءً  دا بً  ل لطا ا ي  ف رسة  المد في  و ر  با خت ين ا ي ع ت ل ا ي  ف  
تم ي ر  يا خت ب ا ل لطا ا على  س  سا تهم ً ء فا ك ية  يم د كا ل ا تي  ل ا ر  قر ت  ت
ل خو لد ل ى و ل إ س  ر ا لمد ة ا ي و ن ثا ل ا ة  ي بو نخ ل ا يو)  ن ث  و لز سا ي و )، 

س ر ا لمد ة ا ي و ن ثا ل ا ة  ي بو نخ ل ا ي  لذ ي ا جر كل ي نة  س . 
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يةئر خيراوت ةيل س ي اطل ؟ ف حا ل ب يرل معدل ةج ض تح  هل ا ل
• 

ت يما ل ع  ت

هلً     ي  قل كا ث م ت يها مها جد ف و ع ت ي ساب ة ً ك ًي • هل هنا

 من
د لةً فرا ئ عا ل ا قد  و ج  تا ح عض ي ب ل ة  عد سا لم ية ا ف ضا ل ا ؟  يها  ف

كا تقو كهنا له  • كلل ةمانزورلا يفف عالا دارفً  لةئ لل  تاسا م ت  ع

با جماسلاو ةحارل عفولا مت رغ ي ي مخلا   ؟هل طط

هل  • ك  ة هنا ي شطة ً ضة ًن ف منخ ة  وي الول كن  م ها ي ؤ غا إل  من 

ل و لجد يف ا ف تخ ل ضغط  ل ا سي  ف ن ل ا وضغط  ؟  قت لو  ا

سم ق ل ا من  حة  و ل يط  تخط ل ا ية  ل ئ عا ل ا هو  ل  ئ سا لر ل ية  ف ت لها ا خر  آ و  
م  ربط (.صغيرا ف ا يط من الخر الطر خ حة ال لو ب ت  نا ل عا ل  هذا .ا
غة ر ا ف و (  ً لم  ق يم  ل ع ت ل ا ذا)  نت  إ ك د  ق ربطت  يض لوحام   ب ً  
يط خ ف حول ال لم طر ق ل ذا) ا نت إ ك د  ق ربطت  تر  دف ق  را و ً 
و حً  لو ل يض ا ب ل ا ير  صغ ل ا حة  لو ب ت  نا ل عا ل صق .ا ل ا من جزءام    
و تً  ت ذا كا س لم نة ا لو لم ا ةالمدب    ب ط  رب ل تر  ف د ق  ر لو غ ا ر فا ل  ا

صل حيزاي  حدد 1- ا تو ل ل م -  تخد س يط ا لخ ا يس  ب ا ب لد ا و ية  د عا ل  ا

أ ت حص من دك     ف وسً لك ةمانزورلا  ب حلاو ع ت اطً مع ثد ف  كل
لق  ب

لة دارفل ئ عا ل ا ت . ثا ي تحد ل ة ا ب تا لك و ت  حظا ل  ما

اشل ي يلا ء ت صلس  ح ت يهف  سا ذإ ، ي س وسل مكدع ب عن ع ية ا  ا د ب سمق 2- ا  ف امقرأ  ت لها ا ل  ئمةق دعً - امةها ا ر  أ فلا امقب ت  ها

اطل ف شطةنل ل ألاو  ت هانً من دك     قلت ل  ث  
كا  ا له

ذلك على  بة  ق مرا  ا 
مة ها عهاضو ال على  لعلا ةحول  تنا جبي .ا ن  شملتً  ل   :امقرا

ئرالطوا (000) مقر    • 

ما هو  يا م  ل عداد ذهن ي الست وتساعدهم ف
ا ق ر  • .مد ءً امقً با صحةا ط و ل ءطً ا نسلا ب ا  ن

ءً  • سما و   امقرً

فاوه ت ءصً  قا لطلا د ا شخص مقر  • ف  

لل لتا ي هب صا ف طوا تلاح  ل ر  • ئرا  ملع امقً

وا ل  نيدلا

تبم مقر  • ك ل   ةسدرما
 

عد ب دوام  رسي  ال لمد لت ا حا لر وا لت  فا لح ا و يخ  ر ا لتو ا و مة   الها
م يا د ق را ف تكً  ل ئ عا ة  ب تا ك ب ت  عا تما ج ل عيد ا لموا ا و نشطة  وً ما   
سم 3- مة ق زنا و بط - الر ر ا مة  زنا و ر حة  لو ب ت  نا ل عا ل كد .ا أ ت  من 

ى  .الخر

شة ق منا مج  نا ر ب شهر  ل ا م  د قا شطة ال ن ل وا تي  ل ا ها  ل ة  ي و ل لو ا كل  ل  
ن ي لد ا لو ا ت  ما لو ع لم مة وا ى الها قض .الخر ا عض  ب ت  ق لو ا ي  ف  
شهر حضر . ً يه  ل إ ئل  رسا رسة  المد تها  ا نشر و ية  ر با لخ ا ت  كرا مف - و

ع 4 جتما ي ا لة شهر ئ عا ل ل عقد -  ا ي عائليام  اجتماعام   ف ية  ا د ب  كل 
ح ت كً مع ثد ل فا ط عن  تا  با س نا م شطةنلاو ل قا  ل ا ذ .مةد ت  رك
رً من ف لة دا ئ عا ل ا توا لك لجس . ل مةا خيرا ها ي ل ف را  ل  .امةنزو

ن خذً  أ ت ي  ف ك  ر با عت ما ا لي  ي : 
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سة ل لج ا  2 

مو فل ن  الط
ير ش ي نمو  فل  لط ا ى  ل إ ية  ل عم ه  ر نمو ي تطو و ت  يا ل عم ل ية ا ن بد ل ا  
ية س ف لن ا و ة    ي كر ف ل ا و مة  لها ا تي  ل ا ج  تا ح يها ي ل إ غ  لو ب حلة ل  مر
لو ب ل ا ءبو .غ تعا د ل ر مل ةحرم يسالمد ل يةئر  س ي ي  ف مون  فل  لط ا . 

نمو هني ال  الذ
 

لطلال ا ر ف صغا ل ر ا د على ةدمحدو ةق يرا  ك ف ت ل يللاو  ل ع ت  مهو .

 

نمو ل ا عي  تما لج ا ا في  ط لعا  وا

عوي ل ي تط س را ن ل ين طب ب عوش  و مهر رً كا صرتو مهف همف  .ات
هني ذ ن .ال لت   إ عا فا ت ل ا ية  ب يجا ل ا م مع  والب  ال  والخوة  
ب ر تجا ل ت ل ئا ي ب ل ا ة و كر ب لم ير ا ث أ ت ي  و على جدام  ق نمو  فل  لط ا  
ن كو هنهم وي ذ د  ي شد ية  س سا ح ل ا ب  ر تجا ل تي ل ل ا ن  و مر ها ي ب . 

لى ع جه  و  ، د تحدي ل جب ا عم ي د ل  فا كي الط نمو ل هم ي دي  ما ل
ءصلاو دادجلاو تاوخلاو قا سا د ت ل دع لطا ا على ف  ملعت 
مشيلا لاو  كا تحاو مل ل صرب مك ت همف فهماوعو ات ط رمو   ةكشا

لي ي : 

ذا كاردإ  • ما ،تال ب يهف  عوش  ل ر لطا ف با  ءنل ما قةاو ت ث  ل
ل فا كل الط شا لم ا مكنيو .اهلحو  يةا هذه عمد  ل عم ل ن  أ  ل رفوت ب

ما لي  ي : 
هم وف ره   .شعو

ك • را عي، الد تما ج ر ال قدي وت ت  فا تال ين الخ س، ب نا ل  ا

تح  • ل ا لذب مك ا ر وهو ،تا قد ل  ةا

على ما  يا ق ءب ل يا ً ش لم ث رحلاو  ت ،او ،ما مح سا ت ير همفو ل غ ل ا . 

تح ل ا عوب مك ل ا طفا يمهاتو  ظ ن يقتو عضوو ، حق  ،فادهلا 

ع • ن ص ت  را قرا ل ، ا ولة سؤ ما الم ب  

ي ك ف ذل ر  يا ت خ كمة ال ح م ب تخدا ت واس ق لو ا ة  ر صو  ب

ة ل عا ف . 

هم وف لة  عدا ل  .ا

ئة  • ي ب ر  ف تو ي يها  ف مة  ل سا ل ا لمن  ا و ع  ي تط س ي ل  فا لط يها ا ف ن  ً 
ير  • ث لك ا ص من  فر ل كي ا ل م  قو فل ي لط ا  

ر ا كر ت لم ب ع وت ت  لموا مهارا ع ت ا ي فو ش ت ك ء وي يا ش ل ن ا و د  ب

ف  .خو

، ة د ي ذ جد عد إ سا لك ي ذ على  ة  قوي ت ط  ب ترا ل ا هني  ذ ل ا . 

عبا  • ل ل صوب  تظمة ةر من . 

ل  • لا فالاو مكا ت  .لع

ح  • ي لمد لتاو ا جيعش يجيلا  ب ا . 

عم • د ل ال خال ر  فل مرو ط ب ال ر تجا دة ب  .جدي

ت • را ت مها قا عال ل ، ا ية ص شخ ثل ال م صل،  توا ل ، ا ء  والصغا

واو عا ت راو ،نل شا م دعو ة،كل ق صدا  ل تا ا تمزلا لحو ،ق  .ا
ل فا لط يق ا ق تح توا  • ب ل تق     وا عا ل ،ا ية ع ما ق ب يها  ف ل  حسا  ل ما

تق سرب مد ل ا تي ةع ل ا بهم  س نا ت . 
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غط ض ل ا سي  ف ن ل  ا
ثة هناك ال ث ع  ضغط منً نوا سي ال ف ن ل مركز حددها ا مو   ن

لطلا ا ي ف ف رفهار امعةج   :هي ،دا

ضغط • ل ا سي  ف ن ل ا  ، ي ب يجا ل هو ا و ء  عي جز ي ب ط من  ة  يا ح ل  .ا

ضغطا  • ل سي  ف ن ل ا ذا  كن يل م ي ح  ت ،لم مكنيو ه تغا  ل يهع بل  ل
فل لط ا كل  مشا ة  ير ب لة ك ي طو و  
مد ة ال ر كر مت ثل و م ءة  سا ضغط • ال سي ال ف ن م، ال  المؤل
ي ذ ث ال حد ما ي ند ع جه  وا عم ي د ال ب من  ن  دي ل وا ل  ا
لة ئ عا ل وا . 
من شخص  غ  ل ا ب ا . هذ ضغط  ل ا سي  ف ن ل ا من  لمز ا عطل  ي مو  ن  
لى إ فل  لط ا و  نف ً  ع ل ا  ، لي ئ عا ل ن ا و د و ب ت ف دعم   فر   له كا

فلا ذهن ط ل جهزًو   .ىرخلا هت

دي دقو ب فلا ي ط ل ضغطا  سي ل ف ن ل ا طر،ا بوكرب  مخا و ل ً 
ل فا لط ، ا ر صغا ل و ا غبة  عدمً  لر ا ي  ف كة  ر شا لم ا ي  ف شطة  ن ل  ا
و  ً ب سحا ن ل ي ا ن بد ل ا و   ً ، في ط عا ل و ا  ً ع جو لر لى ا إ ت  ا ف صر  ت
هر، تظا ل و ا يةً  ن وا عد و ال يلً  عط عمل ت ن،  خري و ال  ً، ء كا ب ل  ا

ى. خر مل ً ، فضالم  عن عوا ية رس لمد ية وا ل ئ عا ل  ا

بغ ص ت ت   قا ل ن عا ي لد ا لو ا يث  من  ح ت  ا ف صر ت ل ت ا ا ب تجا لس ا  و
جة ر د ب ة  ير ب على ك ب  ر جا فل ت لط ا ه  ت قا ل عا و بروت   . عت ج  ذ نما ل تي ا ل ا  
نمو ل ا هني  ذ ل ا ح  نجا ل ي ل ف ة  يا ح ل تمد .ا ع ي ا  هذ ع  نو ل من ا نمو  ل ا  
ن نمو إ ل عي ا تما ج في ال ط عا وال مهم  ي  ر ية وضرو هم أ رة ب و  وضر
بة س نا لم ا من  هم  ً ق  لطر نمو ا ل ل  فا لط  .وعاطفيام  اجتماعيام  ا

نمو ل ا ي  ن بد ل  ا
تم ي عم  د نمو  ل ا ي  ن بد ل ا ما  ب لي  ي : 

ت • كل عادا يدة ال ج  .ال

ط  • شا ن ل ي ا ن بد ل ا جسلاو  ت  .امم

عا  • نوا تاد ة مل يد ج ل يراو ا ث ك ل را من  ل  .حةا

ية س ف ن مةلؤم  نمولو . ل عا  ت م ل يرت رث ث ً على يوق  تعا  ل ىعو مل ل  
كنمي ن  عيً  ت نموا رث ل لطلا ضرعت اذإ  ا تل ف ما غوضو صد  ط

رة قد ل على ا ح  نجا ل ي ا ف رسة  لمد ا . 

ع نوا ت أ ما صد  ال

ل فا على الط مل  عا ت عدة ال سا كنمي ا م ن  تا لطعتً  ما صد را ل ل ينتو ر  مد فلل يسال ط ل تعو  يا  مل

مع غط  ض ل ا سي  ف ن ل  ا
يع تط س ي ءبلا   لطلا  دةعمسا  هاتملاو  ا ا على  ف تح   ل ا  مك

ضغط ل ا ب سي  ف ن ل ا اسطة  و ب ما  لي  ي : 

عو ش لا  اهذ)  همفخاومو  مهر كا ن  مل ل خوا  ديزي    • فل
ءصلا  لى غا إ هم  فال ط عهمتو ً ي شج على  تحا  ل عن ثد  • 

ءق  ترف ضا ئةها تا د حةيرمو  هم مع  فال ط صوب ً تظمة ةر من . 
لق لق ا و .)! 

ع • ي شج ت ل ا على  يق  ق ح ت ية  ف عا ل ا ية  ن بد ل ا ت)  دا كل عا ل  ا
، ة يد ج ل يرا ا ث ك ل ر من  تما ل نواو نيا  (.مل

قانلا بنجت  • ت يةاو د ب ل س ل ه  جا ل ت لطا ف . 

ع ت مكنيو .همل ن  نجمً  كذ ي عن ل يرك  ث ر من  تجا ل  منها ،با
• 

ءة سا فل ال لط ءة) ل سا ية ال بدن ل و ا ءةً  سا ية ال س ن ج و ال ماً   

لي ي : 
ل لهما و ا ةً  ء سا ل ية ا ف ط عا ل ا و  ضً  تعر ل نف ا ع ل لي ل ئ عا ل ا .) 

با  • قا ع لضرب ل نةهلاو با ا كن . م ي ن  كذ يدؤيً  لى ل إ  ضعف 
زنلا طترلاو جا ا كالا ب يم د ني ي كلمو  شا صحةا  يةا ل ل ق ع ل  لب 

حتى و ءة  سا م إ تخدا س د ا  .الموا

ية ل و مسؤ غ  ل ا ب إ ت  لطا س ل ية ا ن ع لم ا ا  ذ ا إ بهو ت ش ض ا تعر فل ب لط ا  
ع ق ت على  مي  قد م رير  قا ت ل ا  ، مية لزا ل ثل ا م في  ظ مو س،  ر لمدا  ا

ءسلال و ةا نف هضرعتً  ع ل ل لي  ئ عا ل ا و  باً  قا ع مؤا ل  .يذل
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بية ليجا ز ا ي عز ت صحة  ل ا ية  ل ق ع ل ا ير • ا  ف و ت ة  يا ح ية  ل ئ عا منة  آ ة  جيد ئة و ش ن ت ل ل . 

ج تا ح فل ي ط ل ا ى  ل إ ت  قا ل ئة عا ش ن ت ل ا ة  يد ج ل نة ا نو لح وا نة  لم ا  و
كما ن  لاً  تا عوش كم با ر طترل ا تمع مع ب لمج ا و  رً  مد يدم ةسال ف  
ين مع غ ل با ل ا ىإو  ل لع  يةإ ةقا ب جا ي ً مع  وا حد ل على نيدلا  .لقلا 
يق ق ح ت ت  ية منجزا ص شخ ية  ب جا ي إ يز  ك تر ل ا ب على  ثر  ك ً من  د   مجر
ن قرا ل ع .ا ي تط س ن ي و لوالد ة ا عد هم مسا فال ط م  ً لى ًيضا ع  
والمر ه  ت ذا بق  نط ي لى  ع ت  عا ية المجمو ع تما ج ال ت  عا  ومجمو
م  من ًيضا يث  ح ظة  ف لى المحا ع صحة  ية ال ل ق ع ل ، ا يدة ج  ال

ح نجا ل يمي ا د كا ل ا . 

ن قويً  لكب اوم ذ عطي امم ، ي وا  ل ندلا تول ةميق ةصرف ي ل صلا  
هماو مع دي قهم امع ل ل ق ي و  نهف ،همجعزيً  إ ملحيس  ثرً ت ك  
فر ً عن هادا هم  ا ي ضا ق م اذإ . ت يع  شج ت لطلا  ا على ف تحا  ل  ثد

تحة  ف ة من زلي تأكد من وجود بيئة من ل مهم جدا م  ا ومن ال
حي ت  ثد

عرمو كلا ةف شا م ل ي  ف ةحرم  ل كرم  ب  .ة

ل صو على الح ة  عد سا  الم
ية ن مجا ت  يما ي ق ت وت ما خد ي و ن ف يدا صحة م ية ال ل ق ع ل ا  
ية ص ص خ ت ك . كذل قدم  كز ت مرا صحة  تمع  لمج ا ت  ا ر شا ت س  ا
لة ئ عا ل ا ي  ذ ل كن ا م ي ن  عطيً  ي ن  ي لد ا لو ا ت  حال لى إ إ  خدمات 
ية ن لمه ا لهما  ف ط ل ث . حد ر مع ت شا ت رسة مس و المد  ً يب طب  
كل مشا صحة  ل ا ية  ل ق لع ا جب  ي على  ن  ي لد ا لو ا طلب  عدة  سا  الم
ما ند ع ن  كو ك ي ف هنا جود من خو ضغط و سي ال ف ن و ال ً 

يع  • شج ت ل  لطا ا كبب مدحهمو ف ً ر ر د كن ق مم كرا من  ت ل  .را

ء • دا ب م إ هتما شط ا شطة ن أن ب هم  فال ط ً. 

بةارم  • ق تخدا  س هم ما فال ط لاسول ً ئ لعلا  نواو ما ك ت ل اجول ي . 

شوح بنجت  • هم  ت يا ح با  شطةنل تأاو  ل يرفوت من دك يرا  ث ك  ل
من وقت  عب  ل ير ال غ مخطط  ه ال حة ل والرا هم   .ل

كوت بنجت  • تق    وت ني رغ عا ي يةاو  ع ق لطلا من  ا  .ف

لطلال ا لاو ف ا ئ عا  .تل
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د ة الموا لوب  المط

م فال و ًيضام   ال  ً لها  ي نز ت نت  من  تر لن ا نك . ك م ي ن ًيضام    ً عل  ج ت  
ية ًفالمام  غالبام  ل ئ عا لة  ي ل عة  لجم ا و   ً بت س ل ا كن . م ي ر  ئجا ت س  ا
لم ي ف لي  ئ عا من)  حد  ً ت  ا نو ق ل ية ا ن و ي فز ل ت ل ا ية  د عا ل ا تي  ل ا ض  عر  ت

ت  ل ى صا حد ى إ ل تو     جه إ ل ا بة و س لك منا ذ

نما ي س ل ا .) 

ت كول مأ فة  ي ف خ  (، كه وا ر، ف شا و ت، ب ا وب و مشر تً  كول  مأ
ية ئ نا ث ت اس صة   خا .) 

ن سب مكا منا نه  ك م ي ب  عا ي ت س ع ا ي جم د  را ف لةً  ئ عا ل ا ة  هد شا م  ل

 
 
 

 
ل لفا ا

 م

 
 
 

 
لة ي ل ية  ل ئ عا ة  هد شا  ا لم

لم ي ف ل ا . 

ت ا يم ل تع ل  ا

غل مشا و  عملً  وقد . ن  كو لة هذه ت ي ل ل ا ل  خال ع  بو س راسةً  الد  
ختر ا لة  ي ل ن  كو يها ي ف ع  ي جم ل ا ي  ف يت  ب ل ا ن  كو ي يع و لجم ا ن  و د  ب
ط شر ن ب يً  و أ ل ي فا لط ى ا ل إ شهم  را ف ي  ف ت  ق لو ا سب  نا لم ا . 

هدة شا م لم     ل ي ف متى  و هذا . عطي ف ي ع  ي جم ل ا صة  ر ف ر  تظا ن  ل
خبر ً د  ا ر لةً ف ئ عا ل ا بل  ق مين  و ي نه  أ ب ن  كو ت ك س لة هنا ي ل ية  ل ئ  عا

وقت معا م  بتشوق. ء هذا ال ضا  ق

جب ن ي كوتً  لةا ن ي ل ل يةا  ل ئ عا ل هدة  شا م لفلا ل عدب ما ءا  شا ع  ل
كي ل ن ل  كو ك ت ن هنا طو عة ب ئ جا قر  قر ت ! 

ف  هوات يها ال ما ف تخدام كل الجهزة، ب ع اس ي   من

حواو ل يبا  س
لو ل ا ،ح ة ي ي ف لةل  ي لفلا  ية ما ل ئ لعا ا . 

رً ركذ ف لةا دا ئ عا ل ي  ف كرم تقو  ب ءا من  سا م لوب ل ا ذا تق  يل
بد ت س يهف ً لةل  ي لفلا  ية ما ل ئ لعا ا . 

لم معا م   ي ف ل ا تاع ب م لست غرفة لا ي ال ء معا م  ف قا ب ع ال ي جم ل ا
وقت المقرر  ي ال لة معا م  ف ئ عا راد ال جمعً ف رة ا ا إل    لزي

و خبرً ن مه أ  على ب
رة و ه د يا م ل  .ا

طفئ ً  ، ء ا ضو ل ضغط ا ا ر  ء ز بد ل ا ا عو ت تم اس لم و ي ف ل ا ب ! 

ن ء إ ضا د ق را ف لةً  ئ عا ل م  ا م  وقتا م  مريحا ء معا م جز من ها ة  يا ح  ال
ن جمع كل  ذ ً بر سنام . إ ك ن ً بحو ص ما ي ، خصوصام  عند هم ي لد ا و
ب مع ل غا ل ي ا ل ف فا لط ه ا م ب قو د ل ي ء ق نه شي ، إل   ً ية ل ئ لعا  ا
بح ًمرا م  ص ي وقت واحد قد ي ي غرفة واحدة ف لة ف ئ عا فراد ال ً 

 !صعبام 

ت ا ب ل  صعو خال ع  بو س ل و ا تً  ن عا زم من  أ ج  ل وهو .ت تا ح  ي
ط هذا شا ن ل سهل، ا صة  خا ت  ال ئ عا ل تي ل ل د ا ق ن  كو جهت ت  وا

ماع معا م  سي الجت رئي ه ال تواصل، بل هدف ير من ال ث ك لى ال  إ
ء خا تر لس ا  .و

 
 
 
 
 
 
 

ر    كز 2  ي

ط شا لى ن ع  

لة عائ  ال
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م ا تخد س ب ا ي د تأ ل ا ل  عا ف ل  ا
نه ل  فا م  فإ ئ فل خا ط ن ال ب فعال م . إذا كا تأدي ل كون ا ي

م وفرص  عدالة والنسجا لوب وجود ال لمط ن ا يع ً تط س ي
تعا ل كي مل  ل

 
بية ليجا  ا

سة ل لج ا  3 

ركة مشا ن   ا الوالدي

ن نل تع هذي ي ن .مل باو انةهلا إ قا ع لضرب ل سا با ي ل نلاعف  ي ي يم ف ل ع ت فالهم  ط رسي أ  المد
وسلا ل ينب فلا مالعي ل  ط ل قةيرط  تصا  ل يحة فر صح ل ا . 

، بة س نا لم شملي وهو ا رعلا  ت ن فا أ ر ب بكتا  ءزج طاءخلا ا
تض ي تأ نم ب ي د فلا  ط ل ييلا  ب جا ءعإ  يع طا شج ت ل ا جاو  ئ تا ن  ل

ية  عي جدا م  من عمل ي طب
تعا ل  .مل
ؤ ي تأ يت ل ا ب ي د كثرب  ً ج  ئ تا ن ل ا ل  عا ما ةيف ند ع قوي   هاتملا م

هم فال ط ر ً يع .همملعتو يسالمد تط س ي وا  ل وا د  دةعمسا نل
ك ضحةاو ةلدً هنا بتت  ث يةً  مش هم وا ةكرا ل نا ي د ل ي  ف يم  ل ع  ت

ل فا لط على ا ح  نجا ل رسي ا لمد ا عن  ق  طري ما  لي  ي : 
خلق ين  ت و لر ا ر  ا قر ت لس ا  .و

 
 

ات لدارة وق مجهدة ال  ال

 

يط  • تخط ل ا  

بق س لم ا د  ا عد ت لس ء وا با ل ا ما و ب  

لي ي : 
قة ي طر ب ضل  ف ً . 

• 

ع • ي شج ت ل ا على  ة  ء قرا ل  .ا

عدة • ل مسا فا لى الط ع يم  نظ ت سهم  ف ن ً. 

تحا  • ل عن ثد رلا  لطلا مع ةسمد ا  .ف

ل لطا ا جل ف ت ضجر بن ل ا ير • . ف و ت شطة  ن ً صل • ل  توا مع ال رسة   .المد

ضي  • غا ت ل ا عن  صرا ءوس  ت ل تف ل ا فةخا ي ف . 

به معقولم . ل ط ن ما ي كو ما ي فل عند ط ل ض مع ا و فا ت ل  •  ا
د • ي حد ت ت  فا ع بة مضا س منا سجمة  من و لة  د عا و ء  سو ف، ل صر ت ل  ا
خسا لثم ياملا ةر ت ً تاز بط و يا ل ق فللا م ط با  ذعل ت ً را  و

ز • ي عز ت ية  ل ل قا ت س ل ا يم  نظ ت ل ا و ي  ت ا لذ ا . 

صف ل ا راو  شا م ي ةكل ف تا  با س نا م ر ل مد ةسال ي منلاو  لى ضما إ  
تطوع  ل رسة با مد ي ال ركة ف شا لم ضا م  ا ي ون ً د وال يع ال تط س ي

ي  ف
ل كما عمل ل ل ا و  لمهمةً  ا قة  طري ل ا ب يحة  صح ل ا دة . عو نة ال ج ل ن  ي لد ا لو ا ين  طن لموا وا شطة  ن ل ا و ى  لخر  .ا

م • تخدا س ة ا قوب ع ل  عز و ال عً  ن م قط نادرام  ال وف سوء   ل
ف صر ت ل ثر ا ك ل ا ة  ر ل .خطو فا ت الط يا يج ت ا تر س ية إ ب تر ل  ا 

قة طري ر ب وف عم لهم ت  الد
ها  • مون مف فل  لط ا . 

ن • دوة ك نة ق س  .ح

ييلا اممتهلا رف    و  • ب جا . 

ءا ملع  • كا ذ ل ل فيعا ط  .ا

أ  • ت جا من دك ي إ ئةب د ي مت  ت لب زي سا ل  .نملاو ةما

وازنا م . يا م  ومت ة صح ا لوب حي  •  طورً س
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ل لفطا ل ا عو لخا ص ل ا  اتب

 
 

 
ي د عا ل ا
 دعم ة
 ا

 

 
بة أعدوا عام وج  معاي  ط

ذلك نه  ً تى  م تم  ل كم ً ع  ن ص جبة  و ن معام   كو ر شا ل ت و نا بة ت ج لو ا  
لة ئ عا ل ا ن  لو عم يق معام  ي ق تح ل ك هدف  تر ضل .مش ف ل وا كل من   
لحمة ل ا ين  ب د  را ف لةً  ئ عا ل ا قة وهو . طري ة  ز تا عل مم ج ل د  را ف  ً

ز عز ط  هذا ي شا ن ل عمل ا ال ق  ي فر ك اصل  لتو ا و واصر وشد  ً 
م   !معا

د ة الموا لوب  المط

يها عل ،  من  نت تر لن و ا مً  تخد س تب  ا ك بخ  لط ا و  ختر ً  ا جبة  و  
م عا ط ل خطط ا و ح  ئ وا ل م  عا ط ل ية ا ن لمجا ا تي  ل ا نك  ك م ي ل  صو ح ل  ا
فة م وص و طعا خطةً  ئحة  م ل ك) طعا ف هنا و ل منً  ت  فا  وص

من تك  ي ف خل ية  ف قا ث ل ا و  جبةً  و ية  ل ئ عا ة  ي يد ل ق ت .) 

صر نا ع ل ا عتمدت  على  وا  تصل ا تي ف ل ا ر  تا خ  .اهت

ت وا د بخ ً ط ل ا بخ  مط و و/و  نً  ير مكا ض تح ل بة  ج لو ا . 

ت وا د كل ً ق ال طبا ل وً و نا ت م ل عا ط نها ال م . 

ت ا يم ل تع ل  ا

ك كلً شر د  ا ر لةً ف ئ عا ل ا ي  ف ع  ن ص ر  ن قرا شأ فة ب وص و  تً  فا  وص
م عا ط ل ي ا ذ ل ن ا و د ري عه ت ن ص . 

كوت دق .طعامك لمكا لك ن تنو ي ةدوجوم ا ف زم  ن و كل  دقً 
ئمق دعً ا لمكب ة ا تنو حصلاو ا على  جهت ما لك  حتا ةصول   ف

ج تا ح ب ت ها لذ كي ل ل ها  ي تر ش ت . 

ت ن كا لة  ئ عا ل ا جه  وا ت قة  ئ ضا جد . و ي ير ًيضام   ث ك من  ت  ل كا و  
و  ً ر شا ت رسة مس ذا المد ن إ فل كا لط ا جه  وا ي ت  ا ب و صعو  ً ذا  إ
على ن  ي لد ا لو ا ث  تحد ل ر مع ا ي مد رسة  المد و  صف مدرسً  ل  ا

ي ًيضام  ف م  ا تخد س بهم ا ي ب ط و  كزً  مر صحة  تمع  لمج ا لي  لمح ا  
ة يد ف م ل تي ا ل عمل ا ي ت طقهم ف منا وقد . غب  ر ن ي و لوالد  ا
و  ً ت با ت ك لم مة ا عا ل ة ا ف لمعر يل  ص فا ت ت  خدما مج ال ا لبر ا و  
ن جري لمها ا لي  لمح ا و  لسً  لمج ا ي  لد ب ل و ا ةً  ر يا كز ز مرا ع  تم لمج ا  
يع تط س ي ن  و لد ا لو م ا تخدا س نت ا تر لن ا و  لً  صا ت ل كز ا بمر رد   موا
ش عا ن ل عي ا تما ج ية ال ل عم المح د ل ل فا ي الط رسة ف  .المد

ل صو لح على ل ت  ل حا إ لب  ط ع ل عمً نوا د ل ا صص  تخ لم ا . 

ء قوا ت س ل ا و ا لطجة أ ب ل  ا
جه وا ير ي ث ك ل ا من  ل  فا ء الط قوا ت س ي ال وقت ف من  ت  وقا ً 

ء  • ا قو ت س ل فظي ا ل ل ا ثل  م ير  ي ع ت ل ا ء  سما أ عة ب ذ ل  

و قةً  ي ضا لم ا هم  ت يا ح ية  رس لمد ا كن . م ي ن  شملً  ي لك  ذ ما  لي  ي : 
و داً  ي تهد ل و  نةهلاً  ا . 

قوسلا  • ت ،ا ءا ي ن بد لم ل ث ضرا  و بل شً  خد و ال تساً  ل ي بب  ف
ء  • قوا ت س  ال

عي تما ج ثل ال م ء  نا ث ت س فل ا ط و ال ءً  عطا ثر إ ع ت ل ا و   ً

صق ب ل ا . 
ت يحا لم غير ت بة  س منا . 

ء • قوا ت س ل ي ا ن سا ف ن ل ا ي  ذ ل د ا ق شمل  ي ويج  ر ت ت عا ئ شا ل و ا ً 
يم حط تا ت كا ل ت و لمم شرنً  لسر  ئ ا ةصن  ي ئةب  ي ذ رغو  ي  .اه

د لمزي من  ل ت  ما لو ع عن الم ء  قوا ت س ذا ال ما عل و ف ما ت  عند
تع ي فلا ضر ط ل لل  قوسا ت موا دقفت ءا  عقل

.http://bullyingnoway.gov.au/ 
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لة ئ عا ل ا كتهم  ر شا لم ل ل . ب د  ق ن  كو من ي يد  ف لم ا م   ن ًيضا قطً  ت ل ء ت عطا خصص ل م   ير كافيام  وقتا ض تح ل م  عا ط ل خطط ا و  مسبقام  

لةا دارفل ئ عا ل عاماو  ط ذا ل دتموعً يل د عض .ه ب ر   صو ل ر ا ضو ت ع ي ي جم م  ال ية هذه .جوعا ل عم جب  ع عدم ي سرا يها ال ف  
كم س ف ن ً م   م  وقتا كي كافيا ل ن  كو ت ت جبا م و عا ط ل ة ا هز بل جا ق ن  ً 

ي  عا م  بالطعام، قد ترغب ف ي م جم تاعك م وثًناء است
حلا ت  ثد
ركً ث اصوو اهاوس من  ف طعالا ت يلا م ت جرت نوديري دق  هاب ت ي  ف  
يةلا نع ل عم ً لًسا . اط ف عن كل يلا ممهالا  ت عوسا  ت م ت أ ا ب  هائاد

كثر ً لا من   .مزلا

بل ق  ، ء بد ل ح ا ع اشر ي جم ل د  ا ر لةً ف ئ عا ل ا ية  هم ً عات    ا فة ب ص لو ا و  ً 

يلا رومل ت يرلا طهمعً .اهوملعت  ث ك قادمة المرة من  ت ا هي وما ال يما ل ع ت ل عهم .ا د ن  و ر ر ي ت صو با ج لو ا ا ذ مكن إ ً كي  ل ن  كو  ت

اموا به. عمل الرائع الذي ق يع لل شج لحظات ا إليجابية والت  الما
هم دي كرف ل صرب ة قوي امع ةي بإ نوم  .هدادع

ش رً لك كرً ف لةا دا ئ عا ل ي  ف ءش لك عفر  عن ي ة  د ئ لما يفلاو ا نظ  ت

عد ء ب تها ن ل من ا كل   .ال

ف شر على ت ل  فا لط ن ا ي ذ ل ا ن  مو تخد س ت ي وا د بخ ً ط ل ا ة  لجهز  وا
ين ك كا س و  م ً  تخدمي   مهاما س يها  ف ن  فر ل خن وهو ا سا كر ! ذ ت ن   ً
م  بة مهاما س منا تهم  م ل سا ل نهم  س عط ل .و ت ل  فا لط ر ا صغا ل  ا
م  حدد كل مهاما ل د من  ا ر لةً ف ئ عا ل ا كد  تأ و ء من  عطا ل إ فا لط  ا

ية ئ ا ب كهر ل ا . 

تت  طعً يما ضحةاو  عل يطةبو   س ج  اذإو  . حتا  نيب  ر،ملا  ا
لطلال ا ذا ما ف دهمرت يل ن ي لويً  ع ف كي ه ل لوي  ع ف لك ا ث م . 
حهم مد ر ا قد ن ب كا  .الم

ى،  خر م  ً عطهم مهاما ضجر ً ر ال صغا ل ال فا ط ب ال صا ذا ً إ
هم  ك ًو حدد ل له بدلم  من ذل ع ف ن ما ت بو ق را و دعهم ي ً
لة  ئ عا ل د ا را ف كن ً تم كي ي بخ ل لمط ج ا ر لة خا ي د شطة ب ًن
م  عا ط ل مة ا ئ ا تب ق ك بخ .مثالم  ا ط ل ية ا ل ل عم كما ن من إ و لخر ا

عة ط  على ق
ق ر طلب و وا منهم  نها  ي لو ت نها  ي زي وت ضعها  و ل على  ة  د ئ لما  .ا

ركة. شا لم ية هو ا ل عم ي هذه ال مهم ف ورا م . ال  كن صب
 

تى م م  ت د  عدا م إ عا ط و ال تىً  م وضع  ي  ن، ف فر ك ال شر دً  را ف ً 
لة ئ عا ل ا خرً مهامب  لم ى ث بترت  ي ة  د ئ لما و ا لمكا ةداعإً  تنو  ا
لى إ نها  ك ما ً سلغو  حا  ل و لل ةعوً ي بخ  لط ا . 

تى م بحت  ص بة ً ج لو ا ة  هز مها جا ي قد ت ل ع  ع د ي جم ل ا ن  سو ل ج  ي
لى إ ة  د ئ لما و ا يً  ف فة  غر نس ل .واحدة  ت ن  نيً  ث ت على  كل  د  ا ر ف ً 
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بوم رمً ءطاخل ق و ل  مها ءزج هنً

ء نا ر ب ي قد ت فس  ن ل  ا
عزت نإ هملا زي بأ ف كاترا ن  ا ب

سة ل لج ا  4 

ية ل عم ل  قا ت ن ل ا ى ا ل إ رسة  لمد  ا
يةع نم مل علا  ت كن مل م ي اطلا دعاسي نً  ف على ل عولا  ش مزب ر  دي
كما رومل تهوي  ش مكنيو .ن لول  ير ا نيدلا دما ل تس يلتل من ا إليجابية عن سه يةع  مل لا  قا ت لطلا ن ا لى ف إ ر  وا ىصوي ةسالمد ل دا ل  نا

سهمنل ف يمهم  ل ع ت اطل ب ف على ل نا  ب دت ء ق م  مهري ن ًيضا شجاً  ي ما ا  ب ي  ل ي : 

على يرلا  ك ف ت تكلاو  صوب مل جايإ ةر يةب عن  سهمنً  ف سامو  صاتلا  • همتدع با ل يلا ةسرمدل ت ذس  ي هالإ به ي لكط  ف يلاو  ت كوت دق   ن

اشل ي يلا ء ت جيدي  عويو هانو ت تم س با ن يال ق ها م ب على . عرم  يةلا ةسرمدلا ا ةف ل مح ي  ف كم  ت ق منط  ً خا ةسردم و قةلا جر  منط

فال ندما ومدحهم الط بر تقديم الكثير من الدعم  ع وي   عت
 ل

كو ي يها ن ف مكا  وم ن ت لةم ةسردم وً هل رف ق ت س  (.ةصاخ) 

اشل ي اتحلاو ء ف جاب“ ل ن همتاح يرلا  صغ يام  ،”ة ون الق ي   حسن
 با

يل • سج فل ت ط ل ا بل  ق ء  د نة ب س ل ا ية  رس لمد ا ة  د ي جد ل  .ا

شة صحي،ً مرا م   ي وب مع ا إلضافة إلى المحافظة علىً سل ب
كن م  ي

رسلا  • سا ف عن ت يوا  ل ذا م جبي يل ن  ديً  ب يهف ً فلا  ط  ل

تم نً مهل ي سهمنل نك ف سا نً او . ي على مهدع عزت  دت زي ق ب مهري ها ذ ال ى ب رسة إل  .المد

كوي نً من نادلاولا قةلا ززعت ةنسح ةودق ان ث جايإو  ر • ةروص د لة حضو جس يه  ج تو ل ا رسي   .المد

اطل ف يمهمتو ل ل ع على  دت  ق لخلا ري ا يةتاذ فت جايإ  يةب ر • ا ىدل  سا ف ت س عن ال ء  ء شرا ا ية الزي رس المد ء  ء هذه وشرا ا زي  .ال

سهم. ي إيجابي والرفق بأنف  وات   باع العمل بموجب إطار ذهن

مر  ةنوال
كن م ي عزت  مرا زي ل ما ةنو ند ع قوي  وا م ل دا ل ما نا ب لي  ي : 

دوة  ذى عن طريق تصرف الوالدين كق •  رسم قدوة ت   حت

 .ةنسح
ءعإ  • لطلا طا ا ر ةصرف ف شا لم ي ةكل ف عةاو ةعجموم  س  من 

شطة ن ل ا . 

ضا م . ي بة ً س ا ية ولكنها من ل ت عا  •  رسم توقعا
ء • عطا ير إ ث ك ل ا من  ه  با ت ن ل ي ا ب يجا ل ا بر  ع ت  يا يج ت ا تر س ثل إ  م

ح ي لمد ا ء  ضا ق قت و و ضمن معام   لة  ئ عا ل ا . 

لطلا دةعمسا  • ا على ف سهم اومظني نً  ف ن ً . 

تأ  • ل ا ئةب دوجو من دك ي يةإو ةنآم  ب جا ي ي  ف نزا  م  .لل

ءب  • لع نا ين ةيوق ةقا ب ل  لطا ف  .هيدلاوو 

لة • ب قا م ين  رس ي المد رسة ف المد . 
ر • سا ف ت س عما ال ذا  ن إ ك كا ن هنا رسو ت مد غا ل ت ل يا ل جا  ال

لإ  • ا ر غب راو ةسالمد ي مد ل ن اذإ   ىدل كا
فلا ط ل ةً  ي تح  يا س ي سا ف ر  مد تعاو ةسال ل يهم فر عل . 

و حاً   .ةيبط تل
بترت  • ي را  ل يةع ا بةا  س نا لم لق  ب عدبو  و  د ل ر ماا مد  اذإ يسال

ت كان ك  جة هنا حا ك  ذل  .ل

ريزو ر ةا مد سامو ةسال لطلا دةع ا على ف تعا  ل على فر كنملا  ا  
هما عن  ل فا ط تحدث مع ً ضا م  ال ي دان ً وال يع ال تط س ي

ر مد  ةسال
رسة، ك  المد كذل و ن  تمر ل لى ا ع عض  ت ب لما ك ل غة ا ل ل ا  ب
ولة محا و لة  ب قا م ت  مها ءً  با ل وآ طفا ن وً خري ن آ و يأت ى س  إل
مة رسة  داخل الها المد ثل)   م ت  را و ه د يا لم ف ا غر صف و ل ا )، 

ة يزي ل نج ل لة ا ئ س وال مة  لها و ا قً  طلب طر عدة  سا م  .ال

كنمي نزت  علوم لي تم عةاو ا س عن  ملع  لنلا ةي قا لى ت إ ر   ةسالمد
ل يلا تاقوا ت نطوت  على ي حل تايدحت  ل د • د عدا ت س ي ل مسبقام  ال ف ون  ي و  لزيو ثسا تبيتكو  عن ا وا عمد  ل نا ي د ل خصوب   ص
صعولا من جعلل وً تاب يا  ل عم قانلا ت ت ركً ل ث لس   .ةسا

يص • ص خ ت قت  و حة  لرا ل ء  خا تر لس ر وا ي قد ت و ة  يا ح ل  .ا

ع • ي شج ت ل ا على  ية  ب يجا ل ا . 

عدسلا ت ر  دا لمد موا  من  ةسل ترللا  عقل ك  //:https   ينو

k6.boardofstudies.nsw.edu.au/wps/portal/go/ 

parents/transition-to-school 
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HSC 

ئي جز على  س  سا ت   ا يما ي ق ت ل ية ا رس لمد ا كل    ش ب و ئي    جز على     
س مع يا د مق تحد كل ي ل ع  ضو د .مو تحد ت مة و عال  HSC كل ش ب  
ير هي قر ت ت  نجزا م ب ب ل طا ل ا ي  ف يع  لمواض ا فة  ل ت لمخ ا نة  ر قا لم ا ب  
يم ي ق ها معادل ت ي ل كل ف ت  يا لول خرى ا شهادة .ال  HSC و
ب ل طا ية  ول يو  ن ث  و لز سا ي و ن  ي ذ ل ا ن  لو كم نة ي س ل ا ك 12.   هنا
دة شها راسة  الد ة  وي ثان ل ا  (HSC) هي ية  ل عم يم  ي ق ت يع  جم  ل

س سا ت ا ا تحان م  HSC. ا

 
ATAR 

نة ر قا لم ا ب ب  مع  ل لطا ا ن  لخري ا مه  تخد س وت ت  معا جا ء  ال  كجز
ي ت ف معا جا عطي وهو .ال ت ي لوما عن مع ء  بً دا طال  ال
ة ر با عن ع جة  ر د يس  ول مة  ل عا ب  ل لطا ل ين  غب لرا ا ي  ف يل  س تج ل ا  

يب ت تر ت  جا ر ل د خو د لى ال إ ت  معا جا ية ال ل ا تر س ل ا  (ATAR) 

تع من يا ر مل يا خت لل اها طا  .بل

ت را لة مسا ي د  ب
رسة مد ل من ال ا ي دعم النتق دان دورا م  هاما م  ف وال عب ال ل  ي

ة وي ن ثا ل ا ك . ير هنا ث ك ل ا من  ت  را يا لخ ب ا ل لطا ل عد  ب رسة  لمد ا : 

ء كا لذ في ا ط عا ل  ا
عض ب ت    ا ف صر ت ل غير ا ب  غو يها مر ف ن  إ كل ف طف  عوا ل ا ية  ع ي طب  
ب ن جا ن  ي لد ا لو ا كن  م ي ء  تذا ح ل ها ا ب بل  تق و قع  وا نه  ً ن رغم   ً
تهم ون مر ضمن وهذا . ت ي ت وجود  ا ب تجا س ية ا طف عا بة  س منا  من 
ك كذل ن  إ عم ف د ل  فا ية الط نم ت ء ل كا ذ ل في ا ط عا ز ال عز  ي
بولة مق و . 

طف عا ت ل ا و ب  هذا . لو س ل ضمن ا ت ي م     فل  دعم ًيضا لط ا حل   ل
فل لط ا على  وضع  ت  يا طفه مسم ا عو ل ها  ر ي قد ت و ير  ف تو و فهم  ل ا  
ر قد يط ب س ب من  ة  قو ل ية ا سم ت و ع  و ر ن شعو ل في ا ط عا ل ا ة  عد مسا  و
ضمن ت ي يم  ل ع ت ء  كا لذ في ا ط عا ل ا ف  عر ت ل على ا طف  عوا فل  لط  ا

بة عنه. يا لن كل بدل م  من حلها با شا لم  ا

ع ت بط مل سا ل لم  ةدعا
ذا ا  إ جو حتا لى ا إ ة  عد سا كد  الم تأ ل ا و ن من  لً  فا لط ن ا و ف عر  ي
سة خم ين  غ ل ا ب كن  م ي ق  و ث لو هم ا ب ن  عو ي تط س ي نة و عا ت س ل ا هم  ب  
ية نم رة هذه ت عدة المها سا م ل ب فا لى الط ع ف  تعر لى ال ع  
ن كو ي ي ف ق  ز مر مأ ً ي  يو ء ح نا ب نة ل و لمر ا ع . ي تط س ي ن  ا لد ا لو  ا
ن يم إ ل ع ت فل  ط ل ا طلب  ة  عد سا لم ما ا عند ج  تا ح يها ي ل إ و  ماً   عند

ية ف ي ك ل   صا ت ل ء ا ل ين بهؤ غ ل با ل ا ع . ي تط س ي ن  ا لد ا لو م  ا  ًيضا
ية المؤ    جلة(. مع جا راسة ال ك الد ي ذل ما ف معة )ب جا  •  ال

عمل • ع ال تطو  • وال

ت TAFE معاهد يا ل ك  • وال

ت ا لمذ ت ل ية ا ب ي ر تد ل ا . 

ء عطا ل ل فا ط خدسا ال ت ترإ ما س تا يا يج لم ت ث ر   راودً ةسمما
ر ف ر ةص مما قةيرط ةسل بط  سا ل لم  .دةعا

ت ا يم ي ق ت  ال
ل فا ت الط شجع طموحا ت ن لمها ء ا با ل ا على و ن  اً  و كر تذ ن ي  لً 

 
NAPLAN 

لب طا قق ال ح ن ي مل ً هم هم. وي   حت لف عن طموحات ت خ د ت  ق
را م  ن هم اتبعوا مسا عا م  إ ي شج ر ت ثر ونً يكونوا ًكث ت ًك حا  نجا

ه و ر ختا سهم ا ف ن أ ب . 
ثل م ة  ء قرا ل ة ا ب تا لك ا و ء  ب  والهجا سا لح كن .وا ل  NAPLAN 
ت نوا س فحص 9. و 7 و 5 و 3 ال فة مهارات NAPLAN ي ل ت مخ  

(NAPLAN) م كل ي عا ء كل ف حا يا ًن ترال س ب ً لطال ي ل  ف
تم ي ء  جرا مج إ نا ر ب يم  ي ق ت ل ا طني  لو ا ة -  ء قرا ل ة ا ب تا لك ا و ب  سا لح  وا

س يا تقا ىمدل ق ل قطف مد . 
 
 
 
 

ة 2 شر ها ن ئ عطا ل إ ن  ي لد ا لو  Arabic ل

 



Session  1 

Evaluation 1 

 

 

 

FEEDBACK FORM 
 

 

We welcome your feedback on the session you have just attended. Please complete the following: 

How did you feel at the beginning of the session? (Please circle) 

    
NEGATIVE CAUTIOUS INDIFFERENT INTERESTED 

 

 
 

1 This session gave me a better understanding of the Australian schooling system 1 2 3 4 5 

2 This session increased my knowledge of what school expects from children 1 2 3 4 5 

3 I feel more confident about setting appropriate expectations for my   child 1 2 3 4 5 

4 
This session has improved my knowledge about key staff and roles within 
Australian schools 

1 2 3 4 5 

5 I will apply the practical knowledge and skills that I have gained from this session 1 2 3 4 5 

6 I know how I can access further support and information if I need  to 1 2 3 4 5 

7 This session met my expectations 1 2 3 4 5 

8 I found the facilitator informative and  helpful 1 2 3 4 5 

9 I would recommend this program to  others 1 2 3 4 5 
 

Overall, the two most important things I learned from this session  were: 

 
 

 

 

What was the least helpful part of the session? 

 
 

 

 

Do you have any other comments? 

 
 

 

 

How did you feel at the end of the session? (Please circle) 

 

      
ANXIOUS CONFIDENT CONFUSED SATISFIED THOUGHTFUL DISAPPOINTED 

 
Demographics 

 

Sex (optional): Male Female 
 

Number of children at home:  What is your relationship to the  child/ren    
 

Father Mother Grandparent Carer Other    
 

Name of the school your child  attends:    
 

Thank you for your feedback 

Please rate the following statements from 1 to 5 (circle your response) not at all very much 



Evaluation 2 

Session 2 

 

 

 

FEEDBACK FORM 
 

 

We welcome your feedback on the session you have just attended. Please complete the following: 

How did you feel at the beginning of the session? (Please circle) 

    
NEGATIVE CAUTIOUS INDIFFERENT INTERESTED 

 

 
 

1 This session improved my knowledge about child  development 1 2 3 4 5 

2 I now have a better understanding of the social and emotional development of my   child 1 2 3 4 5 

3 This session improved my knowledge about child mental health and  wellbeing 1 2 3 4 5 

4 
This session improved my knowledge about the negative impact that  trauma 
(such as child abuse or corporal punishment) can have on children and their learning 

1 2 3 4 5 

5 This session showed me ways to help my child manage stress and emotions 1 2 3 4 5 

6 I know how I can access further support and information if I need  to 1 2 3 4 5 

7 I will apply the practical knowledge and skills that I have gained from this session 1 2 3 4 5 

8 This session met my expectations 1 2 3 4 5 

9 I found the facilitator informative and  helpful 1 2 3 4 5 

10 I would recommend this program to  others 1 2 3 4 5 
 

Overall, the two most important things I learned from this session  were: 

 
 

 

 

What was the least helpful part of the session? 

 
 

 

 

Do you have any other comments? 

 
 

 

 

How did you feel at the end of the session? (Please circle) 

 

      
ANXIOUS CONFIDENT CONFUSED SATISFIED THOUGHTFUL DISAPPOINTED 

 
Demographics 

 

Sex (optional): Male Female 
 

Number of children at home:  What is your relationship to the  child/ren    
 

Father Mother Grandparent Carer Other    
 

Name of the school your child  attends:    
 

Thank you for your feedback 

Please rate the following statements from 1 to 5 (circle your response) not at all very much 



Session 3 

 

 

FEEDBACK FORM 
 

 

We welcome your feedback on the session you have just attended. Please complete the following: 

How did you feel at the beginning of the session? (Please circle) 

    
NEGATIVE CAUTIOUS INDIFFERENT INTERESTED 

 

 
 

1 This session showed me ways to get involved with my child’s school 1 2 3 4 5 

2 I have learned new things about how to build a better relationship with my   child 1 2 3 4 5 

3 I am more confident about my role as a parent in helping my child to succeed at school 1 2 3 4 5 

4 I have learned new strategies for using discipline effectively 1 2 3 4 5 

5 I have better knowledge of how to support my child when confronted with difficult challenges 1 2 3 4 5 

6 I have a better understanding of what to do if my child encounters   bullying 1 2 3 4 5 

7 I know how I can access further support and information if I need  to 1 2 3 4 5 

8 I will apply the practical knowledge and skills that I have gained from this session 1 2 3 4 5 

9 This session met my expectations 1 2 3 4 5 

10 I found the facilitator informative and  helpful 1 2 3 4 5 

11 I would recommend this program to  others 1 2 3 4 5 
 

Overall, the two most important things I learned from this session  were: 

 
 

 

 

What was the least helpful part of the session? 

 
 

 

 

Other topics you are interested to hear  about? 

 
 

 

 

How did you feel at the end of the session? (Please circle) 

 

      
ANXIOUS CONFIDENT CONFUSED SATISFIED THOUGHTFUL DISAPPOINTED 

 
Demographics 

 

Sex (optional): Male Female 
 

Number of children at home:  What is your relationship to the  child/ren    
 

Father Mother Grandparent Carer Other    
 

Name of the school your child  attends:    
 

Thank you for your feedback 

 

Evaluation 3 

Please rate the following statements from 1 to 5 (circle your response) not at all very much 



Session 4 

 

 

FEEDBACK FORM 
 

 

We welcome your feedback on the session you have just attended. Please complete the following: 

How did you feel at the beginning of the session? (Please circle) 

    
NEGATIVE CAUTIOUS INDIFFERENT INTERESTED 

 

 
 

1 I better understand the transition to school and how to support my child through this process 1 2 3 4 5 

2 I have learned new ways to help build my child’s self-esteem 1 2 3 4 5 

3 This session has improved my knowledge about how I can help my child become more resilient 1 2 3 4 5 

4 I have a better understanding of the importance of being a good role model to my child 1 2 3 4 5 

5 This session has shown me how to help my child to develop emotional intelligence 1 2 3 4 5 

6 
This session improved my knowledge about the options for my child   after graduation 
from school 

1 2 3 4 5 

7 I know how I can access further support and information if I need  to 1 2 3 4 5 

8 I will apply the practical knowledge and skills that I have gained from this session 1 2 3 4 5 

9 This session met my expectations 1 2 3 4 5 

10 I found the facilitator informative and  helpful 1 2 3 4 5 

11 I would recommend this program to  others 1 2 3 4 5 
 

Overall, the two most important things I learned from this session  were: 

 
 

 

 

What was the least helpful part of the session? 

 
 

 

 

Do you have any other comments? 

 
 

 

 

How did you feel at the end of the session? (Please circle) 

 

      
ANXIOUS CONFIDENT CONFUSED SATISFIED THOUGHTFUL DISAPPOINTED 

 
Demographics 

 

Sex (optional): Male Female 
 

Number of children at home:  What is your relationship to the  child/ren    
 

Father Mother Grandparent Carer Other    
 

Name of the school your child  attends:    

 

 

Thank you for your feedback 

Evaluation 4 

Please rate the following statements from 1 to 5 (circle your response) not at all very much 



学业成功 

第一讲 

反馈表 

我们欢迎您对刚才的讲座提出反馈意见，请完成下表： 

讲座开始时您的感受是？（请圈上） 

Chinese Evaluation 1 

 

 

消极的 小心谨慎的 漠不关心的 感兴趣的 

 

 
 

1 该讲座使我对澳大利亚教育体系有了更好的了解 1 2 3 4 5 

2 该讲座使我更了解学校对孩子的期望 1 2 3 4 5 

3 我更有信心对自己孩子设定适当的期望值 1 2 3 4 5 

4 该讲座使我更了解澳大利亚学校中的教职员工及其作用 1 2 3 4 5 

5 我会在实践中运用讲座里学到的知识和技能 1 2 3 4 5 

6 我明白如果我有需要，可以怎样获得进一步的帮助和信息 1 2 3 4 5 

7 该讲座是我的期盼的 1 2 3 4 5 

8 我觉得演讲人非常有教育性、有 帮助 1 2 3 4 5 

9 我会向别人介绍这个项目 1 2 3 4 5 
 

总之，我从中学到的最重要的2件事情是： 

 
 

 

该讲座最没有用的部分是哪部分？ 

 
 

 

您有其他建议吗？ 

 
 

 

讲座结束时您有何感受？（请圈上）) 

 

 

 

焦虑的 有信心的 

 

人口统计资料： 

困惑的 满意的 深思的 失望的 

性别(任选): 男 女    

家中有几个孩子:    
 

和孩子什么关系？ 父亲 

 

 

母亲 

 

 

祖父母 

 

 

照顾者 

 

 

其他    

您孩子上学的学校:    
 

感谢您的反馈 

请从 1 到 5给下列陈述评级 (把您的反应圈出来) 完全没有 非常多 / 
好 



Chinese Evaluation 2 

学业成功 

第二讲 

反馈表 

我们欢迎您对刚才的讲座提出反馈意见，请完成下表： 

讲座开始时您的感受是？（请圈上） 

 

 

消极的 小心谨慎的 漠不关心的 感兴趣的 

 

 
 

1 该讲座使我对孩子的成长有了更多了解 1 2 3 4 5 

2 现在我对自己孩子社交和情绪的成长有了更多理解 1 2 3 4 5 

3 该讲座使我增加了孩子精神健康和身心健康的知识 1 2 3 4 5 

4 该讲座使我更加了解创伤（如虐待孩子或体罚）可能会对孩子的身心和学习造成负面的影响 1 2 3 4 5 

5 该讲座告诉我帮助孩子管理压力和情绪的方法 1 2 3 4 5 

6 我明白如果我有需要，可以怎样获得进一步的帮助和信息 1 2 3 4 5 

7 我会在实践中运用讲座里学到的知识和技能 1 2 3 4 5 

8 该讲座是我的期盼的 1 2 3 4 5 

9 我觉得演讲人非常有教育性、有帮助 1 2 3 4 5 

10 我会向别人介绍这个项目 1 2 3 4 5 
 

总之，我从中学到的最重要的2件事情是： 

 
 

 

该讲座最没有用的部分是哪部分？ 

 
 

 

您有其他建议吗？ 

 
 

 

讲座结束时您有何感受？（请圈上）) 

 

      
焦虑的 有信心的 困惑的 满意的 深思的 失望的 

人口统计资料： 

性别(任选): 男  女 

家中有几个孩子:     

和孩子什么关系？ 父亲 母亲 祖父母 照顾者 其他    
 

您孩子上学的学校:    
 

感谢您的反馈 

请从 1 到 5给下列陈述评级 (把您的反应圈出来) 完全没有 非常多 / 
好 



Chinese Evaluation 3 

学业成功 

第三讲 

反馈表 

我们欢迎您对刚才的讲座提出反馈意见，请完成下表： 

讲座开始时您的感受是？（请圈上） 

 

 

消极的 小心谨慎的 漠不关心的 感兴趣的 

 

 
 

1 该讲座告诉我如何参与孩子的学校教育 1 2 3 4 5 

2 我了解了如何与自己孩子建立更好关系的新方法 1 2 3 4 5 

3 我对自己作为家长来帮助孩子在学校取得成功更有信心了 1 2 3 4 5 

4 我了解了有效进行纪律约束的新策略 1 2 3 4 5 

5 我更加了解当孩子面临困难挑战时，如何帮助他们 1 2 3 4 5 

6 我更加理解如果自己孩子被人欺负应该怎么做 1 2 3 4 5 

7 我明白如果我有需要，可以怎样获得进一步的帮助和信息 1 2 3 4 5 

8 我会在实践中运用讲座里学到的知识和技能 1 2 3 4 5 

9 该讲座是我的期盼的 1 2 3 4 5 

10 我觉得演讲人非常有教育性、有帮助 1 2 3 4 5 

11 我会向别人介绍这个项目 1 2 3 4 5 
 

总之，我从中学到的最重要的2件事情是： 

 
 

 

该讲座最没有用的部分是哪部分？ 

 
 

 

您有其他建议吗？ 

 
 

 

讲座结束时您有何感受？（请圈上）) 

 

      
焦虑的 有信心的 困惑的 满意的 深思的 失望的 

人口统计资料： 

性别(任选): 男  女 

家中有几个孩子:     

和孩子什么关系？ 父亲 母亲 祖父母 照顾者 其他    
 

您孩子上学的学校:    
 

感谢您的反馈 

请从 1 到 5给下列陈述评级 (把您的反应圈出来) 完全没有 非常多 / 
好 



学业成功 

第四讲 

反馈表 

我们欢迎您对刚才的讲座提出反馈意见，请完成下表： 

讲座开始时您的感受是？（请圈上） 

 

消极的 小心谨慎的 漠不关心的 感兴趣的 

 

 
 

1 我更加理解孩子进入学校后的适应期，以及如何帮助他们度过这个适应期 1 2 3 4 5 

2 我学到了帮助孩子建立自尊的新方法 1 2 3 4 5 

3 该讲座使我更加了解如何才能帮助孩子变得更有韧性 1 2 3 4 5 

4 我更加理解了作为孩子好榜样的重要性 1 2 3 4 5 

5 该讲座告诉我如何帮助孩子发展情商 1 2 3 4 5 

6 该讲座使我更加了解孩子从学校毕业后的各种选择和前途 1 2 3 4 5 

7 我明白如果我有需要，可以怎样获得进一步的帮助和信息 1 2 3 4 5 

8 我会在实践中运用讲座里学到的知识和技能 1 2 3 4 5 

9 该讲座是我的期盼的 1 2 3 4 5 

10 我觉得演讲人非常有教育性、有帮助 1 2 3 4 5 

11 我会向别人介绍这个项目 1 2 3 4 5 
 

总之，我从中学到的最重要的2件事情是： 

 
 

 

该讲座最没有用的部分是哪部分？ 

 
 

 

您有其他建议吗？ 

 
 

 

讲座结束时您有何感受？（请圈上）) 

 

      
焦虑的 有信心的 困惑的 满意的 深思的 失望的 

人口统计资料： 

性别(任选): 男  女 

家中有几个孩子:     

和孩子什么关系？ 父亲 母亲 祖父母 照顾者 其他    
 

您孩子上学的学校:    
 

感谢您的反馈 

 

Chinese Evaluation 4 

请从 1 到 5给下列陈述评级 (把您的反应圈出来) 完全没有 非常多 / 
好 



학교에서의 성공을 
위하여 

세션 

1 

설문지 방금 마친 세션에 대한 여러분의 의견에 대한 설문지를 작성해 주시면 대단히 감사하겠습니다: 

세션이 처음 시작될 때 어떤 기분이셨습니까? (동그라미로 표시해주세요) 

Korean Evaluation 1 

 

 

부정적 조심스러운 무관심한 관심있는 

 

 
 

1 이 세션을 통해 호주 학교 시스템에 대해 더 잘 이해할 수 있게 되었습니다 1 2 3 4 5 

2 이 세션을 통해 학교에서 학생들에게 무엇을 기대하는지에 대해 알게 되었습니다 1 2 3 4 5 

3 제 아이에 대한 적절한 기대수준을 정하는데 더 자신감이 생겼습니다 1 2 3 4 5 

4 이 세션을 통해 호주 학교의 주요 교사들과 직원들에 대해 더 잘 알게 되었습니다 1 2 3 4 5 

5 이 세션으로부터 얻은 실질적인 지식과 기술을 응용할 것입니다 1 2 3 4 5 

6 필요한 경우 더많은 도움과 정보를 받는 방법을 알게 되었습니다 1 2 3 4 5 

7 이 세션은 저의 기대감을 충족시켰습니다 1 2 3 4 5 

8 세션 진행자로부터 정보와 도움을 받았습니다 1 2 3 4 5 

9 이 프로그램을 다른 사람들에게도 권하겠습니다 1 2 3 4 5 
 

전반적으로 이 세션으로부터 얻은 가장 중요한 2가지 사실은: 

 
 

 

세션에서 가장 도움이 되지 않았던 부분은 무엇입니까? 

 
 

 

다른 의견이 있으면 알려주십시오? 

 
 

 

이 세션이 끝난 다음 어떤 기분이셨습니까? (동그라미로 표시해 주세요) 

 

      

걱정됨 자신있음 혼란스러움 만족스러움 생각할 게 많아짐 실망함 

인구학적 정보 

성별 (선택적): 남 여 

 

자녀의 수 (집에서 같이 생활하는 자녀):    
 

다음 내용을 1-5점 중에 하나로 점수를 매겨 주십시오 (여러분의 응답에 동그라미를 쳐주세요) 전혀 매우 



학교에서의 성공을 
위하여 

세션 

1 

설문지 방금 마친 세션에 대한 여러분의 의견에 대한 설문지를 작성해 주시면 대단히 감사하겠습니다: 

세션이 처음 시작될 때 어떤 기분이셨습니까? (동그라미로 표시해주세요) 

Korean Evaluation 2 

 

 

자녀와의 관계? 부 모 조부모님 보호자 기타     
 

자녀가 다니는 학교:     
 

설문에 응해주셔서 다시한번 감사드립니다 



Korean Evaluation 3 

학교에서의 성공을 
위하여 

세션 

2 

설문지 방금 마친 세션에 대한 여러분의 의견에 대한 설문지를 작성해 주시면 대단히 감사하겠습니다: 

세션이 처음 시작될 때 어떤 기분이셨습니까? (동그라미로 표시해주세요) 

 

 

부정적 조심스러운 무관심한 관심있는 

 

 
 

1 이 세션을 통해 아동 발달에 대해 더 잘 알게 되었습니다 1 2 3 4 5 

2 이제 제 아이의 사회적 및 정서적 발달에 대해 더 잘 이해하게 되었습니다 1 2 3 4 5 

3 이 세션을 통해 제 아이의 정신 건강과 복지에 대해 더 잘 알게 되었습니다 1 2 3 4 5 

트라우마 (아동 학대나 체벌 등)이 제 아이의 학습과 성장에 부정정적인 영향을 미친다는 
4 

것을 잘 알게 되었습니다 1 2 3 4 5 

이 세션을 통해 제 아이가 스트레스와 감정을 스스로 관리할 수 있도록 도와줄 수 있는 
5 

방법을 알게 되었습니다 1 2 3 4 5 

6 필요한 경우 더많은 도움과 정보를 받는 방법을 알게 되었습니다 1 2 3 4 5 

7 이 세션으로부터 얻은 실질적인 지식과 기술을 응용할 것입니다 1 2 3 4 5 

8 이 세션은 저의 기대감을 충족시켰습니다 1 2 3 4 5 

9 세션 진행자로부터 정보와 도움을 받았습니다 1 2 3 4 5 

10 이 프로그램을 다른 사람들에게도 권하겠습니다 1 2 3 4 5 
 

전반적으로 이 세션으로부터 얻은 가장 중요한 2가지 사실은: 

 
 

 

세션에서 가장 도움이 되지 않았던 부분은 무엇입니까? 

 
 

 

다른 의견이 있으면 알려주십시오? 

 
 

 

이 세션이 끝난 다음 어떤 기분이셨습니까? (동그라미로 표시해 주세요) 

 

      

걱정됨 자신있음 혼란스러움 만족스러움 생각할 게 많아짐 실망함 

인구학적 정보 

성별 (선택적): 남 여 

다음 내용을 1-5점 중에 하나로 점수를 매겨 주십시오 (여러분의 응답에 동그라미를 쳐주세요) 전혀 매우 



Korean Evaluation 4 

학교에서의 성공을 
위하여 

세션 

2 

설문지 방금 마친 세션에 대한 여러분의 의견에 대한 설문지를 작성해 주시면 대단히 감사하겠습니다: 

세션이 처음 시작될 때 어떤 기분이셨습니까? (동그라미로 표시해주세요) 

 

 

자녀의 수 (집에서 같이 생활하는 자녀):    

자녀와의 관계? 부 모 조부모님 보호자 기타  

자녀가 다니는 학교:         

설문에 응해주셔서 다시한번 감사드립니다 



Korean Evaluation 3 

학교에서의 성공을 
위하여 

세션 

3 

설문지 방금 마친 세션에 대한 여러분의 의견에 대한 설문지를 작성해 주시면 대단히 감사하겠습니다: 

세션이 처음 시작될 때 어떤 기분이셨습니까? (동그라미로 표시해주세요) 

 

 

부정적 조심스러운 무관심한 관심있는 

 

 
 

1 이 세션을 통해 제 아이의 학교에 참여하는 방법을 알게 되었습니다 1 2 3 4 5 

2 제 아이와 좋은 관계를 형성하는 방법에 대해 새로운 사실들을 알게 되었습니다 1 2 3 4 5 

3 부모로서 제 아이가 학교에서 성공하는 것을 도와줄 수 있는 역할에 더 자신감이 생겼습니다 1 2 3 4 5 

4 훈육을 보다 효과적으로 할 수 있는 새로운 전략에 대해 배웠습니다 1 2 3 4 5 

5 어려운 문제에 닥쳤을때 제 아이를 도와줄 수 있는 방법에 대해 더 잘 알게 되었습니다 1 2 3 4 5 

6 제 아이가 학교에서 집단 따돌림을 당하게 되면 어떻게 해야 할지 더 잘 알게 되었습니다 1 2 3 4 5 

7 필요한 경우 더많은 도움과 정보를 받는 방법을 알게 되었습니다 1 2 3 4 5 

8 이 세션으로부터 얻은 실질적인 지식과 기술을 응용할 것입니다 1 2 3 4 5 

9 이 세션은 저의 기대감을 충족시켰습니다 1 2 3 4 5 

10 세션 진행자로부터 정보와 도움을 받았습니다 1 2 3 4 5 

11 이 프로그램을 다른 사람들에게도 권하겠습니다 1 2 3 4 5 
 

전반적으로 이 세션으로부터 얻은 가장 중요한 2가지 사실은: 

 
 

 

세션에서 가장 도움이 되지 않았던 부분은 무엇입니까? 

 
 

 

다른 의견이 있으면 알려주십시오? 

 
 

 

이 세션이 끝난 다음 어떤 기분이셨습니까? (동그라미로 표시해 주세요) 

 

      

걱정됨 자신있음 혼란스러움 만족스러움 생각할 게 많아짐 실망함 

인구학적 정보 

성별 (선택적): 남 여 

다음 내용을 1-5점 중에 하나로 점수를 매겨 주십시오 (여러분의 응답에 동그라미를 쳐주세요) 전혀 매우 



Korean Evaluation 4 

학교에서의 성공을 
위하여 

세션 

4 

설문지 방금 마친 세션에 대한 여러분의 의견에 대한 설문지를 작성해 주시면 대단히 감사하겠습니다: 

세션이 처음 시작될 때 어떤 기분이셨습니까? (동그라미로 표시해주세요) 

 

 

자녀의 수 (집에서 같이 생활하는 자녀):    

자녀와의 관계? 부 모 조부모님 보호자 기타  

자녀가 다니는 학교:         

설문에 응해주셔서 다시한번 감사드립니다 



학교에서의 성공을 
위하여 

세션 

4 

설문지 방금 마친 세션에 대한 여러분의 의견에 대한 설문지를 작성해 주시면 대단히 감사하겠습니다: 

세션이 처음 시작될 때 어떤 기분이셨습니까? (동그라미로 표시해주세요) 

 

부정적 조심스러운 무관심한 관심있는 

 

 
 

1 취학 과정과 이 과정에서 어떻게 제 아이를 도와줄 수 있는지 더 잘 이해할 수 있게 되었습니다 1 2 3 4 5 

2 내 아이의 자신감을 기를 수 있는 새로운 방법을 배웠습니다 1 2 3 4 5 

3 이 세션을 통해 제 아이의 의지력을 기를 수 있는 방법에 대해 더 잘 알게 되었습니다 1 2 3 4 5 

4 제 아이에게 좋은 본보기가 되는 것의 중요성에 대해 잘 알게 되었습니다 1 2 3 4 5 

5 이 세션을 통해 제 아이가 정서적인 지능을 개발하는 것을 도와줄 수 있는 방법을 알게 되었습니다 1 2 3 4 5 

6 이 세션을 통해 제 아이가 학교 졸업 후 선택할 수 있는 진로에 대해 보다 잘 알게 되었습니다 1 2 3 4 5 

7 필요한 경우 더많은 도움과 정보를 받는 방법을 알게 되었습니다 1 2 3 4 5 

8 이 세션으로부터 얻은 실질적인 지식과 기술을 응용할 것입니다 1 2 3 4 5 

9 이 세션은 저의 기대감을 충족시켰습니다 1 2 3 4 5 

10 세션 진행자로부터 정보와 도움을 받았습니다 1 2 3 4 5 

11 이 프로그램을 다른 사람들에게도 권하겠습니다 1 2 3 4 5 
 

전반적으로 이 세션으로부터 얻은 가장 중요한 2가지 사실은: 

 
 

 

세션에서 가장 도움이 되지 않았던 부분은 무엇입니까? 

 
 

 

다른 의견이 있으면 알려주십시오? 

 
 

 

이 세션이 끝난 다음 어떤 기분이셨습니까? (동그라미로 표시해 주세요) 

 

      

걱정됨 자신있음 혼란스러움 만족스러움 생각할 게 많아짐 실망함 

인구학적 정보 

성별 (선택적): 남 여 

자녀의 수 (집에서 같이 생활하는 자녀):    

자녀와의 관계? 부 모 조부모님 보호자 기타  

자녀가 다니는 학교:         

다음 내용을 1-5점 중에 하나로 점수를 매겨 주십시오 (여러분의 응답에 동그라미를 쳐주세요) 전혀 매우 



학교에서의 성공을 
위하여 

세션 

5 

설문지 방금 마친 세션에 대한 여러분의 의견에 대한 설문지를 작성해 주시면 대단히 감사하겠습니다: 

세션이 처음 시작될 때 어떤 기분이셨습니까? (동그라미로 표시해주세요) 

 

설문에 응해주셔서 다시한번 감사드립니다 

 

Korean Evaluation 4 



Đạt Được Thành Công Ở Trường 

PHẦN 1 

PHIẾU ĐÓNG GÓP Ý KIẾN 

Chúng tôi đón nhận ý kiến đóng góp của bạn về buổi học bạn vừa tham dự. Xin vui lòng điền những thông tin sau: 

Bạn cảm thấy thế nào khi bắt đầu buổi học (Xin khoanh tròn) 

Vietnamese Evaluation 1 

 

 

TIÊU CỰC LO LẮNG KHÔNG CẢM THẤY GÌ THÚ VỊ 
 

 
 

1 Phần học này giúp tôi hiểu tốt hơn về hệ thống giáo dục của Úc 1 2 3 4 5 

2 Phần học này tăng cường kiến thức của tôi về việc trường học kỳ vọng gì ở trẻ em 1 2 3 4 5 

3 Tôi cảm thấy tự tin hơn về việc đặt kỳ vọng phù hợp cho con tôi 1 2 3 4 5 

4 
Phần học này đã cải thiện kiến thức của tôi về các nhân viên chủ chốt và vai trò 
của họ trong các trường học Úc 

1 2 3 4 5 

5 Tôi sẽ áp dụng kiến thức thực tế và kỹ năng tôi học được từ phần học này 1 2 3 4 5 

6 Tôi biết cách để có thể tìm thêm sự hỗ trợ hoặc thông tin nếu cần 1 2 3 4 5 

7 Phần học này đáp ứng được mong đợi của tôi 1 2 3 4 5 

8 Tôi thấy người điều phối rất sẵn lòng giúp đỡ và có nhiều thông tin 1 2 3 4 5 

9 Tôi sẽ giới thiệu chương trình này cho nhiều người khác 1 2 3 4 5 
 

Nhìn chung, có hai điều quan trọng nhất mà tôi học được từ phần học này là: 

 
 

 

 

Phần kém hữu ích nhất trong phần học là gì? 

 
 

 

 

Bạn có đề nghị gì khác không? 

 
 

 

 

Bạn cảm thấy thế nào sau buổi học? (Xin khoanh tròn) 

 

      
LO LẮNG TỰ TIN BỐI RỐI HÀI LÒNG SUY TƯ THẤT VỌNG 

 
Thông tin cá nhân 

 

Giới tính (không bắt buộc ghi):  Nam Nữ 

Số trẻ em ở nhà:    

Quan hệ của bạn với trẻ/những trẻ này là gì? Cha Mẹ Người chăm sóc Khác    
 

Tên trường học con bạn đi học    
 

Cảm ơn ý kiến đóng góp của bạn 

Vui lòng cho điểm các câu nhận xét bên dưới từ 1-5 ( khoanh tròn câu trả lời của bạn) Hoàn toàn không rất nhiều 



Vietnamese Evaluation 2 

Đạt Được Thành Công Ở Trường 

PHẦN 2 

PHIẾU ĐÓNG GÓP Ý KIẾN 

Chúng tôi đón nhận ý kiến đóng góp của bạn về buổi học bạn vừa tham dự. Xin vui lòng điền những thông tin sau: 

Bạn cảm thấy thế nào khi bắt đầu buổi học (Xin khoanh tròn) 

TIÊU CỰC LO LẮNG KHÔNG CẢM THẤY GÌ THÚ VỊ 

Vui lòng cho điểm các câu nhận xét bên dưới từ 1-5 ( khoanh tròn câu trả lời của bạn) Hoàn toàn không rất nhiều 

 

 

 

1 Phần học này cải thiện kiến thức của tôi về sự phát triển của trẻ em 1 2 3 4 5 

2 Bây giờ tôi đã có hiểu biết  tốt hơn về sự phát triển về mặt xã hội và cảm xúc của con tôi 1 2 3 4 5 

3 Phần học này cải thiện kiến thức của tôi về sức khoẻ tinh thần và phúc lợi của trẻ em 1 2 3 4 5 

4 Phần học này cải thiện kiến thức của tôi về tác động tiêu cực ( như lạm dụng trẻ em hoặc 
hình phạt thể xác) có thể gây tổn thương đến trẻ em và việc học hành của chúng 

1 2 3 4 5 

5 Phần học này cho tôi hiểu được các cách giúp đỡ con tôi kiểm soát được căng thẳng và 
cảm xúc 

1 2 3 4 5 

6 Tôi biết cách để có thể tìm thêm sự hỗ trợ hoặc thông tin nếu cần 1 2 3 4 5 

7 Tôi sẽ áp dụng kiến thức thực tế và kỹ năng tôi học được từ phần học này 1 2 3 4 5 

8 Phần học này đáp ứng được mong đợi của tôi 1 2 3 4 5 

9 Tôi thấy người điều phối rất sẵn lòng giúp đỡ và có nhiều thông tin 1 2 3 4 5 

10 Tôi sẽ giới thiệu chương trình này cho nhiều người khác 1 2 3 4 5 
 

Nhìn chung, có hai điều quan trọng nhất mà tôi học được từ phần học này là: 

 
 

 

 

Phần kém hữu ích nhất trong phần học là gì? 

 
 

 

 

Bạn có đề nghị gì khác không? 

 
 

 

 

Bạn cảm thấy thế nào sau buổi học? (Xin khoanh tròn) 

 

      
LO LẮNG TỰ TIN BỐI RỐI HÀI LÒNG SUY TƯ THẤT VỌNG 

 
Thông tin cá nhân 

Giới tính (không bắt buộc ghi):  Nam Nữ 

Số trẻ em ở nhà:    

Quan hệ của bạn với trẻ/những trẻ này là gì? Cha Mẹ Người chăm sóc Khác    

Tên trường học con bạn đi học    

Cảm ơn ý kiến đóng góp của bạn 



Đạt Được Thành Công Ở Trường 

PHẦN 3 

PHIẾU ĐÓNG GÓP Ý KIẾN 

Chúng tôi đón nhận ý kiến đóng góp của bạn về buổi học bạn vừa tham dự. Xin vui lòng điền những thông tin sau: 

Bạn cảm thấy thế nào khi bắt đầu buổi học (Xin khoanh tròn) 

TIÊU CỰC LO LẮNG KHÔNG CẢM THẤY GÌ THÚ VỊ 

Vui lòng cho điểm các câu nhận xét bên dưới từ 1-5 ( khoanh tròn câu trả lời của bạn) Hoàn toàn không rất nhiều 

Vietnamese Evaluation 3 

 

 

 

1 Buổi học này chi cho tôi cách tham gia vào tuổi thơ của con mình 1 2 3 4 5 

2 Tôi học được nhiều cách mới để giúp xây dựng mối quan hệ với con mình 1 2 3 4 5 

3 Tôi cảm thấy tự tin hơn về vai trò của cha mẹ trong việc giúp trẻ thành công ở trường học 1 2 3 4 5 

4 Tôi đã học được chiến thuật sử dụng kỷ luật một cách hiệu quả 1 2 3 4 5 

5 Tôi có kiến thức tốt hơn về cách hỗ trợ trẻ khi gặp phải thách thức khó khăn 1 2 3 4 5 

6 Tôi hiểu rõ hơn về cách cư xử khi thấy con mình bị bắt nạt 1 2 3 4 5 

7 Tôi biết làm cách để có thể tìm kiếm thêm sự hỗ trợ và thông tin nếu cần. 1 2 3 4 5 

8 Tôi luôn áp dụng kiến thức thực tế và kỹ năng tôi đạt được từ buổi học này 1 2 3 4 5 

9 Phần học này đáp ứng được mong đợi của tôi 1 2 3 4 5 

10 Tôi thấy người điều phối phần học rất sẵn lòng giúp đỡ và có nhiều thông tin 1 2 3 4 5 

11 Tôi sẽ giới thiệu chương trình này cho nhiều người khác 1 2 3 4 5 
 

Nhìn chung, có hai điều quan trọng nhất mà tôi học được từ phần học này là: 

 
 

 

 

Phần kém hữu ích nhất trong phần học là gì? 

 
 

 

 

Bạn có đề nghị gì khác không? 

 
 

 

 

Bạn cảm thấy thế nào sau buổi học? (Xin khoanh tròn) 

 

      
LO LẮNG TỰ TIN BỐI RỐI HÀI LÒNG SUY TƯ THẤT VỌNG 

 
Thông tin cá nhân 

Giới tính (không bắt buộc ghi):  Nam Nữ 

Số trẻ em ở nhà:    

Quan hệ của bạn với trẻ/những trẻ này là gì? Cha Mẹ Người chăm sóc Khác    

Tên trường học con bạn đi học    

Cảm ơn ý kiến đóng góp của bạn 



Vietnamese Evaluation 4 

Đạt Được Thành Công Ở Trường 

PHẦN 4 

PHIẾU ĐÓNG GÓP Ý KIẾN 

Chúng tôi đón nhận ý kiến đóng góp của bạn về buổi học bạn vừa tham dự. Xin vui lòng điền những thông tin sau: 

Bạn cảm thấy thế nào khi bắt đầu buổi học (Xin khoanh tròn) 

 

 

TIÊU CỰC LO LẮNG KHÔNG CẢM THẤY GÌ THÚ VỊ 
 

 
 

1 Tôi hiểu hơn về việc chuyển trường và cách hỗ trợ con tôi trong giai đoạn này 1 2 3 4 5 

2 Tôi học được nhiều cách mới để giúp xây dựng lòng tự trọng của con tôi 1 2 3 4 5 

3 Phần học này đã cải thiện kiến thức của tôi về cách tôi có thể giúp con tôi trở nên kiên cường hơn 1 2 3 4 5 

4 Tôi có hiểu biết nhiều hơn về tầm quan trọng của việc làm gương tốt cho con tôi 1 2 3 4 5 

5 Phần học này đã cho tôi hiểu cách giúp con tôi phát triển trí tuệ cảm xúc 1 2 3 4 5 

6 Phần học này đã cải thiện kiến thức của tôi về các chọn lựa cho con tôi sau khi tốt nghiệp ra trường 1 2 3 4 5 

7 Tôi biết cách để có thể tìm thêm sự hỗ trợ và thông tin nếu cần. 1 2 3 4 5 

8 Tôi luôn áp dụng kiến thức thực tế và kỹ năng tôi đạt được từ phần học này 1 2 3 4 5 

9 Phần học này đáp ứng được mong đợi của tôi 1 2 3 4 5 

10 Tôi thấy người điều phối phần học rất sẵn lòng giúp đỡ và có nhiều thông tin 1 2 3 4 5 

11 Tôi sẽ giới thiệu chương trình này cho nhiều người khác 1 2 3 4 5 
 

Nhìn chung, có hai điều quan trọng nhất mà tôi học được từ phần học này là: 

 
 

 

 

Phần kém hữu ích nhất trong phần học là gì? 

 
 

 

 

Bạn có đề nghị gì khác không? 

 
 

 

 

Bạn cảm thấy thế nào sau buổi học? (Xin khoanh tròn) 

 

      
LO LẮNG TỰ TIN BỐI RỐI HÀI LÒNG SUY TƯ THẤT VỌNG 

 
Thông tin cá nhân 

 

Giới tính (không bắt buộc ghi):  Nam Nữ 

Số trẻ em ở nhà:    

Quan hệ của bạn với trẻ/những trẻ này là gì? Cha Mẹ Người chăm sóc Khác    
 

Tên trường học con bạn đi học    
 

Cảm ơn ý kiến đóng góp của bạn 

Vui lòng cho điểm các câu nhận xét bên dưới từ 1-5 ( khoanh tròn câu trả lời của bạn) Hoàn toàn không rất nhiều 



م ي ي ق  Arabic 1 ت

 

 

 
 
 
 
 
 
 
 
 

 

لي: بة على ما ي ء الجا رجا تي حضرتها الن. ال ل سة ا ل ج ن ال شأ ك ب ت لحظا  نر    حب بما

ة( ب رة حول الجا ؟ )ي   رجى رسم دائ سة ل ج ة ال ي بداي ن شعورك ف يف كا  ك
 

    

 �ح ححح
حح حح حح  حح

 ححح�

 

 
 

5 4 3 2 1 1
 

ني ت عط ً ه  هذ سة   ل لج ا ضل فهمام   ف ً م  نظا يم ل ل ع ت ل ا رسي  لمد ا ي  ف يا  ل ا تر س ً 
سةا هذه دتاز 2 1 2 3 4 5 ل ج ل عرم  يف ت ما  ب وت  ت عهق ر  مد لطلا من ةسال ا  ف

شعرً 3 1 2 3 4 5 قةب  ث برً  ك ن  شأ كوت ب تعق    وت ني بةم ا س ا ن لي من   طف

سةلا هذه 4 1 2 3 4 5 جل  
تسح عرم ن يف ت لموب  ا ينظ ف را  ل ينئ ي س ي و  ي مهراودً ف مدا  ل رسلا سرا ت يةا  ل

 فوس 5 1 2 3 4 5
عرا قبطً م ل عم ةف ل ا ية ل تي تارهاملاو  ل ا تها  ب س كت ا سةا هذه من  ل ج  ل

ف 6 1 2 3 4 5 عر يفً  ك  
ني ن ك م ل ي صو ح لى ال ع د  مزي من  عم  د ت ال ما لو ذا والمع تجت إ ح ها ا  ل

سةا هذه 7 1 2 3 4 5 ل ج ل تك ما تبل  ن وً  ت  عهق

ن دتجو 8 1 2 3 4 5 رمً  ي د سةا هذه  ل ج ل علوم مدق  يدة اتم و ج نهً يدم   ف

ن 9 1 2 3 4 5 لخري برنامج ل  آا وصي بهذا ال ً 

على عموا  ين هًم ،مل ئ ي ش تهما  لم ع ت سةا هذه من  ل ج ل  :هما 
 

 

قل الجزء هو ما ية ال ي ًهم سة؟ هذه ف ل ج  ال
 

 

 

هل ك  دي ة ل ت ًي حظا ى؟ مال خر ً 
 

 

 

ة( ب رة حول الجا ؟ )ي   رجى رسم دائ سة ل ج ة ال ي ي نها ن شعورك ف يف كا  ك
 

 

حح ححح ححح
ح

ححح ححح حححح حح ح

حح   حح

ححح  حح حح حح

ت ما لو ية مع ص  شخ

نس لج ا ي)  ر يا خت كر (:ا ثى ذ ن ً 

يت: ب ل ي ا ل ف فا لط د ا تك  عد ب را  ما هي ق
ل  فا ط ل فل/ا ط ل ا    ب

ب ةدج/دج مً ً

ل ك يراي  جد ي ا رة حول ر  أبداي  ا ى 5 )ي   رجى رسم دائ ية من 1 إل ل تا ل جمل ا ء درجة لكل من ال ي   رجى إعطا

  ؤ دك(

 11 ةةسسللجج
 

رة تما س ت ا حظا  المال

يق  تحق

ي  ف

 المدرسة



م ي ي ق  Arabic 2 ت

 

 

يةعر مدقم  ا
لقةً خرى      عا

لك:  ف تي يرتادها ط ل لمدرسة ا سم ا    ا

حححح  ححححح  ححححح
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لي: بة على ما ي ء الجا رجا تي حضرتها الن. ال ل سة ا ل ج ن ال شأ ك ب ت لحظا  نر    حب بما

ة( ب رة حول الجا ؟ )ي   رجى رسم دائ سة ل ج ة ال ي بداي ن شعورك ف يف كا  ك
 

    

 �ح ححح
حح حح حح  حح

 ححح�

 

 
 

سةا هذه تنسح 1 1 2 3 4 5 ل ج ل عرم  يف ت نموب  لطلا  ا  ف

د    ي  2 1 2 3 4 5 ل

لن ا هم  ف ضل  ف ً نمو  ل لي  ف ط من  ين  ت ي ح نا ل ا ية  ع تما ج ل ا ية  ف ط لعا ا سةا هذه تنسح 3 1 2 3 4 5 و ل ج ل عرم  يف ت صحةب  لي  طف يةا  ل ق ع ل يةاو  س ف ن  ل

 

5 
 

4 
 

3 
 

2 
 

سة  4 1 ل ج حسنت هذه ال

عرم يف ت يرب  ث تأ ل ا بي  ل س ل ا على  لطلا  ا كن همملعتو ف لمم ا يجةن هثحدو   ت
ت ما صد ل ثل) ل م ة  ء سا ل فل ا لط ل و  بً  قا ع ل ي ا ن بد ل ا بينت هذه  5 1 2 3 4 5 (

عواطف سي وال ف ن ل ضغط ا ل تحكم با ل لي على ا مساعدة طف جلسة طرقا م  ل  ال
ف 6 1 2 3 4 5 عر يفً  ك  

ني ن ك م ل ي صو ح لى ال ع د  مزي من  عم  د ت ال ما لو ذا والمع تجت إ ح ها ا  ل
 فوس 7 1 2 3 4 5

عرا قبطً م ل عم ةف ل ا ية ل تي تارهاملاو  ل ا تها  ب س كت ا سةا هذه من  ل ج  ل
سةا هذه 8 1 2 3 4 5 ل ج ل تك ما تبل  ن وً  ت  عهق

ن دتجو 9 1 2 3 4 5 رمً  ي د سةا هذه  ل ج ل علوم مدق  يدة اتم نهًو ج يدم   ف

5 4 3 2 1 1 ن 0 لخري برنامج ل  آا وصي بهذا ال ً 

على عموا  ين هًم ،مل ئ ي ش تهما  لم ع ت سةا هذه من  ل ج ل  :هما 
 

 

قل الجزء هو ما ية ال ي ًهم سة؟ هذه ف ل ج  ال
 

 

 

هل ك  دي ة ل ت ًي حظا ى؟ مال خر ً 
 

 

 

ة( ب رة حول الجا ؟ )ي   رجى رسم دائ سة ل ج ة ال ي ي نها ن شعورك ف يف كا  ك
 

 

حح ححح ححح
ح

ححح ححح حححح حح ح

حح   حح

ححح  حح حح حح

ت ما لو ية مع ص  شخ

نس لج ا ي)  ر يا خت كر (:ا ثى ذ ن ً 

يت: ب ل ي ا ل ف فا لط د ا تك  عد ب را  ما هي ق

ل ك يراي  جد ي ا رة حول ر  أبداي  ا ى 5 )ي   رجى رسم دائ ية من 1 إل ل تا ل جمل ا ء درجة لكل من ال ي   رجى إعطا

  ؤ دك(

سة ل  2 ج
 

رة تما س ت ا حظا  المال

يق  تحق

ي  ف

 المدرسة
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ل  فا ط ل فل/ا ط ل ا    ب

ب ةدج/دج مً ً
يةعر مدقم  ا

لقةً خرى      عا

لك:  ف تي يرتادها ط ل لمدرسة ا سم ا    ا

حححح  ححححح  ححححح



 

 

 

 

 

 

 

 

 
 

 
 

لي: بة على ما ي ء الجا رجا تي حضرتها الن. ال ل سة ا ل ج ن ال شأ ك ب ت لحظا  نر    حب بما

ة( ب رة حول الجا ؟ )ي   رجى رسم دائ سة ل ج ة ال ي بداي ن شعورك ف يف كا  ك

    

 �ح ححح
حح حح حح  حح

 ححح�

 

 
 

ي 1 1 2 3 4 5 ل ي مدرسة طف ركة ف شا لم سة طرقا م  ل ل ج ي هذه ال  بينت ل

5 4 3 2 1 2
 

دل ق ءً تملعت  يا دة ش عن جدي يةك  ف ي ءب  لع نا تقا ضلً ا ف ي مع  ل  طف
نينإ 3 1 2 3 4 5 ثرً  ك ي ةقث  ف لق ما  ع ت ي  

و د داوك يرب ثح من ل لي دةعمسا ي طف على  ح  نجا ل ي ا ف ر  مد  ةسال
دل 4 1 2 3 4 5 ق ترإ تملعت  س تا يا يج دة ت خدسل جدي ت تأ ما ل ا ب ي د يةب  ل عا  ف

5 4 3 2 1 5
 

عرم يدل ضلً ةف ف يةكب  ف ي لي عمد  طف ما  عند تيدحت جههاوت   عبةص ا
د    ي  6 1 2 3 4 5 ل

هم ف ضل  ف ً ما  ل له  ع ف ً ا  ذ جه إ وا لي  ف ط لة  ك مش ء  قوا ت س ل لطجة) ا ب ل ا ف 7 1 2 3 4 5 ( عر يفً  ك  
ني ن ك م ل ي صو ح لى ال ع د  مزي من  عم  د ت ال ما لو ذا والمع تجت إ ح ها ا  ل

 فوس 8 1 2 3 4 5
عرا قبطً م ل عم ةف ل ا ية ل تي تارهاملاو  ل ا تها  ب س كت ا سةا هذه من  ل ج  ل

سةا هذه 9 1 2 3 4 5 ل ج ل تك ما تبل  ن وً  ت  عهق

5 4 3 2 1 1 ن دتجو 0 رمً  ي د سةا هذه  ل ج ل علوم مدق  يدة اتم نهًو ج يدم   ف

ن 11 1 2 3 4 5 لخري برنامج ل  آا وصي بهذا ال ً 

على عموا  ين هًم ،مل ئ ي ش تهما  لم ع ت سةا هذه من  ل ج ل  :هما 
 

 

قل الجزء هو ما ية ال ي ًهم سة؟ هذه ف ل ج  ال
 

 

لمو ا عا ي ض تي ىرخلا  ل ا ي بغرت  ف سما  علوم ع ؟ع اتم  نها
 

 

هل ك  دي ة ل ت ًي حظا ى؟ مال خر ً 
 

 

 

ة( ب رة حول الجا ؟ )ي   رجى رسم دائ سة ل ج ة ال ي ي نها ن شعورك ف يف كا  ك
 

 

حح ححح ححح
ح

ححح ححح حححح حح ح

حح   حح

ححح  حح حح حح

ت ما لو ية مع ص  شخ

نس لج ا ي)  ر يا خت كر (:ا ثى ذ ن ً 

يت: ب ل ي ا ل ف فا لط د ا تك  عد ب را  ما هي ق
ل  فا ط ل فل/ا ط ل ا    ب

ب ةدج/دج مً ً

ل ك يراي  جد ي ا رة حول ر  أبداي  ا ى 5 )ي   رجى رسم دائ ية من 1 إل ل تا ل جمل ا ء درجة لكل من ال ي   رجى إعطا

  ؤ دك(

سة ل  3 ج
 

رة تما س ت ا حظا  المال

يق  تحق

ي  ف

 المدرسة



 

 

يةعر مدقم  ا
لقةً خرى      عا

لك:  ف تي يرتادها ط ل لمدرسة ا سم ا    ا
 

م 3 ي ي ق حححح  ححححح ت  ححححح

 



 

 
 
 
 
 
 
 
 
 

 

لي: بة على ما ي ء الجا رجا تي حضرتها الن. ال ل سة ا ل ج ن ال شأ ك ب ت لحظا  نر    حب بما

ة( ب رة حول الجا ؟ )ي   رجى رسم دائ سة ل ج ة ال ي بداي ن شعورك ف يف كا  ك
 

    

 �ح ححح
حح حح حح  حح

 ححح�

 

 
 

هم 1 1 2 3 4 5 كلب ًف ش  
ضلً ف يةع  مل لنلا  قا لى ت إ ل  يةكو ةسدرما ف ي لي عمد  طف ي  ف عم هذه  ل ا ية  ل

5 4 3 2 1 2
 

سه ف ره لن ي ء تقد لي على بنا ساعدة طف م دة ل د تعلمت طرقا م  جدي  لق
دل 3 1 2 3 4 5 ق  هذه تنسح 

سةا ل ج ل عرم  يف ت شأب  يةك ن ف ي مسا  لي دةع طف على  با  سا ت يةإ ةنورم ك ف  ضا
لي 4 1 2 3 4 5 ف ط يدة ل وة ج د ية كوني ق ضل  لًهم همً ف  لد    ي ف

دل 5 1 2 3 4 5 ق  
ي تنيب ل سةا هذه  ل ج ل يةك  ف ي سام  لي دةع طف على  ةمنت  ي ءا  كا ذ عا ل ل ا يط  ف

 هذه تنسح 6 1 2 3 4 5
سةا ل ج ل عرم  يف ت ر  يا خ ل ا حةا تاب تا م ل لي  ف ط ل عدب  ر من هجرخت  مد  ةسال

ف 7 1 2 3 4 5 عر يفً  ك  
ني ن ك م ل ي صو ح لى ال ع د  مزي من  عم  د ت ال ما لو ذا والمع تجت إ ح ها ا  ل

 فوس 8 1 2 3 4 5
عرا قبطً م ل عم ةف ل ا ية ل تي تارهاملاو  ل ا تها  ب س كت ا سةا هذه من  ل ج  ل

سةا هذه 9 1 2 3 4 5 ل ج ل تك ما تبل  ن وً  ت  عهق

5 4 3 2 1 1 ن دتجو 0 رمً  ي د سةا هذه  ل ج ل علوم مدق  يدة اتم نهًو ج يدم   ف

ن 11 1 2 3 4 5 لخري برنامج ل  آا وصي بهذا ال ً 

على عموا  ين هًم ،مل ئ ي ش تهما  لم ع ت سةا هذه من  ل ج ل  :هما 
 

 

قل الجزء هو ما ية ال ي ًهم سة؟ هذه ف ل ج  ال
 

 

هل ك  دي ة ل ت ًي حظا ى؟ مال خر ً 
 

 

 

ة( ب رة حول الجا ؟ )ي   رجى رسم دائ سة ل ج ة ال ي ي نها ن شعورك ف يف كا  ك
 

 

حح ححح ححح
ح

ححح ححح حححح حح ح

حح   حح

ححح  حح حح حح

ت ما لو ية مع ص  شخ

نس لج ا ي)  ر يا خت كر (:ا ثى ذ ن ً 

يت: ب ل ي ا ل ف فا لط د ا تك  عد ب را  ما هي ق
ل  فا ط ل فل/ا ط ل ا    ب

ب ةدج/دج مً ً
يةعر مدقم  ا

لقةً خرى      عا

ل ك يراي  جد ي ا رة حول ر  أبداي  ا ى 5 )ي   رجى رسم دائ ية من 1 إل ل تا ل جمل ا ء درجة لكل من ال ي   رجى إعطا

  ؤ دك(

سة ل  4 ج
 

رة تما س ت ا حظا  المال

يق  تحق

ي  ف

 المدرسة



 

 

لك:  ف تي يرتادها ط ل لمدرسة ا سم ا    ا
 

 

 
حح ححححح
 حح
 ححححح

م 4 ي ي ق  Arabic ت
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